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: FINAL REPORT 

Project Title: Project PASS 

Co ntact P erson: Patsy Totusek, Freda Holley 

Major Positive Findings: ; — 



1. Project PASS demonstrated efficient organization and careful planning 
throughout its pilot year. The staff worked very hard in presenting 
the project to the schools and the community. 

2. Project PASS encouraged teachers Jo change their perspective about. 
Black students who are not performing well in school. Bef gre conclud- 
ing something is wrong with the student, teachers are encouraged to 
analyze the instructional process. 

3. Project PASS has further acquainted teachers with the socialization 
practices of the Black culture and the general learning styles emanating 
from it. 

4. A .system for developing individualized learning programs for Black stu- 
dents based on the concepts of the project was developed and piloted.. 



m£^jt^^ 

1. Pro j ec i PASS was implemented within a difficult context. In addition to 
the usual resistance to change, there was resistance to the ;; philosophical, _ 
and theoretical basis of the project. A cultural deficit model is generally 
used to explain Black students 1 poor performance in school. Project PASS 
employs the notion "of cultural congruence in instruction or culture-spe- . 
cific instruction to explain the poor performance of Black students in 
schpetr-^Some teachers resented the notion that special instructional 
act'ivitiesN^ere recommended for Black students. 

2. Schools, entered the project after an initial presentation was made to 
the faculty. 'District calendar constraints resulted in about four 
presentations per.moneh. School entrance in the project ranged from 
September to January, with only six schools receiving full exposure to 
the program_from September to May. The two schools that entered the 
project in January were not included in measurement of the objectives. 

3. Participation in Project PASS activities was voluntary. A total of 56% 
of the teachers in the schools receiving preferred services stated they 
had used the instructional strategies recommended by Project PASS in 
their classrooms. Approximately one third of the teachers used the 
strategies on a regular basis. 
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4. The achievement, special education, and discipline objectives were not 
met. Any project effects were not strong enough to make a measurable 
difference in student achievement, the number of special education 
referrals, or the incidence of disciplinary actions. 

5. Project PASS has provided workshops for parents and has served as a 
resource to parents. The teachers and the project staff agree that 
services to parents should be increased. 



HOW WAS THE PROJECT INTRODUCED? 



Careful planning and training took place before, the project was introduced 
to the District-. The Project PASS instructional coordinator prepared ori- 
entation and training sessions for the project staff . During the orienta- 
tion sessions the Project PASS proposal and priorities were reviewed. A 
Management Plan was developed which outlined the specific activities to be 
conducted and the schedule to be followed in addressing the objectives. The. 
instructional coordinator led four full-day training sessions for_ the staff 
to acquaint them with research related to the instruction of Black students. 
Research results and other information were used to develop workshop packets. 

The project was first introduced at the administrators 1 workshop in August. 
Orientation .presentations were then made to; the faculties of the paired 
schools . Following the orientation sessions/ the paired schools had the 
option of receiving "preferred" services* While Project PASS workshops were 
available to ail the teachers in the paired schools, schools opting for pre- 
ferred services received . additional attention from the Project- PASS staff. 
This evaluation report is limited to the implementation of the project in the 
preferred schools. 

After a school requested preferred services a conference was scheduled with 
the principal, the Project PASS instructional coordinator, and the trainer 
assigned to the school. At the conference the principal, was asked abput_ the 
school's ethnic balance, the different programs within the school^ and the 
areas the principal wanted Project PASS to address. On the basis of this 
information and input received from the schribl's teachers at the orientation . 
session, an individualized Project PASS plan was written for the year. 

A total of 16 schools received preferred services. A trainer was on each ( 
campus one day a week to provide information regarding problems and strate- 
gies for teaching Black students. Upon. teacher request , the trainers con- 
ducted classroom observations, led student demonstrations, and provided 
individual and group consultation. Schools receiving preferred services 
could also have workshops designed for their school based on areas of concern 
identified by the school staff. 

In general, most of the trainers were in their assigned schools from 7:45 to 
12:00. From 1:00 to 4:30, the trainers returned to the office to write weekly 
reports, plan "school activities, read reference books, and prepare materials 
for demonstrations. 



82.75 



Throughout the year and at its conclusion, informal feedback sessions, 
meetings, interviews, and surveys were used to obtain feedback and dissemi- 
nate information about the status of the project. Both an interim and final 
report were developed by the instructional coordinator for Board presentation. 

In addition to the campus activities, workshops were conducted for interested 
) parents, letters were sexit to' the parents of retainees, and special announce- 
ments were sent to churches. Calls from parents concerning promotion/reten- 
tion* attendance, and discipline problems were also answered in the Project. 
PASS office. 

OvjZA&lt, tkz V'XojzcA 'PASS xtafa hcu oZzanZy mnkzd hound tii 
iA* pilot yzaA. A6 a izAu.lt s£ dztaJJizd planning and ccviz- 
£llI organization, tkz pAojzci hcu bzgun to bz zAtabLuhzd 
In 16 6ckoot6, 



WHAT WERE THE MOST VALUABLE CONTRIBUTIONS OF THE P' 



Work with Retainees 

In 1981-82 a retention and promotion study was conducted to evaluate the 
academic progress made by retainees in AISD (see Retention and Promotion Pinal 
Report , Publication Number 81.30). 

The study found retainees gain an average of .8 of a grade equivalent year on 
the ITBS in reading after one year of instruction. This is about average for 
low achieving students nationwide. Some students were found to make impres- 
sive gains after being retained. Interviews with a few of the teachers of 
these students suggested large gains are more likely when: 

• the source of the retainee's learning problems can be identified, 

• a systematic plan is developed to deal with problem areas, and 

• teachers maintain a positive, interested attitude and are willing 
to do whatever is necessary to help the retainee. 

During its pilot year, Project PASS focused its attention on improving the 
achievement of Black students; One activity was to work- with the teachers of 
Black retainees. The role of the trainer was to help -the teacher analyze "a 
child's needs to make sure everything hat' been done to assist the child in 
learning. Typical questions asked of the teacher were, "Have you considered 
changing your instructional style to better fit "the 'learning needs of the 
retainee? Have you asked for help? What instruction. have you provided for 
the retained student that hasn't been provided before?" 

The Project PASS staff also developed a list of the dominant attributes held 
by Black students who are not succeeding in school. When a student with 
scholastic problems was identified, an attempt was made, to discover which of 
the dominant attributes the student displayed. After this determination had 
been made, an individualized learning plan was developed for the student. 
The learning plan consisted of instructional strategies which were matched to 
the student's dominant attributes. 



3 



< 



82.75 



In working with the teachers of Black retainees, Project PASS addressed an 
important District need. Attempts to identify the retainees 1 "learning 
problems and to develop individualized learning plans appear to be the proper, 
direction in which to proceed in light of previous research. findings . Whether 
the learning plans are properly implemented and have an effect upon the 
retairiee's achievement should be carefully assessed during 1983-84 . ' 

Tr a i n p f Mapnpr hf Worki ng W"f t*h Tparhprfi 

A number of principals were pleased with the good rapport the trainers 
established with teachers. Others commented. that their trainers demonstrated 
excellent teaching techniques. Some principals said their trainers worked 
well with students, helping, them to feel confident and positive about them- 
selves. (Working' with students was riot a regular part of the trainer's job, 
but served as a teacher training vehicle.) The principals 1 feelings are 
exemplified in the following comments made during principal interviews! 

It woa good to havz somzom availablz who could Idzntl^y uuXh and 
Azlatz to Black cliildnzn. Thz t/uxUnpt uszd /izading lyist/uxctlon a* 
a way o& counSzZxng studznts . I couJLdn' t bzmoiz plzaszd with the. 
ptwjzct. I couldn't oik fan anything better. ( P/Unclpal IrXoJvolm) 

I have. been plzaszd utiXh thz tAcunzx.'* mzthod o£ Mottling with tzachoAA. 
Thz txoJbxzn. hat been zasy to u)oik with, wantzd to hzZp, and was jvutdg 
to izcognlzz thz tiioJitA madz by thz school Ata££. I was glad thz 
t/i'alnzsi did not., come, to school with a cAltlcal attitude..^ Thz tnxLinvt 
Is an zxctllznt tzachzn who - has demons tsiatzd good teaching tzchwiqazs . 
[Principal InteAvXeio) 

Assistance to Parent s 

Project PASS appears to have served as a liaison between the parents of Black 
studepts and school personnel. The Project PAS§ instructional coordinator 
said she came into contact with many parents who were afraid to approach the 
school staff, but who felt comfortable coming to the Project PASS of fide. 
The instructional coordinator said these parents were often the dries who never* 

attended school functions and who were assumed to have no interest in their 

children's education. She said these parents were concerned about their children 
but were too intimidated to approach school personnel. They often' asked how a 
question should be phrased or how a subject could be discussed with school staff. 

A total of 51% of the teachers surveyed would like to see the Project PASS staff 
offer more assistance to parents. Project PASS has requested funding for a 
half-time assistant to help with the parent contacts in the fall. 



HOW MUCH OF AN IMPACT ffAS MABE ON TEACHERS? 

Approximately 87% of the teachers surveyed in the preferred schools in the 
spring stated they attended at least one workshop conducted by a Project PASS 
staff member. Forty-eight percent requested classroom observations , 38% 
attended a demonstration with students -> and 45% requested consultation services. 
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Approximately 56% of the teachers stated, they have used the instructional 
strategies 'recommended by Project PASS in their classrooms, while 31% 
indicated they -use the strategies on a regular basis. 

... 

Project PASS did no't. have sufficient resources during 1982-83 to assist 
teachers with the math instruction of Black students . Assistance provided by 
the staff focused almd,st entirely upon reading instruction. \ 



WHAT WERE THE PROBLEMS OF IMPLEMENT AT ION ? 



Development;: ai Year - 

Evaluations in the past have amply demonstrated that full implementation of 

a program (100% use by target popular. ion) takes time. This was the first year 
for the project. The instructional coordinator had approximately one month in 
which to hire personnel, conduct staff development, acquaint herself with the 
District, set up an office, and plan for the upcoming school year. As such, 
the project could not be presented as a finished .package but rather as devel- 
opmental activities and techniques which required clearer definition and 
refinement over time. 

Heavy- S chool Assignment 

There was noc much to guide the instructional coordinator in deciding how many 
schools to assign to a rrainer. There is some indication that the assignment 
of four schools to each trainer in the pilot year may have been too many to __ 
allow thorough follow-up ,6? teacher contacts and adequate time for preparation 
of materials and planning. ; 

Resentment of Board's Quick Approval of Project 

The -project was conceived arid initiated under difficult conditions. In an 
interview situation, three principals from preferred schools said some 
teachers formed a negative opinion about the project before it was introduced 
to the schools. The teachers were angered by the hurried manner in which the 

School Board approved the project; They felt the Board was responding to 

group pressure and resented AISD money being committed in -such a quick fashion 
without apparent input from teachers. This caused some teachers not to have 
an open mind about the project; 

Reactio n to Campus Or ientation Sessions 

Six principals said the orientation sessions produced a' negative reaction on ^ 
the part of some teachers. The principals said the presenters talked down to 
the teachers as if the teachers knew nothing about teaching Black students. 
Some of the teachers got the impression the presenters were saying, "You 
haven't done a good job and we're here to show you how to teach. 

In commenting upon this reaction the instructional coordinator said she knew 
teachers would dislike what Project PASS had to say about -the instruction of 
Black children. However, she felt it best to state very clearly during the 
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orientation sessions that Black children were not performing well on stan- 
dardized achievement tests because the instruction provided for them was 
inappropriate. fBT^ins*ructibnal coordinator found some teachers were 
unaware Blacks .were perfuming so poorly in'AISD. Other teachers resented 
that a finding they felt so personally was stated in -such- a public fashion*. 

The instructional coordinator also pointed but the philosophical and theoreti- 
cal differences chat appeared to be at the base of the negative perceptions^ 
held by the tochers.' She stated that the teachers were accustomed to viewing 
Black students' performance through a cultural deficit model and wbfet the 
project introduced was an almost completely opposite notion. 

* . - ' 

Singling Out^ or Black Students 

Some principals and teachers did not feel it was right to single out Black 
students for special assistance^ The comments below are descriptive of their 
feelings and were obtained during principal interviews and teacher surveys. 

I da not-lite the idea oh cutting only Black ttade^-rP^oject PASS 
zhouZd.be $c<i all ttadent* who need learning a* A Stance.. \ (Project 
PASS Tzaclvz u . SvAveij) ; >' \_ 

J£ the goal c& AISV it to reduce the number o& lUcU retained and 
'placed In iodd-caC education then all ethnic group* should be\ ■ • ^ 
addrt6*ed. I.< Project PASS provided extka service* £or all ethnic 
g/toup6 then ci would be mote worthwhile. {Principal Interview) 

Dif f erent-^xfiec, tatjtbn s ^ 

Some principals and teachers expressed disappointment that new instructional 
strategies were .not * identified by Project PASS. Their feelings are summa- 
rized in the following comments: 

Thz tza.ch.QJi!> at my ichool wzaz zagzn to lUtzn to iomzonz who might 
• " havz 6-omzthLng nzw to tzU. thzm. Thzy wznz disappointzd tha.t thz 
in & Amotion thzy nzczivzd wasn't monz cpumatLc. Thz wpha&c& on 
paXticipcLtic was good to incoxpoiatz in-to thz cuAJUculum.. But 
much ol what thz PKojzct PASS Aiafa iL tzachihg Is mat good 
tzachzjvs havz bzzn doing oil along. Thz tzchn+quzi tzzm good fan. all 
itadznts, not juAt Black itudznts . [Principal Intzuvizw) 

B&ack~A.ztainzzA havz tpzc-Lal iMtmctAJona?. nzzds bat Pfwjzct PASS has 
not idznti&izd any nzw typzs oj iwstAxictional appnoac.hzs to u*e w^th 
thzm. Thz zxpzetation had bzzn that Pnojzct PASS would oiieA *ome- 
: thing that was di(izn.znt and innovcutivz. Thz tzcfcsuquz* which havz 
bzzn coyzuzd axz jast thz fizpzntoiAz any good tzechzn. would tiy am 
attempting to azt a fttspovvsz &h.om a child. Hon havz Black studznts „ 
bzzn any mo-tz Azczptivz to thz Piojzct PASS inAtiucttonal ^tJtatzg-czi 
than to othzx inituictionai Atxatzgizs . ( PnA.ncX.pal InteAv<czw) 
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When the project did not meet the teachers' and principals 1 expectations 
of providing something new, they concluded the project had not met* its 
objective. However, in talking with the Project PASS instructional coor- 
dinator it became clear she held a different perspective of what "new" meant. 

The instructional coordinator said some of the strategies and materials which 
were introduced (e.g. , choral reading and the Bill Martin books) were not hew 
in the sense that teachers had never heard about them before. But the reasons 
and ways of using the strategies and materials were new, and they were new for 
the students in that the' students had not been exposed to them before in a 
consistent manner. . * 



The instructional coordinator also said it was important for teachers to under- 
stand the Project PASS activities were not intended to benefit Black students 
alone. Although that was the target population, the recommended strategies 
should be beneficial for all children. 

It is possible the misunderstanding on these points cou W_^ ave _ re <* uce <* the 
receptivenes-s of the teachers and principals to the project activities,. 

- th e Pro ject 



Support of the project varied among principals . Some P rin ^ipais were very 
active in their endorsement of the program while others were more Passive. 
Although active support by the principal did not ensure high teacher par- 
ticipation, a principal's clear support facilitated a. trainer's entry into 
a school. 

Discussions with the principals and the trainers revealed 'some^ principals 
might not be aware of the actions they could take in introducing a new 
project arid part-time staff member to. the- school. The trainers identified 
the following as the most helpful activities performed by principals in 
acquainting them with the faculty *and campus:, 

• The principal introduced the 'trainer to^ the entire staff 
at a faculty meeting "at the beginning of the school year. 



. • The principal described the project, .defined the trainer's 
\ role in the school, and. told .about the services that would 
\^ be available.. 

i\lhe principal stated the trainer was there to provide tech- 
nical assistance and not' to evaluate the teachers. 

s 

V ' _ _'_ - 

• The principal gave obvious endorsement of the project (e.g., 
"f want you to. accept the project. Let's -make it .work. rt ) 

• The principal allowed teachers to ask questions during the r 
meeting in which the. trainer was introduced. Candid inter--; 
action was ( encouraged. 

i : 
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• The principal suggested that the trainer meet with grade-level 

teaiiiJj. 

• Planning meetings took place with the principal^ trainer^ team 
members * etc. 

• The principal followed up the services provided by the trainer 
by asking teachers, 1 'How 1 s it going? Is there anything I need- 
to tell the trainer to get this job done better? 11 

• Throughout the year the principal continued to remind the 
faculty of the trainer's availability. The principal announced 

\ip coming workshops to the staff.. The principal put announcements 
in the school newsletter that shared the trainer's plan £or the week. 

\ 

• The principal invited the trainer to different school functions so 
the trainer wou-cd feel like a member of the faculty. \ 

• The trainer was given a mailbox and received memos from the princi- 
pal and staff like other teachers. The trainer was given the same 

privileges the teachers received. 

Definition of Trainer's Role 

Some principals felt the trainer's role and the objectives of the project 
needed greater, definition. Their feelings are exemplified in the following 
comments. 

Thz objzctiveA o£ thz pkojzct do not appza/t clean.- to thz tza.che.si6 . 
The tzacheAA had the opportunity to cuk question* cut thz ostenta- 
tion but dtd not know what to a6k. ( Principal InteAview) , 

Not all thz tzachZ'U wzstz cwoaxz' o& thz AzuviceA that wesiz avoJJLablz 
and wznz blow taj g^ zqueAt &6£<i6tancz. ( Principal Interview) 

It would bz helpful i£ thz tAxiineA 6haAZ6 6omz actual zxampleA o% 
how 6hz hcu wokkzd with pantLcuZan AtudzntA and tzacheAA . _ Thi6 
would clcvtifiy what the tKairieA ha6 to o^eA. {Principal Intzivieu)) 

Late Entry in Project j » 

Each of the 16 schools entered the project sometime between September and 
January. The two schools that entered the project in January were not 
included in measurement of the objectives. Those that entered the project 
as late as November were included. 
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WAS THE ACHIEVEMENT OBJECTIVE IN READING MET? 



By May 1983 id. dvmonAtAcutz a dzcAzaAZ by £Zvz peAczntagz points 
ikz pzAcznt ofi Black pwpiJU> peAfiosuning boZow thz 50th pzAczyvtiZz 
<in tizadLlng cu> mzaAuAzd by ihz lava TzAtb o£ Ba6<iz Sk£t&> at khz 
ttmmtdJiy ZzvzZ In thz pkzfi&titzd Achoot*. 

In order to understand the achievement resuits for the preferred schools, it 
is necessary to consider them within a districtwide context; 

Since 1979-80 the districtwide test scores of Black students in reading have 
slowly improved. (See Figure 1 . ) 
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Figure 1. ITBS PERCENTILE AND GRADE EQUIVALENT 
MEDIANS, BY ETHNICITY, 1979-33. 
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As the test scores of Black students have improved, the percent of students 
scoring belcw the 50th percentile has gradually declined. (See Figure 2.) 



GRADE 1981 1982 1983 



i i 


56.1? 827* 


54.7% 820 


. " 1 
52.5% 843 


2 


67.3% 808 


53.3% 763 


60.7% 755 | 


! 3 


67.1% 803 


66.0% 745 


57.7% . 751 


4 


75.7% 805 


73.7% 786 


71.5% 774 


! 

1 5 


76.8% 718 


72.1% 762 


70.2% 771 


s ■» 


75.9% 631 


72.3% 672 


67.9% 745 


Total 

i 


69.6% . 4642 


66.0% 45A8 


63.5% *639 . 



*The number of students tested. 



Figure 2. PERCENT OF BLACK STUDENTS DISTRICTWIDE RECEIVING 
READING TOTAL SCORES BELOW THE 50TH PERCENTILE. 



To the extent chat the Project PASS students (i.e., the Black students in 
the preferred schools) are representative of Black students districtwide, 
some decline in the percent of Project PASS students scoring below the 50th 
percentile i:: reading would be expected. 

Figure 3 shows the percent of Project PASS students who received Reading Total 
scbres below the 50th percentile in the spring of 1981, 1982, and 1983. 

Grsde 1981 1982 1983 



i 


55.5% 306* 


48.1% 301 


57.7% 239. 


2 


58.6% 300 


56.0% 314 


55.4% 285 


3 


70.2% 309 


66.3% 273 


56.1% 292 


4 


77.1% 311 


76.9% 2S2 


74.9% 283 


5 


79.7% 193 


77.9% 209 


76.0% 138 


6 


80.1% 181 


76.1% 172 


72.6% 183 


total 


70.7% 1600 


65.3% 1551 


64.2% 1520 



*The number of students tested. 



Figure 3. PERCENT OF PROJECT PASS_ STUDEOTS RECEIVING 

READING TOTAL SCORES BELOW THE 5 0TH ^PERCENTILE. 
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The achievement patterns shown by the Project PASS students approximate the 
patterns seen in the districtwide data in Figure 2: The percent of total 
students scoring below the 50th percentile as well as the amount of decline 
shown each year appear roughly comparable. 

The achievement objective in reading was hot met. Figure 3 shows the total 
percent of Project PASS students scoring below the 50th percentile in reading 
decreased by 1.1% from 1982 to 1983. This falls short of the 5% decrease 
specified in the objective. 

While a large decrease in the percent of Project PASS students scoring below 
the 50th percentile occurred from 1982 to 1983 at grade three, some large 
decreases also occurred at other grades (e.g., grades one and two) prior to 
the implementation of the project. Given the fluctuations that can occur 
within a grade level from year to year; very dramatic grade-level changes 
would be needed before the changes could be attributed to the project rather 
th?n the varying skill levels of different groups of students. 

Consequently, these data suggest Project PASS did not sufficiently impact 
reading achievement in its pilot year to cause a significant deviation from 
what normally would have been expected in the standardized test scores. 



DID PROJECT PASS INFLUENCE THE ACHIEVEMENT OF RETAINEES IN THE 

PREFERRED SCHOOLS? 



A comparison was made between the ITBS Reading Total scores received by Black_ 
retainees in the preferred schools and matched Black retainees in other schools. 

Project PASS students included in the sample were recommended for retention at 
the end of 1981-82 and were actually retained during the 1982-83 school, year 
at one of the preferred schools. These students were matched on several factors 
with other Black students who had also been recommended for retention at the 
end of 1981-82 and were retained during 1982-83. 

The matched students had id be located at a school that was not receiving Project 
PASS preferred services. Student matches had to be of the same sex, ethnicity, 
and special education and free lunch status. They had to be within six months 
of the Project PAgS retainee^s age ; They also had to have a pretest score that 
was similar to that of the Project PASS retainee. 

A total of 98 Black retainees with both pre- and posttest scores in reading 
were identified at the preferred schools. Acceptable -matches were found for 
73 of the retainees. 

Statistical analyses werer' performed to determine if the Project PASS retainees 
and the matched sirudents^ progressed at the same rate from the pre- (1982) and 
posttest (1983) . The analysis revealed' the achievement gains of the Project 
PASS retainees and the matched retained were not significantly different from 
one another in. reading. 
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These results indicate Project PASS did riot have sufficient impact bri the 
reading achievement of the retainers in the preferred schools to significantly 
affect their achievement scores on a standardized test. 



WAS THE SPECIAL EDUCATION OBJECTIVE MET? 



By May 1983 to dec^eoie by $<Lv<t peAczntage. p&Znt6 tkz numbeA o{ 
Stock puqpiZA cu>6<igmd to AptdaZ education &taA6&>. 



NUMBER OF BLACK NUMBER OF BLACK LD PERCENT BLACK LD AND 

STUDENTS IN AND ED STUDENTS ON ED STUDENTS OF BLACK 



YEAR 


PRE*. SCHOOLS 


CAMPUS 


AT END 


OF YEAR 


STUDENTS 


IN PREF, 


. SCHOOLS 






LD 


ED 


TOTAL 


LD' 


ED 


TOTAL 


1981-82 


• 1963 


167 


20 


187 


8.5% 


1.0% 


9.5% 


1982-83 


2020 


176 


26 


202 


8.7% 


1.3% 


10.0% 



Figure 4. NUMBER AND PERCENT OF BLACK STUDENTS AT PREFERRED SCHOOLS 
ASSIGNED TO SPECIAL EDUCATION IN -198 1-82 AND 1982-83. 

. Figure 4 shows 187 Black students were assigned to special education in the pre- 
ferred schools during 1981-82. To meet the objective, the 187 students assigned 
in 1981-82 would need to. be reduced to 177 students in 1982-83. Since the num- 
ber of Black students assigned to special education in 1982-83 was 202, the 
objective was not met. 

Further examination of Figure 4 reveals the percent of Black students assigned 
to special education increased slightly from 1981-82 (9.5%) to 1982-83 (10.0%) . 

Examining the percent of Black students assigned to special education compen- 
sates for the greater number of Black students on the campuses in 1982-83 than 
in 1981-82. ' 

: : • L • - ~' . 

WAS THE DISCIPLINE OBJECTIVE MET? 

By May 1983 to demon&tAjate a de.ci2.aAe. -in ike percent Btack papttA 
-teceA.vX.ng Zohg- te/un Au/ipenA-ioiti, tn-A choot AuApenA-Lon* , and paddting 
by {five percentage pointi. 
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The discipline objective was not met in that the total percent of Black 
studentis involved in disciplinary actions rose slightly from 4.6% in 
1981-82 to 4.8% in 1982-83. There was a small decline from 1981-82" (2.3%) 
to 1982-83 (2.1%) in the number of Black students receiving corporal punish- 
ment. 



H QW DO A DMINISTRATORS _FEEL ABOUT PROJECT PASS? 



The administrators in the schools receiving preferred services were surveyed 
v/ith regard to their reaction to Project PASS. Their responses are shown in 
Figure 5. 
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30% 


5% 


20% 
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The Project PASS services should be 


N 


5 


7 


2 


1 


4 
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made available to campuses during 
the 1983- ^4 school year. N = 20 


% 


25% 


35% 


10% 


5% 


20% 


5% 



Figure 5. RESPONSES GIVEN BY. ADMINISTRATORS AT PREFERRED SCHOOLS. 




Figure 5' shows slightly over half (55%) of th^ administrators believed partici- 
pation in Project v TASS c was a worthwhile activity . However , this finding must 
be tempered by the fact. that a large minority (40%) did riot feel their partici- 
pation was worthwhile. These results indicate the response to Project PASS was 
more positive than negative,, but not by a very wide margin. A total of 60% of 
the administrators agreed that Project PASS services should be made available 
to campuses in 1983-84, while 15% disagreed. 

Of those administrators who returned surveys from schools not receiving pre- 
ferred services^ only one administrator was interested in receiving services 
from a Project PASS trainer in 1983-84. . 
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HOW DQ TEACHERS FE"R"h ABOUT PBS.-TEET PASS? 



Two surveys were administered to the teachers in the schools receiving pre- 
f erred services. Each survey sampled a different population. gach survey 
asked the respondents to evaluate the usefulness of the Project PASS services. 

Very little consensus was found oh either survey. On the first survey, the 
teachers were more negative than positive about the services provided by r.he 
project. On the second survey, the teachers tended to be more positive than 
negative about the services. These findings suggest the teachers had a mixed 
reaction to the project, with no one dominant reaction prevailing. 



WHAT CONCLUSIONS CAN BE DRAWN ABOUT PROJECT PASS? 



• Resistance to the project seemed greater than the resistance 
normally encountered by a new project. 

• Approximately 31% of the teachers in the preferred schools are 
using the recommended strategies in a consistent manner. 

• Project PASS has not noticeably affected the reading* achieve- 
ment scores of Black students in its 'pilot year. 

• The work with the teachers of Black retainees and the assistance 
provided to parents were helpful contributions made by the project. 

• At the end of the school year, administrators were more satisfied 
with their participation in the project than were the teachers^ 
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Project PASS 
Appendix A 
IOWA TESTS OF BASIC SKILLS 



ERIC 



A-l 

9u 



Bri e f descripti on of the Instrument ; 

The ITBS is_a_s tandardized multiple-choice achlevemenc test battery. Level. 5. was _ 
given to kindergarten studencs to measure skills in the areas of listening (spring 
only), language {fail and spring), and math (spring only) . Levels 7 1 and 8 were giveri 
to grades 1 and 2, respectively, to measure skills in. the_areas of word analysis , 
vocabulary, reading comprehension, spelling, math concepts , ..math problems, _and_nach__ 
computation. ITBS levels 9-14 were administered to grades 3-8 with the test level for 
students in grades 4-6 chosen on the basis of their previous achievement scores (with 
teacher review). Levels i-I4 include subtests in all the areas mentioned for levels 7 
and 8, except for word analysis. In addition, levels 9-14 include .subtests measuring 
capitalization, punctuation, usage, visual materials, and reference materials . 

To whom was the instrument administered ? 

All elementary and junior high students, grades K-8. Special education students were 
exempted as per Board Policy 5127 and its supporting administrative. regulation. Stu- 
dents of limited English proficiency (LEP) were not exempt, but could be excused after 
one test bri which they coulanot function validly. Scores for students who were mono-1 
lingual or dominant dn a language other than English were not included in the school 
or District summaries. 

How many times was the instrument administered ? 

Once to etch student in grades 1-8, twice to students in kindergarten. 

■ . • 

When was the Instrument administered ? 

Kindergarten students were tested_the week of September 7-10. The elementary schools 
a dmi nistered the test April 19, 20, and. 21 to students in_grades K-6. Students, in 
grades 7 and 8 were, tested on February IS, 16, and 17. Tests were administered in 
the morning. Make-ups were administered the week after the regular testing. 

Where was the instrument administered ? 

In each AISD elementary and junior high school, usually in the student's regular 
classroom. 

Who . adminis t er ed the instrument ? * • _ t " 

Classroom teachers ^in tfce elementary schools V In ^e junior high schools, the 
counselor' or principal administered the test over the public address system using 
-taped directions provided by ORE. Teachers acted as test proctors in their classroom 
at these schools. 



What trai ning ; did the admini strators have ? 

Building Test Coordinators participated in planning sessions prior to the testing. 
Teacher training was the responsibility of the.Building Test Coordinator . However, 
teacher inservice training vks available from ORE upon request.. Teachers and coun- 
selors received written instructions from- ORE, including a checklist of procedures 
arid a: script to follow in tes* administration. 

Were the re problems with the instrument 'of the administration that m ight affect 
the validity of the data ? 

No known problems with the instrument. Problems in the administration are documented 
in the monitors 1, reports which are available at ORE. 

Who developed the insrrttmene ? 

The University of Iowa. The ITBS is published r by the Riveriide Publishing Company. 

\ 

Whaz reliability and validis-v- d*ita are available on the instrument? 
The reliability of individual subtests and area totals, as summarized by Kuder- 
Richardson Formula 20 coefficients, ranges from .75 to .97, across test levels. 
Coefficients for^the total battery range from .94 to .99, across test_ levels. ^Equi- 
valent-forms reliability coefficients, calculated for grades 3-8, range rrom .71 to . 
.92, across subtestsTand area totals. _The issues of content and construct validity 
are addressed In the publisher's preliminary technical summary, pp. 13-15. 



Are there norm data available f^r interpreting the results 
Norm data are available in the TeacW's Guide. The Teacher's Guide provides empirical 
norms (grade equivalent, percentile, Vanine) the fall and spring. Interpolated 

norms are available for midyear. National, large city, and school building norms are 
available. 
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IOWA TESTS OF BASIC SKILLS 



Purpose * 

The Iowa Tests of Basic Skills (ITBS) provided information relevant to 
the following decision, evaluation, and information needs questions: 

Decision Question 1 : Should Project PASS be continued in 1983-84? 

Eva luation Question Dl-^ 4 : To what extent were the objectives 
for Project PASS attained? 

By May 1983 to dwonA&ujutz a dzcAzaAz by £ivz pzkczntagz 
point* tkz peAcznt o£ Stack pupil* pzAfasuning bzZow thz 
50 th pz/tczntitz in Azading and mathzmaticA a6 mza6u/izd 
by ihz loan Tz6t6 o£ Bcu>ic SkWt* cut ihz ztzmzntaJty Zzvzt 
in ihz pAz&znsizd AchooZx. 1 

Information Need 1 : How did the achievement of Black ^tudents 

retained in the spring of 1982 and in schools receiving preferred 
services in ^982-83 compare with- the achievement of matched Black 
students in other schools not receiving preferred services? 

Information Need 2 : How did the achievement of Black students . 
retained in the spring of 1982 and in schools in which the entire 
faculty participated in Project PASS compare with the achievement 
of other Black students in schools not receiving preferred services? 



Procedure L 

Project PASS .workshops were made available to all the teachers in the 
paired schools. The locations for the workshops were rotated so as to 
increase their availability to teachers. 



^This objective originally stated that the ITBS and the Texas Assessment 
of Basic Skills (TABS) would be used to evaluate the achievement of the * 
students.. However, since the TABS does not yield standardized scores 
and is only administered at two elementary grades, it was omitted as a_ : 
measurement variable prior to the finalization of the evaluation design. 

2 This question was modified after consultation with the Project PASS 

instructional coordinator. The question originally requested a compari- 
son .with _ M the achievement of other Black students in schools receiving 
preferred services. "_ It was felt the modified version alxowed a clearer 
assessment of the effects of the Project PASS services. 
& 
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The paired schools that were interested in receiving more concentrated 
services from the project requested "preferred status, " A teacher trainer 
was assigned to each school receiving preferred services. The trainer was 
on the campus one day each week. During that time the trainer provided 
individual and group consultation, conducted classroom observations and 
demonstrations, and assisted with the identification and location of mate- 
rials- and resources for teaching Black pupils. Classroom teachers, were to 
make us§^ of the trainers* services at their own discretion. _ Schools re- 
ceiving preferred services were also eligible to _haye_ workshops designed 
for their staff based : ojt areas of concern identified by the school staff. 

Sixteen of the paired schools received Project PASS preferred services. 
These schools included: Barton Hills, Cook, Cunningham, Norman,. Bryker 
Woods, Rosewood, Biackshear, Sunset Valley, Gulle^t, Govalle^ Sims^Wbbten, 
Campbell, Webb, Winn, and Metz. Two schools (Webb and Govalle) were ex- 
cluded from the achievement analyses because of their late .entry ±nzo the 
project. Two campuses (Winn and Blackshear) had complete faculty involve- 
ment in Project PASS and received a sequenced series of workshops. __Due to 
these special distinctions, additional analyses for the Blackshear^Winn 
•campuses were performed. 

Achievement O bjective Sample 

The District Priorities data analyst developed a program to tally the number 
and percent of Black students performing below the 50th percentile on the 
ITBS Reading Total and Math Total tests. In order to develop a longitudinal 
perspective, data were obtained for the 1980-81, 1981-82* and 1982-83 school 
years. Data prior to the 1980-81 school year were not comparable, in that . 
the paired schools were not yet in operation. Kindergarten scores were 
excluded because the ITBS level administered to kindergarten students does 
not yield a reading total score and math scores for kindergarten students 
were not available until the 1982-83 school year. 

X&formatlon Needs Sample 

Project PASS students included in the sample were recommended for retention 
at the end of 1981-82 and were actually retained during the 1982-83 school 
year at one of the 14 Project PASS schools specified earlier. These stu- 
dents were matched on several. factors with other Black students who had 
also been recommended for retention at_ the end of 1981-82 and were retained 
during 1982-83. The matched students had to be located at a school that 
was not receiving Project PASS preferred services. Student matches had to 
-be of the same sex, ethnicity, and special education and free lunch status. 
They had to be within six months of the Project PASS retainee's age.^ They 
also had to have a pretest score that was similar to that of the Project ^ 
PASS retainee. The matching program was designed to searchv for an identi- 
cal pretest score first. If this was not available, it chose the closest 
higher match or lower match in an alternating sequence. If there were no 
lower cases when one was needed, the program took the higher ma^ch and 
then tried for two low matches for the next two matches. This resulted 
in a more balanced sample tharv simply taking the closest match. Reading 
and math matches were selected independently. 
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Matches for the 14 Schools. A total of 98 Black retainees with both pre- 
and posttest scores in reading were identified at the 14 Project PASS 
schools . Acceptable matches were found for 73 of the retainees. 

A total of 106 Black retainees with both pre- and posttest scores in math 
were identified." Acceptable matches were found for 77 of the retainees, 
but one match Was discarded because invalid test scores were suspected. 

Matches for Blackshear and Winn . A total of 19 Black retainees with both 
p-e- and posttest scores in reading were identified at Blackshear and Winn. 
Acceptable matches Were found for each retainee. 

A total of 18 Black retainees with both pre- and posttest scores in math 
were identified. Acceptable matches were found for each retainee, but one 
match was discarded because invalid test scores were suspected. 

Although fhe sample size for the Blackshear-Winn retainee analysis was 
smaller than desired, a statistical analysis was still conducted. It was 
understood a strong effect-would need to bepresent if significance was to 
be found with such a small sample size. 

Analyses 

Data and programs are on file at AISD and are detailed in the documentation 
developed by the District Priorities data analyst. Retainees were ^enti- 
tled by using the retention file developed for the report entitled RETENTION 
AND PROMOTION : 1982-83 Final Technical Report (Publication Number 82.42) . 

Several steps were taken in the matched group achievement analyses: 

1) Descriptive statistics were obtained on the pre- and posttest 
scores of the Project PASS and matched retainees in reading and 
math. 

2) Scatter plots Were produced using a program developed by the 
District Priorities data analyst. Pretest/posttest scores 
were plotted for the Project PASS retainees and their matches 
in reading and math. The sea tterplots were used to check for 
outliers and to identify possibly invalid test scores. 

3) Regression analyses were conducted to determine if the Project 
PASS and matched retainees progressed at similar rates based on 
pre- and posttest reading and math scores. Analyses were done 
separately for reading and math using the program LINEAR. 
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Evaluation Question Dl-1; 



Results 

To what extent were the objectives for Project 



PASS attained ? 

By May 19&3 to dwon&tAatz a dzcAzaAz by £tve poAczYvtagz point* the, 
• peAcznt ~o% Black pupil* peA^oAming beZoti thz 50th pitezritilz .in 
KzaxLwig and maJthwatic* a6 mzcuuAzd by the lovoa Tz6tA oft BcL6<ie. 
-SkJMA cut thz zlmzntaAy^ Izvzt In tkz pnz^zhJizd tchool* . 

Achievement for "14' Proj ect PASS Schools 



Iri order- to understand' tjae achievement results for the 14 Project PASS 
schools, it is necessary to- consider them within a districtwide context. 

Since 1979-80 the: districtwide ^test scores of Black students have slowly 
improved (see Figure A— 1) . , 
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igure A-l. ITBS PERCENTILE AND GRADE EQUIVALENT MEDIANS, BY 
ETHNICITY, 1979-80 THROUGH 1982-83. The median 
percentile rank for the national norm group is 
50 for all grades. Students at grade level would 
receive an, X.8 grade equivalent median. 
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As the test scores of Black students have improved, the percent bf^tuxient 
scoring below the 50th percentile has gradually declined (Figures A-2 and 
A-3). ; ' n / 



GRADE' 1981 • 1932 ' 1983 



1 


36.1% 827* 


54.7% 820 


52.5% 853 ■ 


2 . 


57.31 808 


58. 3^ ' 763 


60.7% 755 


3 


67.1% V 803 


; . - - 

66.0% 745 


57.7% -751 


4 


75.7%' 80s 


73.7% 786 


71.5% '775 


5 


75.8% 718 ■ 


72.3% 762 


-70.2% 771 


* 6 


75.9% 68i 


72.3% ; 672 


57.9% 755 


Total 


69.6% 4642 


66.0% 4543 . 


: 63.3% 4639 


*The number of students tested. : _ t 

Figure A-2. PERCENT OF BLACK STUDENTS DISTRICTWIDE RECEIVIN 
READING TOTAL SCORES BELOW THE 50TH PERCENTILE. 

GRADE 1981 1982 19*83 


1 _ 


"55.4% 826* 


55.8% 815 


52.7% 850 


2 


70.8% 815 


66.1% 771 


65.8% 750 


3 


69.4% ' 803 


' 53.1% .743 


.58.1% 753 •. 


4 ' 


TIM * 803 * 


68.6% 785 


69.3% 777 


5 


75.2% ■ 723 


• 67.9% 767 


67.6% 776 




,74.7% 681 


70.4% '670 . 


67.9% 759 


Total 


71.3% 4650 - 


66.9% 4551 


65.2% 4655 



* *The number, of students tested. 



Figure A-3. PERCENT OF BLACK STUDENTS DISTRICTWIDE RECEIVING 
MATH TOTAL SCORES BELOW THE 50TH PERCENTILE. 
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to the extent, that Project PA§S students are representative of Black- 
students districtwide^ some decline .in the percent of Project PASS stu- 
dents scoring below the 50th percentile in reading and math would be 
expected. ' 

Reading . Figure A-4 shows the percent of Black students in the 14 
Project PASS schools, who received Reading Total scores below the 
50th percentile in the spring of 1981 9 1982, and 1983. 



GRADE : 




1981 


1982 


1983 


i 


55,55 


30(5* 


". 48,1% 


301 


.57,7% 


289 


2 


68,6% 


300 


56.0% 


314 


55,4% 


285- 


3 


70,2% 


309 


66,3% 


273 


56,1% 


292 


4 


77,1% 


311 ' 


76,9% 


' 282 


74,9% 


283 


5" 


79.7% 


193 


77.9% 


209 


76,0% . 


188 


.6 ■ 


80.1% 


181 


76,12 


172 


nm 


183 


Total 


70.7% 


1600 


65.3% 


1551 ' 


64.2% 


1520 



*The. number oi students tested, 
i Figure A-4. PERCENT OF BLACK STUDENTS IN 14 PROJECT PASS 

• • schools receiving reading total scores below the 
Both percentile. 

The patterns shown by the Project PASS students in Figure "A-4 approxi- 
mate the patterns seen in the districtwide data in Figure A-2: The per- 
cent of total students scoring below the 50th percentile as well as the 
amount of decline shown each year appear roughly comparable. 

Consequently, the data seem to suggest Project PASS did not sufficiently 
impact reading achievement in its pilot year to cause a significant devi- 
ation from what normally would have been expected in the standardized 
test scores. 
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The achievement objective in reading was riot met. Figure A-4 shows the 
percent of Project PASS studeritsscoring below_the 50th percentile in 
reading decreased by 1.1% from 1982-83. This falls short of the 5% 
decrease specified in. the objective. 

While a large decrease in the percent of_ Project PASS students scoring 
below the 50th percentile occurred from 1982 to 1983 at grade threes some 
large decreases also occurred _at other grades _ (e . g ., grades one arid two) 
prior to the implementation of the project. Given the fluctuations that 
can occur within a grade level from year to year, very dramatic grade- 
level changes would be needed before the_ changes could be attributed to 
the project rather than the varying skill levels of different groups of 
students. 

Math . Figure A-5 shows the percent. of Black students in the 14 Project 
PASS schools who : received Math Total scores below the 50th percentile in 
1981, 1982, and 1983. 



GRrtJDE 1981 1982 1983, 



1 


62,0% 303* 


60.5% 299 


BUM 237 


2 


. 71.0% 305 


' 61.9% 315 


61.0% 280 


3 


70.92 306 


63.0% 273 


53.9% 293 


u 


73.3% 303 


72 M 233 


75.2% 287 


5 


81.4% 19* 


59.5% 211 


74.0% 189 


6 


76.3% 132 


79.6% 172 


76.9% 182 


Tonal 


71.6% 1597 


66,77, 1553 


55.5% 1513 



^5ie nuroer of students tested. 



Figure A-5. PERCENT OF BLACK STUDENTS IN 14 _ PROJECT, PASS_ 
SCHOOLS RECEIVING MATH TOTAL SCORES BELOW THE 
50TH PERCENTILE. 



Once again, the patterns shown by the Project PASS students in Figure A-5 
approximate the districtwide patterns shown in Figure A-3_: The percent 
of , total students scoring below the 50th percentile and the amount of 
decline each year appear comparable. These data indicate Project PASS 
did; not have a measurable effect upon the math achievement of the Black 
students in the 14 schools. 

20 



A-9 



82.47 



According to the Project PASS coordinator, ..the staff did not have sufficient 
time to assist with the math instruction of Black students during the 1982-83 
school year. Therefore, any project effects upon the math achievement of 
Black students would only be indirect. 

Achievement at Biackshear and Winn 



Blackshear. The percent of Black students at Biackshear scoring below the. 
50th percentile in reading and math for 1981, 1982, and 1983 are shown in 
Figures A- 6 and A- 7 . 

Examination of Figures A-6 and A-7 reveals a greater percentage of Black 
students at Biackshear score below the 50th percentile in reading and math 
than do districtwide. 



GRADE . 1931 1932 1983 



1 




* 


* 


*> 








3 




* 


* 


4 


81.61 49** 


84.0% so 


80.3% 51 


5 


79.1% 58 


74.5% 45 , 


80.7% 52 




75.02 36 • 


76.02 46, 


75.3% 38 


Total 


73.9% ' 133 


78.7% 141 


' 79.42 141 



"^B lacks hear is a K, £-6 school. 
,/rA The number of stucencs tested. 



Figure A-6. PERCENT OF BLACK STUDENTS AT BLACKSHEAR RECEIVING 
READING TOTAL SCORES BELOW THE 50TH PERCENTILE. 
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GRADE 


1981 


1982 : 


1983 


1 


* 




* 


2 


★ 




* 


3 


★ 


* 


* 


4 


79,5% 49** 


79.1% 48 


76. a% 51 


5 


77.5% 49 


68.1% 44 


74.0% 50 


6 


63,8% 36 


80.4% 46 


SQ.5S 36 


Total 


74,6% 134 


76.0% 138 


76.6% 137 



*Bladkshear is a K, 1-6 school. 
**The number of students tested . 

Figure A-7. PERCENT OF BLACK STUDENTS AT BLACKSHEAR RECEIVING 
MATH TOTAL SCORES BELOW THE 50TH PERCENTILE. 



The total percent scoring below the 50th percentile in reading and math 
changed by less than 1% from 1982-83. This indicates Project PASS did not 
have a measurable impact' upon the standardized reading and math test: scores 
of the Blackshear students. 

Winn . The percent of Black students at Winn sco ring-below the 50th per- 
centile in reading and math for 1981, 1982, and 1983 are shown in Figures A-8 
and A-9. j 

GRADE 1981 : 1982 1983 



1 


i 

1 


50.0% 66* 


38.8% 67 


43.1% 58 


2 




50.6% 75 


47.3% 95 


36.1% 72 


3 




62.0% 87 


60.0% 90 • 


46.5% 38 


4 




70.2% 84 


58.4% 92 


69.1% 94 


5 


t * 


* 


# 


6 


1 ? 




• 


Total 


53.9% 1312 


54.6% 344 


50.3% 312 



*Winn is a K-4 school. **Th£ number of students tested. 



Figure A-8. PERCENT OF BLACK STUDENTS AT WINN RECEIVING 

.READING TOTAL SCORES BELOW THE 50TH PERCENTILE. 
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GRADE < 


1981 


1982 


1983 ■ 


1 


51.5% 66** * 


W.7% 67 


51.7% 58 


2 


60,02 75 


55,3% 94 


53.5% 71 


3 . 


65,12 36 


56.67. 90 


47.1% 89 


4 


72.6? 84 


' 59.7% 92 


75.0% 96 


5 ' 


• 




- 


6 


■ « 




» • 


Total 


63.0% 311 


54.8% 343 


57.9% 314 



*W£nn is a K-4 school. **The number of students tested. 



Figure A-9. PERCENT OF BLACK STUDENTS AT WINN RECEIVING MATH 
, TOTAL SCORES BELOW THE 50TH PERCENTILE . 

Examination of Figures A-8 and A-9 reveals a smaller percentage of Black 
students at Winn score below the 50th percentile in reading and math than 
do districtwide. 

Figure A-8 shows the total percent of students scoring below the 50th per- 
centile in reading at Winn decreased by- 4. 3% from 198.2 .(54.6%) to. 1983. 

(50.3%) . However, since a decrease of 4.3% occurred from 1981 (58.9%) to 
1982 (54.6%) before the implementation of the project, the decrease from 1982 
to 1983 may simply reflect districtwide declines. 

Figure A-9 indicates the total percent of students scoring below the 50th . 
percentile- in math at Winn rose by 3.1% from 1982 to 1983, after dropping by 
8.2% from 1981 to' 1982. 

Information Need 1 : How did the achievement of Black students retained in 
the, spring of 1982 and in schools receiving preferred- services ± 4^^2-83 _ 
compare with the achievement of matched Black students 4^-sc^ools^na t^receiv- 
ing -preferred services ? 

Figures A-10 and A-ll show the mean Reading Total and Math Total pretest, 
posttest, and gain scores on the ITBS for the Project PASS retainees and their 
matches. 
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PROJECT PASS RETAINEES MATCHED RETAINEES 



GRADE 


N 


PRE 


POST 


GAIN 


PRE 


POST 


GAIN 


K 


0 


0 


0 


0 


0 


0 


d 


1 


29 


.88 


2.00 


1.12 


1.02 


2.04 


1 . 02 


2 


id 


1.52 


2.43 


.91 


1.50 


2.37 


.87 


3 


id 


2.19 


2.81 


.62 


2.42 


3.23 


.81 


4 


12 


2.71 


3.36 


.65 


2.90 


3.70 


.80 


5 


10 


3.79 


4.44 


.65 


4.03 


5.30 


1.27 


6 


2 


4.15 


4.90 


.75 . 


4.45 


5.40 


.95 


Total 


73 


1.93 


2.81 


.87 


2.09 


3.06 


.97 




Figure A 


-10. MEAN_ 


READING 


TOTAL GRADE 


EQUIVALENT 





SCORES FOR _ RETAINEES. . Mean pretest 
(April 1982), post test (April 1983) , 
and gain scores for the .Project PASS 
retainees in_ the 14 preferred schools 
and the matched retainees. 



PROJECT PASS RETAI NEES MATCHED RETAINEES 



















GRADE 


' N ' 


PRE 


POST 


GAIN 


PRE 


POST 


GAIN 


K 


0 


0 


0 


0 


0 


0 


0 


1 


31 


1 .08 


1.79 


.71 


1.18 


1.92 


.73 


2 


11 


1.S5 


2.46 


.62 


1.94 


2.53 


.59 


3 


10 


2.77 


3.87 


1.10 


2.87 


3.46 


.59 


4 


13 


2.98 


3.41 


.42 


3.21 


3.75 


.55 


5 


9 


3.98 


4.86 


.88 


4.04 


4.62 


.58 


6 


2 


4.35 


5.10 


.75 


4.40 


5.00 


.60 


Total 


76 


2.17 


2.89 


.72 


2.28 


2.92 


.64 



Figure A-ll. MEAN MATH TOTAL GRADE EQUIVALENT SCORES, 

FOR RETAINEES. . Mean pretest (April 1982) , 
posttest (April 1983) , arid gain scores for 
the Project PASS retainees in the 14 pre- 
ferred schools and the matched retainees. 



Given the imperfections in. the matching procedures arid the small sample 
sizes at each grade* the data displayed in Figures A- 10 and A-ll could not 
be sufficiently trusted to determine if significant differences existed 
between the achievement scpres of the Project PASS retainees and their 
matches. To compensate for these factors the scores were collapsed across 
grades .and regression analyses were performed. 
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The F values for the regression analysis in reading are shown in Attach- 
ment~A-l. The anaiysii KtveaJLld the. gain* o I the Pfw ject PASS netAAJieeA 
and the matched detainees cute, not iigniiicantly diUefient Itwm one. another 
in leading. The significant F value found for the. test of the full model 
(#1) versus the restricted model (#5) shows there is a curvilinear relation-, 
ship between the pre- and posttest scores. 

The F values for the regression analysis in math are shown in Attachment A-2. 
The analytic revealed the gain* ol the Project PASS detainees and the matched 
detainees one not ii.gni&ieantly diiienent &wm one another am math. The 
relationship was linear between pretest and posttest scores.. 

The* e net ttfcti indie ate Pko ject PASS did not have 6u.iiicA.ent impact on the. 
leading and math adUevement ol the detainees in the pjte{evted schools to 
significantly a^ect theift 'achievement icoh.es on a ita.ndoJidiz.ed test. 



Information Ne ed 2: 



Liir ona^uu » CC u How did the achievement of ^lac^tudents retaine d in 
the spring of 19&2 and in schools in which the entire faculty participated 
in Fro^ec^ EA SS^ compare with the achievement of other Black students in 
schools not receiving preferred services ? «*« 

Figures A-12 and A-13 show the mean Reading Total and Math Total pretest, 
posttest, and gain scores on the ITBS ( for the Blackshear-Winn retainees 
(combined) and their matches- The sample sizes were too small to do a 
separate analysis for each school. 



GRADE 



K 
1 
2 
3 
4 
5 
6 

Total 



0 
4 
1 
3 
6 
4 
1 
' o 



BLACKSHEAR-WINN RETAINEES 



MATCHED RETAINEES 



_PRE 



0 

.77 
1.20 
1.90 
2.62 
4.10 
3.40 
2.39 



POST 



GAIN 



PRFT 



POST "GAIN 



d 


0 


0 


0 




0 


2.25 


1.47 


.82 


* 2.00 


1 


.17 


2.60 


1.40 


1,00 


2.20 


1 


.20 


2.17 


.27 


2.27 


3.10 




.83 


3.40 


.78 


2.67 


3.65 




.98 


5.20 


1.10 


4.37 


6.12 


1 


.75 


4.00 


.60 


4.00 


4.20 




.20 


3.33 


.94 


2.56 


3.69 


1 


.13 



Figure A-12. 



MEAN READING TOTAL GRADE EQUIVALENT SCORES FOR 
BLACKSHEAR-WINN RETAINEES . Pretest (April 1982), 
posttest (April 1983), and gain scores for the 
Blackshear-Winn retainees and the matched retainees. 



A- 14 . ' 
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BLACKSHEAR - WINN RETAINEES MATCHED RETAINEES • 





N 


PRE _ 


POST 




PRE 




GAIN 


GRADE 


GAIN 


POST 


K 


.0 


0 


0 


0 


6 


0 


0 


1 


4 


1.15 


1.77 


.62 


1.27 


2.10 


.82 


2 


1 


1 .60 


2.70 


1.10 


1.50 


2.70 


1.20 


3 


2 


2.40 


3.60 


1.20 


2.50 


3.40 


.90 


4 


5 


2.96 


3.42 


.46 


3.26 


3.92 


.66 


5 


4 


4.47 


5.32 


.85 


4.27 


4.65 


.37 


6 


1 


4.40 


5.10 


.70 


4.40 


4.70 


.30 


Total 


ii 


2.83 


3.56 


.73 


2.91 


3.58 


.67 



















Figure A-13. ME AIT MATH _ TOTAL GRADE EQUIVALENT. SCORES FOR BLACKSHEAR- 
WINN RETAINEES • Pretesi (April, 1982)^ post test (April 
1983)^ and gain scores for the Blackshear-Winn retainees 
and the matched retainees. 

The scores-'-were collapsed across grades and regression analyses were performed. 

The jF values for the regression analysis in reading are shown in Attachment 
A-3 . T/te ana£ffis£s KQMdaJLzd thz gaiyti c£. tkt Vno jcct PASS iztcUn&£6 and thz 
mcutckzd Azt&inze.* a/iz not 6^gnl£tcantZy di66&h&nt &twm ont aaothox tn Kzad- 
-eng . 

The F values for the regression analysis in math are shown in Attachment A-4. 
Thz awxlyt>iA /tzvzaZzd thz gcUnA o£ thz PKojzct PASS KoXculnzzA and, thz matched 
AzAOsLnzvA cutz not 6<ig>vi&icantty di^QJiwt %Kom ont arioth&i tn mouth. 

Again^ Project PASS did not have suff i_cient__impact on the reading and math 
achievement of the retainees at Blackshear-Winn to significantly affect 
their achievement scores on a standardized test. Given the small sample 
size^ a strong effect would be needed to produce a measurable difference 
in the test scores. 
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Attachment A-l 
READING (Page i of 2) 

Regression Analysis for Project PASS Retainees and Matches 

: N * 73 Matches 



m 


• • « . • • : • • • • 


• •••• ••• 


• • •••••• 


• • • • • • 


• • • 




FTE ST-FT EST 1 










• 


MCQEL rsq. 


SS ( ERROR) 


MEAN . SQUARES 


F 


PROB 


• 
• 


~?Utt 1 0.8084 
REST 2 0.3082 
rUHE- •• 3.0002 


48.1997 * 
48.2425 
0.0429 


9.3443 
0. 3429 


0.1245 0. 
DF1= 1. DF2= 


7248 
140 — 






■ ' a 

• • « m—--^m • • • • • 


mm* • * • ••• 


• . • » • • • * • • 


' • • • • • • 




• 

• 
• 


F TE ST-F TEST 2 " 










• 


M CO E t ( &SQ. " 


SSt ERR UK) 


MEAN SQUARES 


F 


PR0R ' 


• 
• 


FULL t 0.8 03 4 


48 . 1 9S / 




6. 15 35 0. 


.002 7 


• 
m 
« 


REST 5 3.7915 
OlfF. 3.3169 


52.4471 
4.2474 


2. 1237 


D F 1 = <L • *J h ^ ~". 


1 AO- 
It J« 




\ 




• 








/ 

• ••••••••• 


• •••• • • • 


« • * • • • "« • • 


• • • • • • 


o • • 


* 


FTEST-FTF ST 3 


' 




- 


— 




.-'.C1EL ? SQ • 


SSt ERROR) 


" ME An squares 


F 


PROS , 




FULL 2 3.3 382 
- s - ST 3 3. 8 358 


• 43.2425 


0. 3421 


t. 73 7 3 ' 0 


.1394 




C.;I:FF. 3. 002* 

\ 


0 .5946 


3. 5946 


DF 1= I. DF2- 


141. 




9 _i_ « • • . « ' « * • • 


• . a * • « -• 


« « • • • • • • 


• ••••• 


















• •• «««••*• 


• ••••«•• 


• ••••• • • 




. . • ■ 




FTEST-FTEST 4 












"CL* E L RSC. 


SS ( ERICS') 


jvjg AN' SQUARES 


F 


PP08 




FULL I C. 33d4 - 
PEST 3 6.3353 
DIFFi 3.0325 


48 .1997 
43 .8371 
0 .6374 


3. 34 43 
0.31 87 


0. 9257 0 
DF 1= 2. HF2 = 


.3936 
140. 




«••«• •..•• 






• • • * • • 
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READING 



Attachment: A-l 
(Continued* Page 2 of 2) 



• « ••— • « * 


« * • • • 


• •••••• 


• '• • • 


• • • ■ • 


m « • '« ♦ « • ♦ * • 


FTEST-FTE3T 


5 








— •— — ■ 


i' fl D E L 


RSQ . 


SS ( ERROR) 


MEAN 


SQUARES 


F PROS i 


FULL 3 0 


. 9058 


48.9371 


. o. 


3*39 


1.16 05 0.28 31 — i— 


REST 4 C 
DIFF. 0 


. 9043 
. 0016 


'49.2362 
0.3991 


0. 


3991 


DF 1= 1. DF2= 142. . 





F TEST-FTE 


ST t - 
















• 
• 


,'CDEL - 


' R SQ . 


SS( EPRHR) 


ME AN 


SQUARES 




P 




PROB 


• -■ - 


FULL 5 
=> r S T 6 


0.79 15 
0.7366 


'52 i 4471 
S ^ .6667 : 




36 9 3 




3. 3 


3 22 0. 


0712 


• 
• 

• ■- - 


0 rf~F . 


0.0043 


1.2 19 7 


1 . 


2 197 


DF 1 = 


1 . 


OF 2 = 


142. 


• 
• 










































FTEST-FTE 


ST 7 
















• 
• 


■MCOEL 


RSQi 


SS ( ERROR) 


MEAN 


SQUARES 




F 




PROB 


• 
• 
• 


FULL 6 
PE'ST 7 
DIFF. 


0. 7866 
0.7951 
0. 0C16 


53*6667 
54.0593 


0. 

' 0. 


3753 
3926 


D'F1 = 


U 0 
1 . 


461 0. 

Q c 2 = 


3092 
143. 


• 
• 
• 
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82,4 7 Attachment A- 2 

MATH (Psge 1 of 2) 

Regression Analysis for Project PASS Retainees and Matches 

N « 76 Matches 



a 
• 
a 


FTEST-f TEST 1 








• 
• 


MODEL 


RSQ. 


SS( ERROR) 


MEAN SQUARES 


F PRGB 


• 
• 
a 


FUtb 1 
REST 2 
DIFF. 


0.8436 
0. 8420 
0.0016 


33.8745 
34.2133 
0.3389 


0.2320 
0-3389 . 


1.4605 0,2287 
DF 1= JLi DF2 = 146. 



a . . a . . . '. . . . . . . . a a . . . a » . . » . .. . .a . 

J FTEST-FT EST 2 

7 ""flODEt RSQ. SSi ERROR) MEAN SQUARES F PROF 

' F HH _ f n .^ 43^ 33 a 8745 0a2320 1.0,855 0.3407 

~ REST 5 0.8412 \ 34.3778 I ~ ~~ ~ 

. DIFF. 0.0023 , 0.5033 s 0.2516 DF1= 2. DF2= 146. 



FTEST-FTEST 3 ; : 

MODEL RSQ. SS ( ERROR ) MEAN SQUARES F PR08 

FULL 2 0.8420 ' 34.2133 0.2327 1.7876 0.1833 

REST 3 0.8401 34.6294 : ._ 

0.4161 DF1= 1. DF2= 147. 



• 


FTEST-F TEST 4 










• 

. * 

— — 


MODEL- 


RSQ. 


SS ( ERROR ) 


MEAN SQUARES 


F 


PROS 


• 
• 


FULL 1 
REST 3 

-DLF-F i- 


0^8436 
0.8401 


33.8745 
34.6294 
0. 7549 


0.2320 
0.3775 


1.6268 0 
DF1= 2. DF2= 


.2000 
146- 


• 






" - J A-18 


■ 37 ' 
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MATH 


Attachment A-2 
(Continued^ Page 2 of 
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* 

• • • • « M _«# • • • 




> • • • « • • m • « 






FTEST-FTEST 5 










MODEt .RSQs 


SSi ERROR) 


MEAN SQUARES 
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Regression Analysis for Blackshear-Winn Retainers and Matches 
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OFFICE OF STUDENT AFFAIRS 1 
DISCIPLINE FILE 
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82.47 

Instrument I criptibri: Office of Student Affairs 1 Discipline File 



to tion oi the instrument: 



Tallies were .conducted, for data_ taken from the Office of Student Affairs' 
File. No instrument was used and no data file was developed. 



Discipline 



To whom was the instrum ent administered? 
Not applicable. 



How many— t imes was the ins -trumen-t^ administered? 
Not applicable. 

When was Che instrument administered ? 
Not applicable. 



'Jhere vas -t he ins tTum ent-^iainis tared ? 

_ . \ 

Not applicable. ~ .. 



Tab administered the instrument ? 
Not applicable. 

What -tra ining did the administrators Have ? 
Not applicable. 

I • 

Was the, instrument administered under standardized conditions ? ■ 
Not applicable. 



che validity oc the— data- ? 
Not- applicable. 



Were-th-ere—pr oblems w lrh- -the instrument or the administration that might affect 

v 

Who developed t 
Not applicable. 

Are there norm data available for interpreting th 
Not applicable. 

/ 

/ 
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OFFICE OF STUDENT_AFFAIRS T 
DISCIPLINE FILE . 



Purpose 

The 0£f-r£"e of Student Affairs 1 Discipline File (OSA) provided information 
ieievant to the following decision and evaluation questions: 

Decision Question 1 : Should Project PASS be continued in 1983-84? 

Evaluation Question Di-i : To jwhat extent were_the„p_^ec:tives 

for Project PASS attained? 

By May 1983 ta dzmon&ikatz a dzcAoaAz .in thz poAczYit Black 
pup<LL& kzcqasj<Lyiq long-teAm <6tL$pzn6<ioiiA, <Ln-4ckool 6tL6p<inA<Lon6, 
end paddlhxq by &Lvz pojiczyvCagz pohvtt> . 



Procedure 



Larry Yawn and David Duty with the Office of Student Affairs served as 
liaisons in the data collection effort. 



Both the 1981-82 and 1982-33 1 OSA files were accessed. OSA data prior: to 
1981-82 were not considered in that the discipline categories were not 
the same. 

The number of Black students at the campuses was taken from the 1981-82 
and 1982-83 Fall Survey of Pupils and Membership produced each. October 
by the Department of ,Student Records and Reports'. 

The 14 schools receiving Project PASS preferred services- were included 
in the analysis. Appendix A provides a listing of these schools, Govall 
and Webb were excluded from the analysis because of their late entry in 
the project. 

• 

The in-school suspension information was not on the' OSA file and was 
hand-tallied by OSA staff upon request from ORE Gsee Attachments: B-l and 
B-2) . The use of in-school suspension is optional and few of the schools 
chose to use it. 

The tallies and percentages^ were performed on tfie AISD computer using 

progr^s~develo{)ed :: by : -the : -District— P^r-ior-i-tie^data— analyst-. 
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Results 

Evaluation Question Dl-1: To what extent were the objectives for Project 
PASS attained? ■ 

By Mag 1983 to dwonbtAaXz a dzckzaAZ. In thz peXcwt o& Stock 
pupil* tzcziv-ing long-tznm Av&pznAAJonA, Zn-4>choci 6u6p&i6<ion6, 
and paddling by £u/e pzAc&vtagz 'poiritb . 

The in-school suspension data could not he used to measure progress 
toward the objective in that only one school, Cook, used in-school sus- 
pension in both 1981- 82 arid 1982-83. 

Figure B-l shows- the number and percent of Black students at the 14 pre- 
ferred schools who were involved in disciplinary action during 1981-82 and 
1982-83. Disciplinary action is defined as corporal punishment^ long- 
term suspension, intermediate suspension, and short-terra punishment. 

Examination of Figure B-l shows . the objective was not met in that the 
total percent of Black students involved in disciplinary actions rose 
slightly from 4.6% in 1981-82 to 4.8% in 1982-83. 
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TOTAL NUMBER ~ . 

BLACK STUDENTS CORPORAL LONG-TERM INTERMEDIATE SHORT-TERM 
YEAR _ ON 14 CAMPUSES PUNISHMENT SUSPENSI ON SUSPENSION PUNISHMENT TOTAL 







N 


% 


N 


% 




% 


N 


% 


N 


% 


1981-82 


1963 


46 


2.3% 


0 


0% 


:/ ■ 2 

/ 


.1% 


50 


2.5% 


90 


4.6% 


1982-83 


2020 


42 


2.1% 


0 


-o%;- ' 


6 . 


,3% 


64 


3.2% i 


96 


4.8% 



Figure B-l. NUMBER AND PERCENT OF BLACK STUDENTS AT' THE 14 PROJECT PASS 
PREFERRED SCHOOLS INVOLVED IN DISCIPLINARY ACTION DURING 
1981-82 AND 1982-83. Disciplinary action is defined here 
as corporal punishment, long-term suspension, intermediate 
suspension, and short-term punishment. 
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82.47 ^ , 

:: AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

January 21 y 1983 



TO : Larry Yawn 

FROM: Patsy Totusek 

SUBJECT: Discipline Data for Project PASS 



Attached is the format for the 1981-82 in-school suspension data needed 
for Project PASS. I will get back with yorJ in May to 7 discuss the 1982-83 
data. Thanks for your help with this effort! ./ 



?T:rrf 
Attachment 



Approved: 




Director* Office of Research and Evaluation 
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Attachment B-l 
(Continued, Page 2 of 2) 



IN-SCHOOL SUSPENSIONS FOR 







BLACK 


.STUDENTS IN 


1981-82 






- 

SCHOOL 


number of 
Black students 


'number 

STUDENTS 
IN-SCHOOL 


OF BLACK 
INVOLVED IN 
SUSPENSIONS 


TOTAL NUMBER OF - 
IN-SCHOOL SUSPENSIONS A 
INVOLVING BLACK STUDENTS 


1. 


Barton Hills 


65 








2. 


Blackshear 


200 




I 


_ 


3. 


Bryker Woods 


88 








4. 


Campbell 


227 




• 


. ■ 














■ 5. 


Cook 


' ' 157 








1 

6. 




34 








Cunningham 








7 r 


Gullets 


135 






_ _ 


8. 


No rmaa 


141 








9. 


Rosewood 


79 


/ 


0 (l) 


/ o CO 


10. 


Sims 


142 









iii Sunset Valley 



170 



12. Winn 



405 



13. Wooldridge 



168 



3J£ 



ERLC 



14. Woo ten 












15 . Go vail e 


176 










16. Webb " 


74 - 
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Attachment B-2 
{Page 1 of 2) 



AUSTIN INDEPENDENT SCHOOL DISTRICT . 
Office of Research and Evaluation 

June 2, 1983 



David Duty 

. ft* 

)tusek> 



TO: 

FROM: Patsy Tot 

SUBJECT: Discipline Data Needed for Project PASS , 



Attached is the format for the 1982-83 in-school suspension data 
needed for Project PA3S. The three schools shown used in-school 
suspension in_ 1981-82, but it is not known whether they continued 
to- use it' in 1982-83. * 

Thanks for your : help! Please call if you have questions, ^ 

PT:rrf 
Attachment 



Approved: 




Director, Office 
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IN=SCHOO& SUSPENSIONS FOR 
BLACK STUDENTS IN 1982-83 







Number of 
■ Involved 
- Susf 


Black Students 
iii In-School 
>ensions 


Total Number 
In-Schpol Suspensions 
Involving Black Students 




School 


1st 
Semester 


| 2nd 
' Semester 


\ist 
Semester 


j 2nd 
j . Semester 




Cook 


• ' 32 


\ -n 


- 81 


! 169 


- \ 
2. 


* Rbs'ewodd 


No ISS 


1 

| No' ISS. 


No ISS 


.j No ISS 


3. 


Goyalle 


No ISS 


i 

j No ISS - 
i 


.No ISS 


| No ISS 



if Metz us eel in-school suspension in 1981-82 and 1982-83, the information shown 
above is needed for both years. If it exists and is available, please write the 
numbers at the\bottonT of this page. 

\ 

4. Metz (Only 2 2 2 2 

1981-82) \ - 
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SPECIAL EDUCATION MANAGEMENT 
-SYSTEM FILE 
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INSTRUMENT DESCRIPTION: Special Education Hanagemene System File . 
Brief Description of the instrument: 

Tallies ...were conducted for data tatfen from' the Special Education Management System 
(SEMS) file. No insttfumeht^was used and no daca file was developed. 



- - - - - -- *>5 - — - — - - ■ 

To whom was the instrument administered? 



Not applicable. - 

Hoy/ many times was the instrument administered? 
Hoc applicable. * 

When was the instrument administered? 
Noc applicable. 



Where was the instrument administered? 
Not applicable. 



Who administered the instrument? 
Not applicable. 

What training did the administrators have? 
Not applicable. 

Was whe instrument administered under standardized conditions? 
Noc applicable. 



Were there problems with the instrument or the administration that 
might affect the validity of the data? 

Noc applicable. 



Who developed the instrument? 
Not applicable. 

Wha" reliability and validity data are available on- the instrument? 
Noc applicable. ? 

Are there norm data available for interpreting the results? 



/ Noc applicable. 

" 
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SPECIAL EDUCATION ^MANAGEMENT 
SYSTEM FILE 



Purposje \ 

The Special Education Management System CSEMS) file provided information rele- 
vant ' to the following decision and evaluation \questions : 

- . . _ V • * ■ ; 

Decision Question 1: Should Project PASS be continued in 1983-84? 

Evaluation Question Dl-1 : To what extent were .the objectives 
•■ for Project PASS attained? \ 

By May 1983 [to decvteose by &<Lvz pzAczntHgz po<uvU tkt 
- numb&t o$ Stack pup£t& a66<igne.d to ApzcuaZ zducation 



Procedure 

& , 

Jean Fox with the Department . of Federal and .State Compliance (Special Educa- 
tion) served as a 1 iaison -per son— in— the -da t a-col-lect-ion-ef f or-t-« — She^suppliedL 
information about the format and maintenance of the SEMS file. 

Both the 1981-82 and 1982-83 SEMS files were accessed. Special education 
information prior to 1981-82 was not available on a data tape. 

Students on the SEMS file are assigned a campus location ' if -they are attend- 
ing an AISD school. Students who are not attending an AISD school or who 
have returned to regular classroom instruction (RR) are assigned a 999 loca- 
tion -code. Assignment to 999 is made on a continuous basis during the school 
year. The "date placed 11 on the SEMS 'file is the date the student entered 
the special education program^ / * 

''. - / • 

The number of Black students at -the campuses was taken from the 1981-82 and 
1982-83 Fall Survey of Pupils and Membership produced each October by the 
.Department of Student Records and Reports; - 

The 14 schools receiving Project PASS preferred services were included in 
the analysis. Appendix A provides a listing of these schools. Govalle and 
Webb were excluded from the analysis because of their late entry in the 
project. * 

In speaking with the Project PASS instructional coordinator J.n the fall. of ' 
1982 it became clear that three types of information were needed. A de- 



tailed description of each type, of information follows. 
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£1. 



III. 



The percent of Black 
students assigned to 
special education 
during the school year. 

The percent of Black 
students first placed 
in special education 
during the school year. 



The percent of Mack 
special education 
students returnek to 
regular instruction 
during the school year. 



The number of Blac 
^t-the 14 schools. 



LD and ED students 



Black students at 



The total number of 
the 14 schools. 



The number of Blacky LD and ED students 
at the 14 schools with a placement date 
occurring during the school year. In- 

clude RR f s. ; _ t_ — 

The total number of (Black students at 
the 14 schools . : \ \ 

The : number of Black LD and ED students 
at the 14 schools returned to regular 
classroom instruction during the school 

year. : — 

The number of Black LD and ED students 
at the school during the year. 



The tallies and percentages were performed on the AISD computer using pro- 
grams developed by. the District Priorities data analyst. 



Results 

Evaluation Question Dl-1; To what extent were the ob jectives for Project PASS 
attained ? 

By May 1983 to dicAitez by ^vz poAc&ntagz point* thi ntmbdA ojj Black pwptU 
a&iighid to ipzaldZ education claAbZA. 

Assignment to Special Education' 



YEAR 


\ 1 

NUMBE^ OF BLACK 
STUDENTS IN 
14 SCHOOLS 


NUMBER OF BLACK LD. 
AND ED STUDENTS ON. 
CAMPUS AT END OF YEAR 


PERCENT_B_LACK_LD_ AND 
ED STUDENTS OF BLACK 
STUDENTS ON 14 CAMPUSES 


1981- 82 

1982- 83 


1963 
2020 


LD ED TOTAL \ 

A. 

167 20 187 
176 26 202 


LD ED TOTAL 
8.5% 1.0% 9.5% , 

V 

\ 8.7% 1.3% 10.0% , 



Figure C-l . 



NUMBER AND PERCENT OF BLACK STUDENTS ASSIGNED TO SPECIAL 
EDUCATION WITH LD AND ED CLASSIFICATIONS DURING 1981-82 
AND 1982-83. 
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Figure e-I shows 187 Black students were assigned to special education, 
during 1981-82. To meet the objective, the 187 students assigned in 1981-82 
would need to be reduced to 177 students in 1982-83. Since the number of 
Black students assigned to special education in 1982-83 was 202, the objec- 
tive was not met; 



Further examination of Figure e-i reveals the percent of Black students 
assigned to special education increased slightly, from 1981-82 (9.5%) to 
1982-83 (10.0%). > ' ' 



Examining the percent of Black students assigned to special education com- 
pensates for the greater number of Black students on the campuses in 1982-83 
than in 1981-82, 



Placement 



Ltion 



YEAR ... 


NUMBER OF BLACK 
STUDENTS IN 
14 SCHOOLS 


NUMBER OF BLACK ED 
AND LD STUDENTS PLACED 

DURING YEAR AND ON 
( CAMPUS AT END OF YEAR 


PERCENT OF BLACK 

LD AND ED' 
STUDENTS PLACED 






LD 


ED 


TOTAL 


LD 


ED 


TOTAL 


1981-82 


1963 


37 


7 


44 


1 .9% 


.4% 


2.2% 


1982-83 


>;020 


42 


14 


56 ; 


2.1% 


.7% 


2.8% 



Figure C-2. NUMBER AND PERCENT OF BLACK STUDENTS PLACED IN 

SPECIAL EDUCATION WITH LD AND ED CLASSIFICATIONS IN 
1981-82; AND 1982-83. 



V 



Figure C-2 reveals the percent of Black students in the 14 schools who 
entered special education \during the 1981-82 and 1982-83 school years. The 
percentage increased from 2.2% in 1981-82 to 2.8% in 1982-83. - 
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Students Returned to Regular Classroom 





NUMBER OF BLACK 


NUMBER OF 


BLACK LD 


PERCENT 


BLACK 


STUDENTS 




LD AND ED_S 
ON CAMPUS? 


STUDENTS 
AT END 


AND ED STUDENTS 
RETURNED TO REGULAR 


RETURNED OF BLACK LD 
AND ED STUDENTS 


YEAR 




OF YEAR 


INSTRUCTION 


DURING YEAR 










LD 


ED 


TOTAL 


LD 


ED 


TOTAL 


LD 


ED 


TOTAL 


1981-82 


167 


'20 


187 


2 


0 


2 




0% 


1.1% 


1982-83 


176 


26 


202 


2 


0 


2 \ 


| i.i% 


0% 


1.0% 



Figure C-3. NUMBER AND PERCENT OF BLACK LD AND ED STUDENTS RETURNED TO 
REGULAR. INSTRUCTION DURING 1981-82 AND 1982-83. 

> 

Figure C-3 shows the number of Black special education students returned to 
regular classroom instruction remained the same from 1981-82 (2) to 1982-83 
(2). 

The data in Figures C-l through C-3 suggest Project PASS did not have a 
measurable impact on the number of Black students who were placed, continued, 
or returned from special, education in 1982-83. 



Note: Check the "rounding" feature of the program used to generate 
these data. 
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3ri«f description of- t h e Inj eyanene : 

The Interview fdna consisted of one closed-end question and seven open-ended questions. 



To whom was che ^r-aw- c administered? 

An interview was conducted with the principals of the .16 schools receiving Project PASS 
preferred services. 



Hg w r.ar.v — : ir.es was the Instrument aerials ter*d ? 
Once to each principal. 

When was trie irts xrun e nt ^i^i^l-s^e r~i ? 
March I through April 6, 1983. 

Where was the i fts^-r- g?. c nc ad ministered ? 
In the office of each principal. 

Who administered the itts-t^r^sen^ ? 
The Project PASS evaluator. 

What 'raining did the acr.ir.istrators have ? 
Traditional instruction in Interviewing procedures. 



*as the Lr.sZ r'^r.er. t a 



la in is t ered under scar.dardri^ed-ncendiHrens? 



Yes. 

Were there ^roblenis with the lr.strur.snt or in a acr.ir.i3t racier that 
affect trie validity 3C* trte data ? 

\ 

V 

No, 

- Who develjo^d trie lr.strur.ent ? 
The Project PASS evaluator. 

What reliability and vali^i^- da-t^-a-r^^/^ilable on t he ins t rur.er. t ? 
None : 

:;: Are. there norr. data; available for. tnt^T^-.r-eg t-n- g th e r g y:l t -s-? _ _ : 
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PRINCIPAL INTERVIEW 



Purpose 



Interviews with the principals of the schools receiving Project PASS pre- 
ferred services provided information relevant to the following decision and 
evaluation questions: 

Be cision Question 1 : Should Project PASS be continued in 1983-84? 

Evaluation Question Dl-3: Did anything interfere with the 
implementation of the Project PASS activitieis in the schools 
receiving preferred services? 

Evaluation Question Dl-5: To what extent did the staff in the 
schools receiving preferred services feel the Project PASS 
materials, instructional methods, and consultation services 
were profitable? 

Decision Question 2: If Project PASS is continued in 1983-84, 
should any changes be made in its implementation? 

Evalaution Question D2-3: Are any changes recommended by the 
principals and teachers in the schools receiving preferred 
services? 



Procedure 

Appointments were made and interviews were conducted with the principals of 
the 16 elementary schools receiving Proj ect PASS preferred services. These 
schools included: Barton Hills, Cook, Cunningham, Norman, Bryker Woods, 
Rosewood, Blackshear, Sunset Valley, Gullett, Govalle,' Sims, Woo ten, Camp- 
bell, Webb, Winn, and Met 2. Each interview was conducted in t* e principal's 
office and lasted 30-60 minutes. A standardized interview format (Attach- 
ment A) was used for each interview. At the conclusion of each interview , 
the evaluator summarized the interview data and asked the interviewee if the 
suirmary was an accurate statement of the discussion which had occurred. 
Upon returning to the office, the evaluator reviewed the interview notes 
and made clarifications where necessary. 
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Results 

The interview results will be presented within the context of the interview 
questions. 



I3ID ANYTHING INTERFERE WITH THE IMPLEMENTATION 
OF THE PROJECT PASS ACTIVITIES AT YOUR SCHOOL? 

The following is a summary of the responses given by the principals: 

• No implementation problems were encountered. (Four principals) 

• Some problems associated with the developmental status of the 
project were encountered. (Three principals) ; 

a Implementation was delayed due to the' school's late entry into 
the project. (Two principals) 

• Teacher and trainer time restraints impeded implementation. (Six 
principals) 

o Board action'with regard to the approval of Project PASS produced 
a negative reaction on the part of some teachers. (Three princi- 
pals) 

• The Project PASS orientation sessions produced a negative reaction 
on the part of some teachers. (Six principals) 

These responses are described in greater detail on the following pages. 
Statements made by the principals during the interviews are quoted or para- 
phrased to support the summary statements made above. When a response was 
given by more than one principal, a compiled statement was developed to 
capture the words and thoughts of those giving the response. Quotations or 
paraphrased statements made by the principals during the interviews appear 
in italicized print. 

No Implementation Problems 

A total of four principals said they experienced no problems in the imple- 
mentation of Project PASS oh their campuses. 

No Implemzntation pioblm6 weAZ experienced. [Two p/ucnclpaU ) 

Ho Implmzntatlon pAX)blzms WXZ znzowatejizd. Thz txalnVi zovUactzd 
me vohzn 4 he znteAzd thz buitcting to Izt me know what thz doing. 
1/ I had ipzclal izquettz the. txaLnex wcu> always uxiZUng to help 
out. I UeZ the. .VtcUneA U outstanding. Thz tzaoheAJ* Ukz heA and 
took iowaxd to having heA at thz School. Thz tAoLnzn woilu uuMi 
Aomz o& thz Atudznt* on a onz-to-onz ba6l6 and ha* gottzn AtudznX* 
to appKzcAatz and Ukz izaxiuig. [Onz principal) 



61 

T>-A 



82.47 



Ho ijnpZmentcuUon pzobZms occuAAed. The trainer was introduced 
cti a member ojj the Stall and received a good recetotion $Aom thk* 
faculty. It has been a good six month*. [One principal) 

Issues Related to the - 
Developmental Status of the Project 

Three principals stated the implementation problems they encountered 
(e.g., scheduling of .services, unrealistic teacher expectations, dissemi- 
nation of project, information, etc.) were a feature of the developmental 
status of the project. 

Hoiking reaZJZy inteA^ered with impZementation other than thz £act 
that It was a devetopmentaZ year fan. thz project. Improvements were 
madz OA thz sta££ got better acquainted with thz SchooZ needs, for 
- example, at yixst thz trainer, stayed &or onz-hatfi day. latex thU 
was changed to a $uLt day tiaice a month and this gave teachers a, 
: greater opportunity to see thz trainer.. [Onz principal) 

Thz teacheAS expected Project PASS to bz a finished product. Mien 
they iound out it wasn't, there was a negative reaction oh thz part 
o& some o& thz teachete. Given thz speed with which thz project 
urn approved and impZzmented, this had to bz considered a deveZopmentaZ 
1 1 can. It' A not reasonable to expect a polished package given thz small 
amount o& Izad tone thz Project PASS Sta{& had. [Onz principal) 

Since this wa6 thz &irst year $or thz project, not alZ thz teaches 
were aware 0(( thz s ervices that were avaiZabZe and thzy were slow to 
request assistance. Thz teacheKS are now more aware o& thz services 
and are using thw to a greater extent. [One principal] 

Late Entry Into the Project 

Two principals said the late entry of their schools in. the pilot project has 
delayed the implementation process at their schools. 

teacher and trainer c 
time Restraints 

At some schools the amount of project services provided^ and/or requested 
was limited by the time restrictions faced by the teachers or trainers. 

The trainer was not able to do aZZ that she could do because the 
teache/u at the schooZ did not have enough time to take advantage 
o& the services — they were too busy with regular, responsibilities. 
[One principal) 

Teache/u did not have the time to process the Project PASS in&oJuna- \; 
tion. Their immediate reaction Was, "But that'* true &ox alt chiZdren! 
That 1 6 right, bat . the technique* aJte especially good ior 'Slack students 
The Project PASS ideas needed to be discussed by the teacher* and. adap^ 
ted to their own teaching styZes. The time prefigure was sc i great the \ 

^"Sl^'c^ mt~a*~&imiJLa£e^ enough— -{One-- • 

principal) 
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Thz kmintA-wm not atmifi ablz to mcuintfuin hojt 4>chzdalz at t hz 
ichool and this cauazd thz imrt&U \ tp Bz^^t^atzd. Somztwz* 
thz Vuxinzn. wa& abtz to kzzp appotntmznt* and 4>omztuneA hot. 
Appointment* voztiz rnUtzd because thz tAainzA uku ttt, because 
otheA MUng6 tnteA^eAzd, on. bzcau6Z thz t/uvinzA ovzn-zxXzndzd 
kzMz£$. Adequate $oZ£ow-ap (MU not pWvZdzd. A^tzA awkHz 
thz tzachzu began to &zzZ tlx*ywzAzn't tmpovtant and Ptojzct 
PASS became a lowzn pKLonJXij'. [Two pvinalpaZM ) 

Thz ttoJLnzn. haA bzzn ab&znt 6omz daz to 4tcknz6Ai) Tk£s might 
havz hindznzd thz wp&wzntation tomwhat. [Onz p^incUpal) 

Thz tteusiQA.iMA hot ablz to bz on campuA duAlng a numbzA o& hzA. 
aAtZgnzd dayi. ThU gave thz tzachzu thz 4jnptizt>*£on that thz 
tzatthzn tnjcuinzn didn't think Jut wa& that hwpoKtwat to bz on thz 

campus. [Onz pnXnoJjpaJL) 

I - 

Reaction to Board Passage 
of Project "PASS 

Three principals said some teachers formed a negative opinion about Project 
PASS before Project PASS was even implemented in the schools. These teachers 
were angered by the hurried manner in Which the School Board approved the 
project. 

Some tzackzu wzHz tuAnzd o&& by thz quick pai&agz oi thz pfiojzct 
by thz BoaficL. Thzy thought thz Bocvtd was iz6 ponding to gftoup 
phz&iuAZ. Thzy IzJLt tzc.ch.ZK input should havz bzzn obtalnzd 
bzbonz a dzcUlon madz.- Thzy izizntzd AISV monzy bzing com- 
mlttzd In iuch a huxsUzd, unA.z6zcudc.hzd mannzn. Thi& cauizd 6omz _ . 
tzachzAA not to havz an opzn mind about thz pnojzdt. [ThKZZ pfu.ncu.paU) 

i 

Reaction to the Project PASS / 
Orientation Sessions " 

The Project PASS staff conducted orientation sessions at the 16 schools 
receiving preferred services. Some principals said the way in which the 
sessions were conducted caused some teachers to have an unfavorable reaction 
to the project. 

Thz Piojzct PASS pKzizntation to thz faculty cau&zd a nzgatixz 
Azaction and a lot 0$ appAzhzn&ion. . Thz pKZ6zntZAA_talkzd down 
to thz tzachzfiA ab i$ thz tzachzu knew nothing about tzac.lu.ng 
Stack ttudznt* . Some o'£ thz tzachzm got thz hnhftZA&ton thz 
pfiz&zntzn* wznz -baying, "You havzn't donz a good job and u)z fiz 
hznz to ihow you h.ow to tzach." ThU impnzt,&<ion tiuinzd &omz 
tzachzh* oU to thz pnojzct. {Six pnJ.ncJ.paU) 



Some^teachers who "had an unfavorable reaction to the oY±«rtfation session were 
not receptive toward Project PASS during the school year. Other teachers 
changed their minds about -the project after interacting with a teacher 
trainer. - ... .; ... 
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In Hie initial presentation thz tza.ch.eA6 iet> zntzd the fact thai 
gznVuil. statements weAe xpptied to a&t Stack cktld/izn. Thz presen- 
tation actually divided thz faculty and thz teachers arz siWt 
recovering {from it. The teacher ttoscnzi has madz some progress in 
winning teachers to thz concept, but on thz whole there \xs not 
been a tot o& success. (One principal) 

Following thz initial presentation, thz siai^did net want to gzt 
involved with thz pro ject. However, since that time thz teacher 
trainer has turned thz teachers 1 reactions around. Shz ha* been } 
veAy receptive to thz teacheAS 9 fiee&cngs. She*has been coopera- 
tive and has hot imposed herself on others. [One" principal) : 

WHAT WERE THE MOST VALUABLE SERVICES OFFERED BY THE TEACHER TRAINERS? 

• inservices, classroom observations, or demonstrations 
were valuable. (Six principals)- 

• The consultation, with individual teachers was valuable. 
(Two principals) 

9 The trainer's manner of working with students and teachers 
was valuable. (Seven principals) 

• There was an increased sensitivity to the instructional needs . 
of Black students. (Four principals) 

• The most valuable services have not yet been identified. 
(Two principals) 

• No valuable services have been provided. (One principal) 
Inservices , Demonstrations-, Observations 

Thz ins ervices were valuabtz. (Three principal* ) 

Thz classroom observations were useful. [Two principculi ) 

The demonstrations were well received. [One principal} 

Consultation Services 

Thz individual consultation with teachers was thz most vaZuable 
service. This gavz teachers thz opportuyuty to ask question* 
about their particular needs. [Two principals ) 

Manner of Working with 
Students and Faculty 

A number of principals were pleased with the good rapport the trainer estab- 
lished with teachers. Others commented that their trainers demonstrated 
excellent teaching techniques. Some principals said their trainers worked ■ 
well with students; helping them to feel confident and positive about them- 
selves . 
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1 have, bum ptzaizd with the teachextxoAnex's m *™^?J h Z?% 9 
MM. teacheftT. The teachex txeUnex has been e<uy to wofdi wtjh 
Sed to h&p, and was fieady to fiecognize the zMojUa wade by 

2 ,\ nf \7nu t iji/ta aijrd the. teachex txatnex dud not come, to 

clpdts) 

■ it uKLtt aood to have someone, available who could identify with and 
1,JS> tli^ckThildxen. The tx.cu.nex used kzading MtmcZton 
af^Lfof^m^U^ student*, t. co«**t > ^ d {*«"g. 
Mi the pLjzU. I ceaedn'* o^fe jfo* am^fceng oe£*?A. [One pun 
cipal) 

The txainex cam. Into the school and made the teacheM beel a*M 
III ^tone oTthem. Thexe was no leeJUnQ oj snoopy ft M«f°.*-- 
Zl-Tnood xippoxt was UtabUshtd. She wo* vexy Qood ^.Mlp^fi 
TldelA feel Zcce^lat and potitiv- about themselves. {One pun- 

T^'s 2Jdthtea^X this is to achieve. Oux te^hext^nex 
tMed Vexy hvid in this axea and did well. [Onz pfu.nct.pat) 

The dixect' contact wUh some stude:U* was jhpofitant. [One pfUnclpal) 
The. txainex helped the teacher Qenexate a lot o£ ideas. (One pxen- 

Increased Sensitivi ty to the 

flegds of Black Students / 
pate oxally. [One pfu.ncA.pal) 

Other 

? don't know what. the. most valuable ir .vice *i . [Two -vincipals) 

Thexe watno value ^n the ,,, e ^ ipal) 

not meet the uyicque needs o 0 Mac- -yjx.^.- «• h > 
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, DID PROJECT PASS HAVE AN IMPACT ON THE STUDENTS? 

• I do not know if the project had an impact on students. (Seven 
principals) ^. 

• Yes, the project had an impact on students". (Five principals) 

\ --- -- - - , ' ^_ 

• No^ the project did not have an impact on students; (Four 
\ principals) 

Insufficient Informa tion : 
- - — — : j 

lt*6 6tUl too zoJily to tzll i{ thz ptiojzct impactzd 6tudznt6 daz 
to the. latz impl&nzntation otf thz p/iojzct on thU campa* . {Two 
p>vLncipcdU>) 

ThzAZ <u> not though infio Juration to dztzAjninz i£ thz pKojzzt ha* had 
an impact on 6tadznt&. [Fivz psUncipal* ) 

Studer.ts Impacted 

Some principals said students had been impacted due to the trainer's work, 

with the teachers. ^hers^ implied students were impacted because of the 

trainer's direct contact with students. One principal stated students had 
been impacted iiF~a^po ( sitive way during the school year, but did not know how 
much Project PASS contributed to this. 

Thz ptztzncz o£ thz tsuUrieA madz thz tzachzJu moKz awa/tz o£ thziA 
in&t/uidtional At/uztzgiz6 . Thu> awastznzAA hzlpzd thz izachzru 
' impact thz 6tudznt6 . {Onz ptvincipaJL) 



\ Thz 6tudznt6 lookzdi &oMajtd to 6zzing thz tJialnz/t. [Onz pKJLnciipal) 

Thz tiztaLntzb at thz 6chooZ havz thown mack pttogtiz66. Thz t/tainz* 
wcu> a At/long £acto/i in improving thz 4 e£ tf- do n fiidzncz o£ thz Atudznts . 
{Onz principal) " v 

Anytanz homzonz i& wo/iking with a child Jin a briz-to-oriz ba&iA thz \ 
child will bznzfiit &hom It. [Onz ptiincsipal) 

. j . 

I think It ha6 hztpzd thz Slack pajiznt* and Black 4>tudznt6 to know \ 
that tliz pAojzct iA at . thz ichool thU tfzak. Thpcz i& IzAZ anxizty 
thl6 yzjout and fiewzA dUoiplinz pKoblzmb . Thz Black 4>tudznt6 atsq 
6zm to havz a bzttz/c Aztfi-tmagz. ttowzvzn, thznz akz othoA varia- 
ble* which could havz cont/iibutzd to the*. Thz tzachziA oaz Izaxwing 
moftz about what to izach in a paUizd School and thz kid* havz been in 
thz iamz znviswwnznt jo/t a couplz o& yzast6 . 7 think thoAz lactone 
all covitJiibwtz to f mbkz Azttlzd and di^ciplinzd ichoql. Piojzct 
PASS ha6 contAibutzd to thU atmotphviz bat I can't 6ay how much. 
I Onz principal) 



Students Not Impacted 

Some principals said Project PASS has. failed to iapect students because it 
has not been of sufficient benefit to teachers or Black students. One 
principal stated it has prompted more segregation and has had a negative 
Spact on Black parents in the areas of retention and special education. 

^ not bzzn znough bzm&U to tzachzx* to make, a diUeAzncz. 
[Om pnA.ncA.pal) ' 

Pn.ojzct PASS hoA not had' a tpzclal ImpacX on BUck 4tudznt4. Thz 
tzchniquz* which havz bzzn dzmonttAatzd kavz bzzn good ion. aU. 
4tu.de.yvti> and not Black 6tu.de.ntA atom. [Om phA.ncA.paJL) 

■ In the. pott the. VUtAJ.ct and school *i*U foxve wnktogzthzA. 
to %Cz an Jntzgn^tzd m tm. Howeue*, Pn. 0j 'zct PASS ha^ d^zctzd 
. a lot oi attention towoAd the Black* and mu cAzatzd moKz 4egAega- 

- : Oon. I aUo think a negative Impact hat been made on P^f^- ' 

think ihzg izzl thKzatzmd because thzy'vz bzzn told too many Black 
SenS naSe been n.ztaJnzd on. placed In 6 P zcajxZ zducatAon. (One 
principal) . .. 

' ThzfLz hm bzzn a nzgligiblz Impact on ttudznti. [One. pnJ.ncA.pal) 
WERE THERE ANY DISAPPOINTMENTS WITH THE PROJECT? ., ' 
•* No disappointments were experience*. (Three principals) 

:■' • . Some principals were not satisfied with the performance of 

- ' 'their trainers in relating to teachers, or conducting class- 

room demonstrations. (<Four principals) 

. Some principals expressed disappointment with the instructional 
techniques recommended by Project PASS. (Five principals) 

. Some principals questioned the role Project PASS is taking with 
•• regard to special edupation and retention. (Four principals) 

. One principal was disappointed teachers had not taken /greater 
A advantage of the services. 

No Disappointments I 

.- • ThUz ueJiz no dU appoints* with thz pn.ojzct, ^^.*^°jf olt 
Itm. a lot. oi unonWed question* about thz pn.ojzct and now ziizc- 
:ilvz it ts. [Om^onlncipal) ■ .. . / 

ThViz'^z no dU^olntmznt* wXh thz pxojzct. (Two pnlncJpaJU) 
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Disappointment with Trainer 

Some principals w^re mrc- satisfied with the. performance of their trainers 
in relatirig to teachers or conducting classroom demonstrations • 

An adversary retaXionship developed with the Project PASS 
staff. The teachers got thz impression they were always wrong 
and thz Project PASS Staff was always HJLght. They were afraid 
to discuss thing* with thz teachzA traineA because thzy were 
suAe to get a defensive response. [One principal) 

Aftzr making an initial contacl.with each teacher the trainer, 
wanted to go back into thz classrooms without an invitation. 
Thz teacheAS thought thz tratner was invading their teA/Utory. 
Thz tAalher would tell teachers in thz halfway, "I know there 
are^ problems in your classroom and I'll be in to see you." 
This approach made thz teachers feel they were being monitored 
and alienated them from thz project. [Onz principal} 

I got feedback fJyom my teachers that thz trainer was not always 
adequately prepared for. classroom demonstrations and sometimes 
madz grammatical e>Vwrs on missed thz ma jo A thwes in stories 
OA poems. This was' not satisfactory behavior for a master 
.> teacher. [Onz principal) 

Thz trainer was only willing to do pre-packaged demonstrations. 
Shz was not witling to demonstrate something thz teacher bio tight 
, up tkat was an immediate issue in thz classroom . {Onz principal) 

Disappointment with 

Instructional 1 Techniques , 

Some principals expressed disappointment that new instructional strategies 
were hot identified by Project PASS, 

Thz teachers were eag.e£ to listen to &om.ohe who might have 
something new to, £e£l thzm* Thzy were cl : s appointed that thz 
information they' received wasn't more d'tajnatic. Thz emphasis 
on participation was good to incorporate into thz cuAAlculum. 
But much of what thz Project PASS staff is teaching Is what 
good teachers havz been doing all along. Thz techniques seem 
good for all students, That just^ Black students. {Three principals ) 

Black retalnees havz special instructional needs but Projzct PASS 
hah not identified any new typz6 of listAuctionat approached to 
use with them. The expectation had bzzn that Projzct PASS would 
offer s omzthing that was* different and innovative. The techniques 
v which have been covered are just the repeAtolie any good teacher x 
would try in attempting to get a response from a child. Nor have 
1 Black students been any more receptive^ to the Project PASS instruc- 
tional strategies than' to other instructional strategies . [Two 
principals) 
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Questions About the Role -P« 

is Taking with Regard to Special Educa- 
tion and Retention 



Some principals appreciate the questions Project PASS is asking about the 
referral of Black students for special education and retention. Other 
principals question the stance taken by Project PASS on these issues. 

Thz tza.cke.fi VuUneA a&kzd somz qu&t&te (e.g., "What axe. you 
doing ion.neJtaJiyie.eMl What i& being done, to enhance. thzut teli- 
conce.pt?") that made the. 6to.U conhideA what had been done, -en 
': th&iz axzcu, . It vm good ion. the. ic^ool to think about thztz 
thing A . (One principal ) ' x v 

At tix&i I thought the. puxpo&z o'i Project PASS ujoa to naUz the. 
achizvzmznt IzveJU o{ Black itud&nt* . But thzn the. wj)hai<U_ 
tzwzd to thiit to miking with Black n.ztainzz6 . Lajt yean. the. 
tzachexi wen* through a tot o$ tout tzaxching uiUh thz new n.ztzn-^ : 
tion policy and U 6e.er.vi to be. miking. But uxUh the. iocuA on 
Black Aziainze*, the. tzacheXA. one. asking "Axz we not tuppotzd to 
Hztain ant£ Black itadinU?" {One. pnx.ncA.pal) - 

The. PkojZ&t PASS 4 tec A% talkA agaimi placing Black kid* -in 
tpzc-ial zducation and n.eJbUning them. , Thzy talk ±n gznzxaLuUeA. 
it'* nzczMaxy to look at the. ipzci&ici o£ zach coaz bzcmiAz zacii 
coaz i6 diUzxent, and A1SV policy doeA notmakziA Mjnplz -O . 
HZtain any child on. placz any child *.n ipzcxxl education. {Onz 
phi.nxu.pai) 

Thz tzachex txainzn. a flowed a lac* hi ^uppont ion. AJSV poUcieA in 
thz oxzoa oi special zducation and fiztzntion. Rathe* than com- 
ptai.Jjig about: thz poliUeA, it would be be^Jon. thz *^<%%. 
■ tncUne* to mnJk in-.a coMixucUvz iaAhton yi-On paxznXA and teacheXA 
to chahaz thzpoJUo.ieA U thzy need cnang^ng. . A&jXwoa, the 
tzrcJiz't: txainex acJ.zd almost at an advexAaxy ^n tha> an.za A.nAtzaxL 
0(5 ' an i'U>tA.uction::,-:. izam mzmbex. (One principal) 

Somz F* o {zct PASS tti.U mzmbeJu, irr.plizd. tomz chiidn.cn we*te plo.czd 
in ,peciai zducaJM y. b,cauAz thzy weXz Stack. JThz pUnc^paZ 
rj&wted ihii BpZicAtion and tkz .piQA&uxz bex.ng applcoa x.n *j*ta 
an.ee- . (One pnincipal) \ 

Disappoi -^ r " Teachers Not Using Services 

I ma dis.: sdhtzd that the. tzachex* did mi take, advantage o j jte 
tznsticzi beAJig oU^zd. I think paxt oj tfu* woa tlvit. thzy didn t 
/Lzatizz thzy had a nzzd. {Onz pnXncipat) 
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ON THE BASIS OF YOUR EXPERIENCE THIS YEAR, DO YOU HAVE ANY SUGGESTIONS 
. v FOR THE TR/UNER OR THE PROJECT PASS COORDINATOR? 

• More trainer contact with individual students is needed. 
(Five principals) i 

• More trainer contact with parents couid / contribute to the 
school effort. (Three principals) j 

• Trainers need to spend more time on campus. (Four principals) 

• Bett.er communication is needed wity principals . (Four principals) 
The trainer's role 1 and the objectives o£ the project need clari- 



fication. (Five principals) 



/ 



. r 



•' Trainers should be involved with/schools early in the school year. 
(Two* principals) / j 



A team approach is 
principals) 



needed between trainers and teachers. 



(T ; wo 

/ 



• Trainees should not try to Work with' an entire faculty. (Two 
principals) i ./ / / • 

• Trainers should be encoczraged to meet with groups of teachers 
(One principal) / 

! ■/ 

More Student and Parent Contact 
The principals made recommendations for the 

number of the principals would like the trailer to spend more time working: 
with individual students a£ well as parents. 



project in several area* 



Thz tzaahzn. tAcu.nzji ha* wokkzd pJuM&ttt and' vzny ; 

LittZz with 6tudznt6. \ Thz i/ucUnzK nzzcU to woJtk oh a onz-to-onz 
bculi with Zlack Atudznt* {zApzcicutly Btawz iztalnzz* ) who nzzd 
ipzcAXLt hzlp. Thz t/tcUnzA need* to ttiy dot dififieAznt Imt/tac- 
tionat apphoazhzb with, thz ttudznt and #ten contu&t with thz 
claMbioom tzachzA a* to thzln ziizcMvznz*6\ (Five p/UncJcpaU ) 

, ■■ ■/ \ \ / 

Many paAznU atiz &<tah$ul o£ attzndlng 6chool\^anct^m oA talking 
to tHz (UaA&Mom tzachz/i. Tht i/axlnzK coutdyct cu, a Zlcuuon 
btWzzh thzi clxib&tioom tzachz/t and panznt. * Tttz tzaahzn. tttalnoA 
might pKovlldz tAjan^ponJktion fan the. pakznt, might go tfhththz 
paKZYit to vl6lt thz school oh dctttkoom izachzk, ztc. $uch tzam- 
wonk bztiozzn thz tzachzA tAxunzA and thz cla&^Aoom iiack&i contd 



Kzally cont/Ubutz to thz school ziiofct. [ffotee\ p/Un&pxte 
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" More- Campus Time 

Some principals indicated a need for the trainer to spend more time on campus 

. . .Having a tzachzA muMoA on compos &ok hat£ a day zach. weefe <u> 
IntaHicAiznt to make, an unpact on ttudznts. Thz tzachzA tnxivnZK. 
tkoutd be on campui motiz than once a week. (Foot pAA,ncA.paU J 

Better Communication With Principals 

Other principals stressed the importance of wre productive principal- 
trainer conferences. These conferences are needed to help the trainer 
understand the school environment and to provide feedback for the principal. 

Thz puncxpat need* to meet mMi tiiz tzcJizA. t*ai.neA to dUcuM 
the. UzcM needs c£ thz compos. .,:« ^ : <AMy ^ohXmL 

to\ teaSS tJuxJLnzxl who axz new to th, VU^t. [Onz pHA.ncA.paL) 

Thz ptvbivipaJL need* moKZ izzdback **ro Wte* **a^ ftfcjtt* 

who thz tzachzH. txalnzA U walking mJ,: ™ the .AcfeaE Artd (flfwt 

thz tzachzn. ViainzA lt> doing. Thz tzachrjt Iamma ^ 

a U&t ot thz activities thz muJtd c> ccnducung hzn. piz^SJizd 

schools duA-lng zach month. Hornet, I wanted rco^peet^ 

tlon about thz tAaJnzH'6 acXlvUlte In my own School. [Onz pfLU-cqpal) 

Two principals made comments that suggested a need for the principals to 
meet with the coordinator as a group to discuss the status of the project, 
share ideas, and make modifications if necessary. 

Thz cooH-dlnatoH. hcu> JanpUzd thz pwjzct ho* been mofiz 4uccz6*Jul 
■ ai iomz schools than otkzM. At my ichooZ 1 aMangzd £oh. thz 
mSSi taMm to havz a mntepacz, placzda box {f*«f"%>"*> 
and anxangzd &omz mzztlng* mXh school &taU, and 6tcU thtngt 
havz not cllckzd. I don't know why. (One pHA.ncA.pal) 

Thz cooidinatoH. oi thz pKojz.cZ ihoixtd ^^^.^^f^t^ 
a fizaaloA bails to dl&ca6& thz &taXa* o£ thz V^iZcX. Th ^> 
h£ bitTlmpZzrnzntzd In a vacuum wUh £a* tootcttlz c.ormuvu.ccU^n 
ztiz ^o^.naioK toe* not meet wUh thz pupate thz coojdga- 
t6K wWL mi6i oat on iomz valuablz Input. Thz p^patt «urf the 
opponXunlty to dticut* thzM izacXlon* a& a gxoap wc£h czntAal 
adnu.nlAtxatA.on. {Onz phA.ncA.pat) 
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Clarity of the Objectives 

Some principals feel the trainer's role and the objectives of the project 
need greater definition. 

The objective* o& the project do not appear to bz clear to the 
tzachzA*. The izachzAA had thz opportunity to a*k question* at 
thz orientation bat did not know what to a*k. [Two principal*) 

Thz tnannzA in which thz -CzachzA trcUner i* *uppo*ed to work with 
*tudent* and tzachzA* nzzd* to bz claAifiizd. {Two principaZ* ) 

It would bz hzlpfiut i$ thz tzachzr trainzr 4^yi<^ ^ome ac^Coo^ 
zxarnplz* o£ how *hz ha* worked with particular *tudzyit* and 
tzachzr* . This would clarify what thz tzachzr traineA has to 
- o^er. {Onz principal) ' 

Introduction and Approach to Teachers 

Two principals stated that trainers should be involved early and the use of 
their services encouraged. Other principals see a need for a more open and 
accepting relationship between the trainers and teachers . 

Thz teacher trainer need* to bz involved with thz school tight 
at thz beginning --thz &ir*t wzzk thz teacher* report back. Thz 
trainer nzzcU> to bz introduced a* a *ta£$ member and teacher* 
nzzd to bz encouAaged to u*e thz * eryice* . [Two principal* ) 

A tzam approach i* nzzdzd between thz trainer and thz teacher*. 
Both thz teacher* and thz trainer* nzzd to bz opzn to zach othefV* 
idea*. Vi*cu**ion o£ thz recommended *trategiz* in an opzn, non- 
thrzatening situation by aJUL thz tzachzr* would havz bzzn very 
valuablz, e*pzciaZty *incz thz Project PASS idzcu* wzaz not a 
&ini*hzd package yet. [Two principal* ) 

Two principals believe the trainer should work with only a few teachers on 
each campus during the first year of implementation. Another principal 
recommended trainers work with groups of teachers more frequently, 

Thz teacher tr Lner should not try to work with the entirz 
faculty. She should ,bzgin to work with a *mall core o£ 
teacher* and expand only a* the I* able. The teacher trainer 
would ieel more *ucce**&ul i& a core otf teacher* wo* n*ing 
the technique* and wa* receiving good fallow- up. [Two principal*) 

The more the trainer meet* with a group o£ teacher* the bett.er 
the teacheA* will receive the program and the {a*tzr the in{or- 
tnation wilt be di**eminjxtzd. In a group *iXuation the teacher* 
can *haAe and di*cuA* idea*. [One principal) 
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WHAT IS NEEDED FOR PROJECT PASS TO BE SUCCESSFUL ON A CAMPUS? 

• A positive principal who encourages teachers to use the 
services is import "int. (Three principals) 

• Project PASS would function best at campuses with a high 
Black or fetainee enrollment. (Three principals) 

• More Project PASS staiff are needed. (One principal) 

• The principal's response to this question was essentially 
the ScLir.e that provided under "Do you have any suggestions 

f or chf trainer or Project PASS coordinator? M (Eight principals) 

• The principal did not know. (Two principals) 

Positive Principal/Encouragement of teachers 

A positive. pnlncipal <a vt,xy important. Thz pnlncipal nu&i *it 
t jl torn. TzachzAA mu.6 •: $z zz^^iAagzd to gzt all thz help thzy 
can ion. AtudzntA. [Thxzz p^lvici^alA ) 

Impleme nted at Campuse s 

With High Black/Minority Enrollment 

Pnjojict PA*S iA needed thz mo At on campuA zA with thz gizatzAt 
numbex. o& ^talnzzA a id on campuAZA with thz gnzatzAt numbzn 
o& low SES AtudzntA. 10 nz pnlncipal) 

A high paizzntagz o'i Black AtudzntA [20% on monz) I* nzzdzd Jot 
Vno jzct PASS to bz a auccza*. I if thznz onz &wzn Black AtudzntA, 
thz tnainzn dote not havz znough to wonk with. [Onz pnA.ncA.pal) 

Vn.o jzct PASS haA tnlzd to. accomodate too many dlhhznznl typz6 
ol school A^ituationA In it* pilot yzaA. - It mold probably bz 
bzAt to dzvzlop and polish thz Vno jzct PASS activitcz* on a 
campuA with a high Black znAollmznt. Thz pno jzct Ahould bz _ 
(ully dzvzlopzd with Black AtudzntA and thzn zxpandzd to othoK 
caxrpuA z6 . [Onz principally 



More Sta-f-f-Nefedfed 

ttoJti Ataii *3 nc.zdzd. Thz pieAznt Atd$£ iA Atrotchzd too thin. 
In/izad o& doing inAzAviczA thirtejzlveA, authonltiQA on thz 
campuA Ahould bz bnought in. [Onz pnlncipal) 
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Don ' t Know 

?Ko j'ect PASS 16 6 tilt too new on my campus loK me to aruwen. thi6 
question. {Two pAU.ncipat6) 

DOES A SCHOOL NEED TO HAVE A TEACHER TRAINER ON A CAMPUS MORE THAN ONE YEAR 

• Yes. (Six principals) 

• Yes, only if the same trainer is assigned to the school. (Two 
principals) 

. m No. (Three principals) 

• The funds should be used in a different manner. (Two principals) 

• Don't know. (Three principals) 

Trainer Needed Mo xe 
Than One Year 

A zchoot needs a tnjxlnen. eve/a/ yean to Aelnfion.ee what has been 
taught previously. {Two principals ) 

My teacke'U etc just beginning to unde/utand the pn.0j2.ct and the 
pHJO ject i .'» ja*£ beginning to get itj $eet ofifi the. ground. A 
tnainen. 6 ho ri d be assigned to this co^pa6 untlt the ph.Qj2.ct objec- 
tives am met. {One pnlncipat) 

A Pioject PASS poAsi :>n is needed on car::pa& each yean, becauii 
teacher and students change, (One pnincipal) 

Ijj a school has a high Mack enrollment (oven 30%l, It would be 
'est to have a tutijien. moke than one yean. on. until the Black 
.^.indents one achieving on a comparable level. This continuity 
aj^ nnababiy not as nece66any on campuses with a Amalle/t Black 
population. {One pnincipal) 

Thene needs to be the continuity ofi having the tame pe/tion fion. 

mon.e than a yean. It take* time to get to know a Atafifi and to / 

leann how to wonk with them. {One pnincipal) / 

Same Trainer Preferred • 

Two principals responded to this question ^n terms of their own schools. 
They said they were only interested in haying a trainer in 1983-84 if the 
same trainers were assigned to thei;; schools. 
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Trainer Not Needed More Than 
One Year 



l & the pwject i* to have a diAtfiictwide. <impa.c£ it would p/wbabiy 
be bztt&i ioK toxUnzte to go to otho/i 6chool6. [One p/tlndpal.) 

Two principals answered this question in terms of their own schools. 

I do not want a thxxJLvv&i next yexxJt. My'" enthusiasm hu waned 

with each nw IrustAjatlon. I do not know l& the. 6ame pnjobl&u 

would have. developed with axxothvt trxxlner or not. [One principal) 

I do not wa^'t^tminzh. back on campus unless new instructional 
approaches are identified. 1 have nothing against the. trainer., 
but the. project did not accomplish what it was intended to accom-* 
pllsh. [One principal) 

Use Funds in a Different Manner 

Project PASS is not necessary. l& the goal u£ A1SV is to deduce 
the numbeA o& kid* retained and placed in special education, 
then all ethnic groups should be addressed, li Project PASS, 
provided extra smviczs ion. aU ethnic g/toups then it would be 
worthwhile. Pen.ha.p6 the recommendation should be that moke 
iyistructlonal coordinator should be hired to serve all kid*. 
[One principal) 

There were tome valuable th^igs about Project PASS but they 
were not 6u££icleyil to wawcant the cost oh the project. I 
would njxther have my tAainen a* a teacher to reduce the 
pupil- teacher ratio . [One principal) 
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* Attachment A./? 

82,47 (Page 1 of 2) 

, PROJECT PASS PRINCIPAL INTERVIEW 

• March 1983 

School: . - ' Oate: 



1. What services were provided by the Project PASS staff for your teachers? 

Workshops 

Classroom Observations 

Classroom Demonstrations 



Consultation Services 



2. Did anything interfere with the implementation of the Project PASS activities 
at your school ? 



3. On the basis of your experiences this year, do you have any suggestions for 
the teacher trainer or the Project PASS coordinator? - 
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g2 # 47 (Continued, Page 2 of 2) 

What were the most valuable services offered by the teacher trainers? 



Do* vdu feel Project PASS had an impact on the students? 



Were there any disappointments with the project? 



What is needed for Project PASS to be successful on a campus? 



Does a school need to have a teacher trainer on campus more than one year? 
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Project PASS 

Appendix E 

PROJECT PASS INSTRUCTIONAL 
COORDINATOR INTERVIEW 



• 7c 
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^£7 Instrument Description; Project PASS InstrnciJ.QaiI £.r.arg> aato 



x 3rtaJg discriotion of the instrument: 

The interview form consists of nine, open-ended questions. 



To yftotn vas the instrument-^datolSiteredr ? 
The Project PASS instructional cooijdinator. 



How mar.y times vas the instrument admlnis tareo . 
Once. 

^en-wasythe instrument administered ? 
May 19, 1983. 



Where vas the instrument administered? 

The Project PASS instructional coordinator's office. 

£h<g-^a4aihi stared the Instrument ? 
The Project PASS evaluator. 

What training did the administrators have? 
Traditional instruction an interviewing procedures. 



Was-the instrument administered under 5tardardi2ed^cg -nditiens-? 
Mot applicable. 

Were c here problems with the instrument or the' adm inistration that -t^gfat-afgeefr 
tHe validity of the' data ? 

Mo. 



W ho developed the instrument? 
The Project PASS evaluator. 

Are thera norm data available for interpreting the reaules ?- 
Mo. 



\ 
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PROJECT PASS INSTRUCTIONAL 
COORDINATOR INTERVIEW 



Purpose 



An interview with the Project PASS instructional coordinator provided infor- 
mation relevant to the following decision and evaluation questions: 

Decision Question I ; Should Project PASS be continued in 1983-84? 

^ Evaluation Question Dl-3 : Did anything interfere with the 

— _ -irap^lamentation-of the - E?o jeefr--P^ 

— .receiving preferred services? 

Peels iln^Qxiest ion 2 ; If Project PASS is continued in 1983-84, should 
any chinges.be made in its implementation? 



Evaluation Question D2-1 : Are any changes recommended by the 
Project PASS instructional coordinator? ; 



Procedure 



An interview wa£ conducted with the Project PASS instructional coordinator on 
May 19 using the^ format shovm in Attachment E-i. The findings will tie pre- 
sented within the context of the interview questions. 

\ 

\ • - • 

Results 

' ; - \ . - ------ 

WHAT DO YOU SEE AS SOME OF THE MOST IMPORTANT THING(S) 
THAT HAPPENED AS A RESULT OF PROJECT PASS? 



A list of the dominant attributes held by Black students who are pot succeed- 
ing in school was developed this year. Then when a student with, scholastic 
probL_ms was adentified* an attempt" was made, to discoverwhich: of the domi- 
nant .Attributes the student displayed. After this determination had been 
made|, an individualized learning plan was developed for the student. The 
learning plan consisted of instructional strategies which were matched to the, 
stu^nt T s dominant attributes. The instructional coprdinator said the use of 
suctff instructional strategies would increase the likelihood of greater Black 
achievement. In talking with others, the instructional coordinator discovered 
thefname attached to this diagnostic/instructional strategy is called ethno- 
analysis. The instructional coordinator feels the development and use of this 
approach is one of the most valuable things done this year . While it was used 
on/ a pilot basis during 1982-83, the instructional coordinator plans to use it 
with all Black retainers during 1983-84. 
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;ha instructional coordixiator . said devising a system to help' teachers expand 
their thinking about reading instruction was another .important step . Seeing 
reading' from a different perspective helps teachers understand how instruction 
can be altered to meet the needs of students. For . example, the instructional 
coordinator said if reading is seen asVa conversation with an author , reading 
becomes a more verbal activity. When reading instruct ibri is approached as a 
verbal activity, the usefulness of such strategies as choral reading and 
Reader's Theater becomes -more apparent. , 

The instructional coordinator said. Project PASS has also made a significant 
contribution to the community. The instructional coordinator said she came 
into contact with many parents who were afraid to approach school personnel, 
but who felt comfortable coming to the Project PASS office. : These parents 
were very concerned about their children, but didn't want to go to the schools 
by themselves. The instructional coordinator s.aid these parents often asked 
her how a question should be phrased or how a subject could be discussed with 
school staff. '• 

The instructional coordinator said the project also seemed to be meeting a 
leed felt by special education teachers. The instructional coordinator said 
these teachers are concerned that their students do not show much progress, 
and Project PASS has raised their level of awareness with regard to considering 
other instructional Approaches. 

WHAT HAS BEEN DOME ON THE CAMPUS LEVEL TO DEFINE THE OBJECTIVES 

OF THE PROJECT AN: CLARIFY THE ROLE OF THE TRAINER? - ; 

The instructional ■« rdinator said the objectives of the project arid the role 
of the trainers r -fined first during' the Project PASS presentation at 
the administratov ' o workshop, and later it the orientation sessions conducted 
in the schools. Following these presentations, an initial planning session for 
each school was^jonjduc_ted„with- the" ins true tional coordinator, the principal, 
and the assigned trainer in presence. The instructional coordinator then met 
with the principal three additional times in a conference setting. The trainer 
assigned to the school did follow-up worlc with the teachers- and in so doing 
reviewed the project goals and the types of seryices available. 



WHAT HAS BEEN DONE ON THE CAMPUS LEVEL 
TO iNSURE GOOD COMMUNICATION AND FEEDBACK WITH THE PRINCIPAL AMD STAfF? 

The instructional coordinator said the sessions with the principals had been 
productive. She said after the first visit she felt the principals began to 
feel comfortable enough to say what they liked or disliked about the project. 
The instructional coordinator said : she was satisfied with the amount of input 
the principals provided. • 
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The. instructional coordinator stated that she knew teachers woultf dislike 
what Project PASS had to say about the instruction x£ Black children. How- 
ever y she felt it was best to state very clearly during the orientation 
sessions that Black children were not performing well because the instruc- 
tion provided for them was' inappropriate. She used test data from ORE to 

< document the poor achievement of Black students. The instructional coordinator 
found some teachers did not know Blacks were performing so poorly in AISD. 
Other teachers resented the fact that a- finding which they felt so person- 
ally was stated, in such a public fashion. However, the instructional coor- 
dinator said she did not. think changes would be made in the schools unless 
the situation was clearly explained to the teachers. 

To offset the negative reaction to the orientation session, the instructional 
coordinator tried to assign a trainer to "the school who was not involved in 
the orientation presentation. Since some teachers . had- a. negative attitude. 
toward the 'instructional coordinator for bringing attention to the issue, the 
instructional coordinator tried to stay out of the schools as much as possi- 
ble. This meant the instructional coordinator was largely dependent upon the 
trainers as to how the teachers were responding to the project throughout the 
year. 

0 

AT THIS POINT, HOW DO YOU FEEL THE PROJECT HAS BEEN RECEIVED 
BY THE PRINCIPALS OF THE PREFERRED SCHOOLS? 

The instructional coordinator said the Director of Elementary School Curricu- 
lum held a meeting with the principals of the preferred schools, the instruc- 
tional coordinators, and the trainers on April 12. The proceedings. of that 
meeting ire outlined in Attachment 1-2. 

The instructional coordinator said most_of the principals of the ' r erred 
schools were able to attend the April 12 meeting. .Of these,' all b... one 
principal indicated they would like to participate in the project ror a 
second year. According to the instructional coordinator, the principals 
wanted a written statement from the School Board 'that the project would be 
refunded and their schools would be allowed to participate again. One prin- 
cipal wanted to change trainers but the, others wished to keep the trainers 
they had. The instructional coordinator* felt these actions demonstrated a 
strong vote of confidence in the project. 

HOW DO YOU FEEL THE PROJECT HAS BEEN RECEIVED 
BY THE- TEACHERS AT THE PREFERRED SCHOOLS? 

** ? 1 . 

As stated previously, the instructional coordinator expected the teachers 
initial reaction to theWoject to be negative. She hoped the teachers would 
become more positive as/ they were exposed to the recommended activities. 

/ ' * 
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The instructional coordinator said at_ fhe beginning of the project some 
teachers generated a lot of reasons wh^r the Black students were not per- 
forming well academically, (home, life * jsocio-economic status, etc.). Others 
went through a stage in which they demanded proof that the recommended strat- 
egies worked. ' 

the instructional coordinator said the teachers who have tried the strategies' 
and say they work insist the strategies are appropriate for children of all 
ethnic groups-. .As a result, the^ teachers conclude the project did not accom- 
p.M.sh vhat it intended to accomplish. 

The instructional coordinator said it was important for these teachers_ to 
understand the Project PASS activities were not intended to benefit Blkck 
students alone. Although that was the target population^ -the recommended 
strategies are beneficial for all children. 1 

Overall, the instructional coordinator felt the negative response displayed 
by che teachers has settled down, at least to the extent that the_ Director of 
Elementary School Curriculum is no longer receiving telephone calls from 
teachers about the project. 

DID ANYTHING INTERFERE WITH THE IMPLEMENTATION OF PROJECT PASS? 

I 

The instructional coordina .or said the comfort level of the principal made a 
difference in the initial implementation of_ the project. Greater services 
could be provided on those campuses where the_ principal was a risk taker and 
was willing to try more to improve student achievement. 

The instructional coordinator thought the District was generally supportive 
of the project and the materials provided were reasonably good. 

Not having a person available to handle parent contacts caused some problems, 
in that the parent concerns took a good portion of the instructional coordina- 
tor's time. 

The instructional coordinator said very lift is was done with math this year in 
that the need for reading assistance was so great. 



WOULD YOU PROVIDE SO^E EXAMPLES 
OF THE NEW STRATEGIES AND MATERIALS INTRODUCED? 

The instructional coordinator said some of the strategies and materials which 
were introduced (e.g., choral reading and the Bill Martin books) were not new 
in the sense that teachers had never heard about them before. But the reasons 
and ways, of using the strategies and materials were new, and they were new for 
the students in that the students had not been exposed to them before in a 
consistent 'manner. 
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: ; WERE THERE ANY DISAPPOINTMENTS WITH THE PR0JE6T? 

The instructional coordinator said some of the teachers who mreWsing the 
Project PASS activities in their classrooms were willing tq adzn±t\ they had 
changed their instructional practices while other teachers were no\t. The 
instructional coordinator felt some teachers would not say j they had changed 
their instructional approach because they felt guilty ab out their initial 
negative reaction to the proj ect - % . they didn't want to admit they had needed 
help, or they didn't want to credit the source of their help. 

IN THE PROJECT PASS INTERIM REPORT YOU RECOMMEND THE ADDITION OF 
ONE FULL-TIME TEACHER TRAINER AND ONE HALF-TIME PARENT ASS IS TAN 
DO YOU SEL />"Y OTHER CHANGES THAT ARE NEEDED IN THE PROJECT? 

The instructional coordinator saw the need for two changes: 

An ethno-analysis should be performed for all retainees. 

• The parent component should reorganized, particularly \ 
if additional staff is available. , 

i; " ; \ 

OTHER COMMENTS: \ 

The instructional coordinator said j many principals feel pressure to retain] 
some students each year. This pressure may come from the District retention 
policy ,or ;from peers. To retain too many or too few students is to be open} 
ltd suspicion. 1 

! ) / -4_ 

The instructional coordinator said some principals saw a goal to decrease the 
number of 'retainers to be in conflict with the District policy. However, the 
instructional coordinator said it is not the role of Project PASS to., recom- j 
mend or not recommend a student for retention.. Rather, their approach is 
toi identify the instructional process; to which the student has bven exposed. 
If ' the process has not, been successful* then they believe another ins t rue- 
tic 

The 



\ 
v 



the 
ins 
so 



nal process should be tried. 



instructional coordinator also said working one-on-one with students helps 
th2 students but doesn't help the teachers. The teachers would prefer to 
hanld the students who are not doing well, over to the Project PASS staff, but 
project does not have sufficient staff to operate in this fashion. The 
tructionai coordinator said the 'goal of the project is to train teachers 
that a greater number of stud - v;s can then be impacted. 
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Attachr«nt E-i 



Project PASS 
Instructional Coordinator Interview 



What do you see as some of the most important t u ( s) that happened 
as a result of Project PASS? 



What has be$h done on the campus level to define the objectives of the 
project and clatify the role of the trainer? 



What has been dor;.:', on the campus level to insure gcod communication ?.ui 
feedback with the principal and staff? 



At this point, how do you feel the project has been received by r.he 
principals of the preferred schools? 



How do f you feel the project has been received by the teachers at the pre- 
ferred schools? 



Did anything interfere t the implementation of Project PASS? 



Wou you provide some examples of -;:ie new strategie and materials intro- 
ducec? 



Were there any disappointments with the project? 



In the Project PASS interim report you recommend the addition of one 
full-time teacher trainer arid one half-time parent assistant. Do you see 
any other changes that are needed in the project? 
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,£7 Attachment E-2 

AUSTIN INDEPENDENT SeH06t DISTRICT ( p ^e 1 of 2) 

Division of instruction 
department of Elementary Education 
: April 25, 1983 ; 



To: Elementary Principals 

From: Ruth MacAl lister 
Timy Baranoff 

Subject: Project PASS 1983-84 



In the fall of 1983, the District implemented Project PASS as a new 
program in our elementary schools. As you know the program^s goals 
spoke of improving achievement and motivation of Black students and 
reducing the number of referrals of Black students for disciplinary 
action and special education. 



Our school district , endorses any program .which -endeavors to improve 
the achievement of its students. This program through the "preferred" 
schools and the principals who lead them, has brought to campuses new 
ideas far teachsrs to consider. The way in which th is has occurred 
ha': varied from campus to campus. Perhaps this i s as it should be. 
Each school is unique in some way and each should have some dp c i oris 
for how new ideas will be introduced on the campus. The District is 
pleased that so many of you wei e willing to invite this prograr c-to 
your campus. 

A nev^ year is just around the corner. The budget for Project PASS for 
1983-84 has been submitted. In the past month or so, the staff of the 
program has been busy reviewing its 1982-83 activities and making 
plans for a successful re-entry into schools when the new school year 
begins. 

On April 12, some of you were able to attend a meeting at Thompson 
Center with the staff of Project PASS and Timy Baranoff . Discussed 
wf-ve strategies that contributed to the successful implementation of 
the program and some ideas that could make 1983-84 a more prod ctive 
year for Project PASS and a more successful year for students. These 
ideas are described in the attachments. 

The questions arose about whether or not the teacher trainers would be 
assigned to the same schools next year. Ms. Hollins has requested an 
additional teacher trainer and a half-time parent advisory position: 
We do not know if these positions will be funded. If a fifth teacher 
trainer were hired, principals could have more teacher trainer time 
but there might be changes in assignment. Ms. Hollins will let you 
know as soon as possible about staff assignment. 
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Attachment £-2 
(Continued, Page 2 of 2) 



Elementary Principals 
April 25, 1983 
Page 2 



We spoke earl ier of diversity and options at the 16 campuses. To 
expedite information sharing, we are asking you to read attachment 
#3 and to check areas of service t.iat might be of interest to you 
and your staff in 1983-84. We compiled this list by looking at 
the various ways the teacher trainers work at the various campuses 

Thank y>u for your help and support. We have a common goal, improving 
the educational services we provide for students. 



Attachments 
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Attachment E-3 
(Page .1 of 2) 



Attachment i 

Strategies That Contributed To Successful Implementation in 1982-83 * 



Pr Kipal met with faculties after hearing Ms. Hollins at 
the Administrative workshop, described the project in posi- 
tive terms and. described the services as an additional re- 
source available to the teachers. 

Teacher trainers were introduced as part of the school team. 

Teachers were given options and opportunities to describe 
ways in which teacher trainers' might help them. 

Teacher .trainers and principals met together so that impor- 
tant, information about the school could be shared and the 
teacher trainer's role could be discussed. 

Teacher trainers touch base each time with the principal on 
entry and before exiting the school. : 

Teacher trainer spoke to teachers informally one-by-one, to 
introduce themselves and to talk about the pro-am. 

Principal was open to hear new ideas. 

Principals accepted the idea that teachers were at various 
levels of acceptance and understanding of the pro^r ^ . 

Teacher trainers built credibility with some te-v ■ . ?ho asked 
first for their help. 

Open communication seemed to be the key to success on campuses. 

Principals accepted teachers' fear of 'change 1 , listened 
carefully to staff who had concerns, and gave the program and 
project staff, lots of time . 

Teacher trainers built credibility by their successful work 
with individual students. 

Some schools planned a year's program - ideas were presented * 

at a workshop and then there was follow-up to check on applicability 

of information shared in the workshop. 

The principal's words often helped ensure success; "It will be 
successful . " 
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j Attachment Err 3 

. (Continued Page 2 of 2) 
Attachment 2 

Some Ideas For Improving Project PASS In 1983-84 : . 

Continue services at the 1982-83 preferred schools. 

Keep the same teacher trainers at the 16 preferred schools. 

Have teacher trainersattend some loeal eampus inservice 
sessions before school starts. 

Have teacher trainer meet with teachers of the 4 schools 
she serves to share ideas. 

Have teacher trainers meet with grade levels. 

Make materials ; available early in the year, (videotapes, 
curriculum packets, etc.) 

Get principal feedback about the kind of services desired 
in 1983-84. 

Keep open communication with principals about any concerns 
that are vciced about a particular school. 
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Attachment E-4 



Project PASS 
Planning Survey for 1983-84 

Please check those activities currently provided by Project. PASS that 
you prefer to have continued for the 1983-84 school year, Please add 
any activities that you would like to have that are not on this list. 

1. Consultations with teachers 

^IndivM^sI teacher requests 

.-Small groups (specific topics) 

_ ^JGiade levels 
,2. Demons trations 

Classrooms as requested 

.„ Workshop 

3. Design program plans (Ethno-analysis) 

R etainees 
Other low acSiev?xig pupils 

4. Identify materials and activities for specific instructional problem 
^Individual teachers as requested 

Grade levels •• 



5 . Conduct observations 

JClassroccn instruciton (informal) as requested- 

Classroom instruction a (RAMDS) as requested 

I ndividual pupils 

6. Conduct workshops 

P lanned for specific canpus 
Planned for ail paired schools 

7. ; Other 
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Appendix F 

PROJEC r PASS 
TEACHER TRAINER INTERVIEW 
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8 2.47 Instrument Descrip-t^oa-t Project^JBASS Teacher Trainer Interview, 

Srtaf 3cacrt?tton of : r.e inatrur.ent : 

the Interview format consists of 17 open-ended questions. 



To vhocn va3 che InJ * .jier.t administered ? 
The four Project PASS teacher trainers. 



Once co each trainer. 

Whin J&s :he Inaerun ene administer^? 
April 19-22, 1983. 

Where was che lr.scr : jser.s adr^li^wd- ? 



The ORELoff Ice 



Who administered the ir.stru^er.c? 
The Project PASS evaluator. 

What training did the adaln^c rat jrs have? 
Traditional -raining in interview procedure* 



Was the ir.scr^r.er.c administered u::dar standa rdised ccnci ci^-.s r 



Yes. 



V.ere there prsbless v isa the ins: 
affect the validity 3f the data? 

:'one vere identified. 

Wr> o developed--;^* -^s-t rtis c r. - ? 
The Projecr PASS evalLatbr. 

Uilfg reliabili y ; md validity data ^re available 



Mone . 



AT.Ci lhjr_ d.- >a avrilabU fs: incer-rscinr the ^s^- 



No 
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PROJECT .PASS 

TEACHER TRAINER INTERVIEW; 



Purpose 

Interviews with the Project PASS teacher trainers provided inform .1:311 rele- 
vant to the following decision and evaluation questions: 

■Decision Question 1 : Should Project PASS be continued in 1983-84? 

Evaluation Question Dl-3 : anything interfere with the 

implementation of the Pro j " .SS activities in the schools 
receiving concentrated sev ; 

Decision Question 2 : If Project is continued in 1983-84* should 

any changes be made- in its implementation? \^ 

Evaluation Paction D2-2 : Are any changes recommended uy the 
Project PASS teacher trainers? — 



Procedure 

Appointments were made and interviews were conducted with the four Project 
PASS teacher trainers- The interview format is shown in Attachment "^-l. 
The results are presented within the context of the interview questions. 



Results . z— -' - - 

WHAT ARE THE MAJOR OBJECTIVES OF THE PROJECT? 

The trainers stated the objectives of the project were to improve the 
academic performance of Black students, to decrease the number of Black 
students recommended for special education and retention, and to decrease 
the number of Black students referred for disciplinary action. 

The trainers said the major purpose of the '-project- was to increase the per- 
cept iveness of ^chers in understanding ho*r Black students learn. Instruc- 
tion could then as provided which allowed Black students to learn in the same 
manner in which they are accustomed to learning in their own culture. 
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HOW DID THE TEACHERS REACT TO ; THE INITIAL PRESENTATION 0F THE PROJECT? .' 

One trainer said if the principal introduced the session and made a positive 
statement about the project the climate seemed more favorable. If this uid 
not occur, the trainer felt the project did not begin as w<?ii la thai: the 
teachers did not know what to expect of the project or how the i .: l»>3 - 
felt about it. 

One trainer said the teachers' reactions did not seen, dependent on the^ 
Biack enrollment at the school. Some schools with a low Black population 
were very interested. . 

One trainer said some of the_init;'al presentations were probably conducted 
too late in the school year for the teachers to be receptive to the project. 

One trainer said she felt most of the schools that became pref - rred schools 
generally had a favorable response^ to the orientation session. She was 
uncertain about the responses of the other schools. 

Two trainers said a mixed u^ponse was most common. Some teaChers could 
identify with the Project PASS concepts and were rr-:eptive. Others were 
resistant because they felt threatened. Such teachers were apt to make 
such statements as, ."Is this true? Are yqu telling me the way I'm teaching - 
Black students is wrong?" Some teachers acted as if they were testing the 
Project PASS staff. Their attitude was basically, "You'll have to prove: it 
to me before I'll believe it.' 1 

One trainer said some teachers were ready to admit there was something 
wrong with the child, but were net willing to admit something might be 
wrong with the instructional process or the way in which the chil i was per- 
ceived. » 

HOW DID YOU GO ABOUT GETTING ACQUAINTED 
WITH THE PRINCIPAL, THE SCHOOL, AND THE STAFF? 

An orientation session was conducted at each schc o. receiving preferred ser- 
vices. • During the orientation sesiion.aach teacher was give^a handout which 
explained the Project PASS services. The teachers were then asked to write a 
statement about what they wanted from Project' PASS. The teachers gave their 
statements to the principal and the statements were obtained later by the 
trainer. 

A conference was then scheduled with the Project PASS coordinator, the 

trainer, and the principal. At the conference principals were .asked to ' 
identify their school goals. The principals were also asked about such 
things as ; the ethnic balance of the students and staff, different programs 
within che schools, and the areas the principals wonted Project PASS to 
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address. On the basis of this information arid the input received from the 
teachers at the orientation session, a Project PASS plan was written for 
the school year. 

Following this initial three-way cbriference, the manner in which the 
trainer became acquainted with the staff varied depending on the sehbol 
and : trainer involved. Some examples folio : : 

The. tAainzA had a. Azcorid confizAzncz with thz pAAricZpdJL. Thz 
pAincipal woa vzhy clzaA about what woa needed &o/l thz AchooZ. 
Thz thjzinzA woa givzn d : caAtz blanchz io&go -Into any cZaAAAoom 
and wokk whzAZ needed. Thz pAincipal gavz thz tAjainzA 6omz namzA 
o$ tzachzAA to' bzgin wohking with. Szvzka£~ izxtchzAA initiatzd 
coyitaot with thz tA.ai.nzA. Tt woa mandatory £oa aJUL tzachzAA to ■ — 
attend thz Pkqjzci PASS wokfahop*. Thz &uzinzA Zikzd walking 
wi.th tliz zntiAz gAoup at qhcz bzcauAZ it woa c di^icutt to 
catch tzachzAA at a fa£z moment. Thz tAainzA atAo mzt with 
gAoup* o ft tzachzAA whoj had common pAoblzm* qa intzAZAtA . 



Thz tAoiyizA had ^v'zAoZ ton&zAzhczA with the rxincipal. Shz 
woa givzh a took o£ the. School and inttoduz - to thz AZCAztaAy. 
A taggzAtiqn woa made &oa thz tAjainzA to rir«-..\ with thz ZibkaAian. 
Thz ikainz/t woa cjivzn a A06tzA and a ZiAt c 0 Aoom locations, and 
tdzs told to bzgiu raking contact with thz zachzA6 . Uo intAo- 
ductio n jmA made to thz facility, although xkz principal did makz 
%agg&$ticm a* to who] should bz appAoachzd ^iAAt. Wo AuggzAtion 
iu> made by thz pAinoipal t o^ li oZ d 6maZl-c i >':joup mzzting* . Thz 
tsvxinzh sound iZ mokzs di^icuZt to approach tzachzA* at thiA 
l "hhoo£. i 

)' tk&zni\ te'd a Azcgnd confaAzncz with thz pAincipaZ and wa6 
:c ;; <':o go thz tzachzAA ' Zoungz duJiing the Zunc: A houA to in- 
tAu^^iz kzAAvi& to thz facutty. Thz principal wKo.tz a mer? to 
thz tzachzA* infaAminej thzm o£ thz tAainzA 1 4 Achzdulz. Thz 
principal aJLSb announczd at a faculty mzzting that thz tAainzA 
would bz coming to thz campu>* . Thz pAincipal waA always commznt- • 
ing to tzachzAA on thz tAainzA* * pkzAzncz and availability. LatzA 
thz tAcUr'zA mzt with gkad«-lzvzZ tzachzAA to cUJ>cuaa common con- 
czAnA . Thz principal . paA^ ^d astound 6ion-up AhzztA at faculty ( 
mzzting* fan. tzachzAA \to *ign up fak frwjzti PASS AZAviczA. Thz 
tAainzA- f>ai-d thz Azcz^ozd a vzAy. good kzezption at thz AchooZ 
and aAsVvlbutzd much o^ it to thz principal' 6 viAibZz Auppq/U. 

Thz tAainzA waA givzn\a touA djj thz zn&AZ building and was Aho.wn 
thz 4 pace that fed bztn made £oa hzA. Thz pnAjncipaZ to oh. thz 
traina t to zach claAZAoom and pzAAonatly intAcduczd hzA. to thz 
tojxchzAA , Thz wzzkZy school n&telzttzA Ahowzd thz tiainzA' A 
Achzduiz. Thz pAincipaZ mzyvtiohzd thz tAjainzA 1 6 avaiZabituty 
to thz faculty at tia^ mzzting* . Thz tkainzA wznt aAound and 
iaikzd to izachzXA on-hzA own. Shz WaA abZz to mzzt with gAadz- 
tzv&l tzachzAA . , • 
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Thz VuvLn&i mo* Jju^lj auzzd bu thz pJtlncipat at a £acuZ£y 
matting and a dz6Uviption trtta gtvzn o& iSrii *eA\)<Lcz6 6hz 
could piovidz. kt iJUtx-t thz isicuinoA ipznt.a gxzdt dzat o& 
time, lotth onz nzw tzazhzn at thz School. Shz gradually 
bsianchzd out to oihz/t izachzru. 

The trainers said the following were the most heipfui activities in insur- 
ing a good entry into a school: • 

• The principal introduced the traftner- to-~the-en-t~i-re-s^af-f -~ 
at a faculty meeting. * \ 

• The principal described the project, defined the trainer's 
role in.thf school,, and told about. t"/r* Services that would 
be available. " 

• The principal stated the ■ .iers were there to provide 
'technical 'assistance and not to evaluate the teachers. 

• the principal gave obvious endorsement of the project 
(e.g. "I want you to accept this project. Let ! s make 
it work. ") 

The principal allowed teachers to^ ask questions during ^ , 
rhe meeting in which the trainer was introduced. Candid/ 
interaction was encouraged. « 

• The principal suggested that the tra::ner meet with grade- 
level teams. 

• Planning, meetings took place with the principal, trainer, 
team members* e.tc- — v~- 

• The principal" followed up the services provided by the trainer 
by asking. Laach^rs^^^How 1 s it going? Is there anything I need 
to tell the trainer to get this job done better?' 1 

• Throughout, the, year the principal continued to remind the 
faculty of . : tiieltra.iner^ availability : The principal announced 
upcoming "workshops to the st*,ff. The princir^ 1 ^nounce- 
ments in the school newsletter that shared t s plans 
for the wgek. 

• The principal invited the traits ; to different jc. .^a r .auctions 
so the trainer wxjcrld --ffeeJ like a member of the faculty. 

9 The trainer was giWflrir mailbox a nd^rgceived memos from the 

principal and staff like the other teachers. The trainer was - 
given the same privileges the teachers received. 
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WHAT rS YOUR SCHEDULE LIKE? 

In general, most of the trainers were in their assigned schools from 7:45 to 
12:00.* While at the schools,' the trainers would spend time at_ their sta- 
tions, conduct demonstrations or student observations * write fbllbwfups, or 
conference with teachers. From 1:00 tq..4-: 3'0.,. : the trainers returned to. the 
office to write weekly reports , -plan school?* 'activities , read reference 
books, and prepare materials for demonstrations. Time was spent writing 
reports on the philosophy of the proj^etft , and deciding how to deal with 
questions or problems the teachers^mlght have. According to the trainers, 
their days were very full and tfre*y kept quite busy. 

WHAT TYPE OF RELATIONSHIP DO YOU HAVE WITH THE TEACHERS? 
WHAT THINGS FACILITATED OR HINDERED THIS RELATIONSHIP? 

Two trainers said they had a "pretty good 11 relationship with the teachers 
at their schools. One trainer stated she had a "very good" relationship with 
the teachers at most of her schools. The fourth trainer commented that a lot 
of teachers thought Project PASS wanted to change everything and this resulted 
in resistance and def ensiveness . However, when the teachers learned the 
trainers were there to provide assistance and consultation, the teachers 
seemed less defensive. This trainer said follow-up was very important in 
reducing def ensiveness . 

One* trainer mentioned that she tried not to be pushy, and would drop a hint 
or leave a note to whet a teacher's appetite for more assistance. She said 
it was troub'lesome when a teacher had a problem and wasn't aware of it or 
would not ''ask the trainer for assistance. 

Another trainer said it was very helpful when a principal planned sequential 
Project PASS workshops for the faculty that built in follow-up and further 
instruction. 

Two trainers said the principal's attitude toward the project was a strong 
influence on the teachers. Teachers were more accepting of the project if 
it was clearly supported by the principal. - 

X \ ARE FOLLOW-UP ACTIVITIES USED WITH THE TEACHERS? 

WHAT KIND? HAVE YOU BEEN SATISFIED WITH THE TYPE 
AND AMOUNT OF FOLLOW-UP YOU HAVE BEEN ABLE TO PROVIDE? 

According to the trainers, follow-up could be in written or oral form. Fol- 
low-ups were provided after observations of teachers and students - 9 after stu- 
dent interviews, following conferences, or after workshops if a teacher had a 
particular question. 

One trainer said it sometimes took several observations before sufficient 
information could be obtained to conduct a follow-up. If the trainer was at 
the school only once a week, then it might take the trainer three weeks to 
get enough information to write a follow-up. This delay bothered the trainer, 
but the trainer said no teachers commented on it. 

*Some trainers were at a" school for a full day twice a month rather than one- 
half day each week. 
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the timing of the feedback depended on the teacher and the circumstance. One 
trainer said some teachers were not willing to go oat of their way. to get 
feedback. Such teachers did hot want to receive feedback during their plan- 
ning time, or did not want to see the trainer until after school. This 
could create a problem for the trainer if the trainer was only on the campus 
for half a day. 

One of the trainers said she was satisfied with the amount of feedback she 
was able to provide given the time available. She Slid she would have pro- 
vided more feedback if there had been more time. 



o 



Another trainer said she Would like to see more consistency in the use of 
follow-up. This trainer would like to do follow-ups after demonstrations t 
see if the teacher is using the strategies which had been demonstrated. The 
trainer said it was hard to stay with one teacher and do good follow-up when 
other teachers wanted observations. 

One of the •trainers commented it was difficult to give good feedback when 
more than one teacher was present. 



SOME TEACHERS SAY THAT PROJECT PASS IS NOT TEACHING ANYTHING NEW 
THAT THE STRATEGIES BEING ADVOCATED HAVE BEEN USED FOR YEARS. 
WHAT IS YOUR FEELING ABOUT THIS? 

Two trainers said that if the strategies were being used by the teachers the 
strategies were not being used in a consistent manner. 

Two trainers said teachers were hot using the, strategies in the fashion recom- 
mended by Project PASS. For example, one trainer said choral reading should 
be used for definite instructional purposes. eare had to be taken in making 
selections so that the selection addressed the- skills in question. When used 
properly, the trainer said choral reding takes planning and preparation and 
accomplishes more than entertainment. 

SOME TEACHERS SAY THE INSTRUCTIONAL STRATEGIES PROJECT PASS 
PROMOTES ARE GOOD FOR ALL STUDENTS AND NOT JUST BLACK STUDENTS. 
WHAT IS YOUR RESPONSE TO THIS? 

The trainers said the strategies currently used in classrooms are designed 
for the predominant ethnic group. The Project PASS strategies are designed 
to take advantage of the learning mode to which Black students are accustomed. 
The trainers said if the strategies are used in a consistent manner, the 
achievement of all students, not just Black students, will improve. 

: DO YOU BELIEVE THE PROJECT PASS TRAINERS 

SHOULD WORK ON A ONE-TO-ONE BASIS WITH STUDENTS? 

Except in certain situations, the trainers agreed the trainer should Work with 
entire groups or classes of students. The trainers said the teachers need to 
see how the trainers deliver instruction, and this would be impossible if 
the trainer took the student out of the class. The trainer said the teachers 

q 
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need to be told about a technique and then shown it. In seeing a demon- 
stration j. the teacher can look at students from a new perspective and may 
see new things. 

One trainer said, teachers would like Project PASS tpwbrk with students 
on a one-to-one basis, but Project PASS is not a pullbut program. The pur- 
pose of Project PASS is to. work with teachers * not students. 

WHAT TYPES OF THINGS DO YOU TAU TO TEACHERS ABOUT? 

The trainers identified the following as topics of discussion with teachers: 

• The different types of instruction that can be provided for 
Black retainees . 

• The reading strategies that have proven successful with Black 
students. 

• Behavioral concerns - 

• Student self-concept. 

• Obtaining parent participation. 

• Observation data gathered by the Project PASS trainer. 
Matching learning and teaching styles. 

WHAT TYPE OF RELATIONSHIP DO YOU HAVE WITH THE PRINCIPALS? 
DID PRINCIPALS GIVE FEEJ2BACK_AB0UT H0W_THEY FELT IHE PROJECT WAS DOING ON CAMPUS? 

DID TEACHERS GIVE FEEDBACK OF THIS NATURE? 

One trainer said she had a comfortable relationship with the principals at 
her assigned schools. She felt she could speak to them when it was necessary. 
The trainer said some principals gave more direction than. others in planning 
activities. Some principals wanted to discuss concerns while others, did not. 
The trainer said one principal wanted to talk to her about specific students 
before the. trainer entered the classroom.;; 

The drainers said the principals varied with regard to the amount of feedback 
they wanted. Some principals wanted detailed information about who X^e 
trainer was working with and what progress was being made. Other principals 
were satisfied with less information. The trainers informed someone in the 
office of their entry and exit from the school. Some principals were given 
a report each day the trainer was in the school, while others conferenced 
with the trainer on a less frequent basis. 

Three trainers said the principals at their assigned schools did not provide 
much information as to how the project was doing. Little effort was taken 
to identify areas of strength or areas needing improvement. The trainers 
felt this type of feedback would have improved the services they provided 
for the schools. ; 

One trainer said the teachers at her schools felt free to question her and 
gave her positive as well as negative feedback. A second trainer said she 
did not receive open feedback from the teachers but she could tell how they 
felt by their willingness to initiate contacts or greet her in the halls. 
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Another trainer said she would like to see. an open discussion of the 
Project PASS serviced by each school faculty; The last trainer said the 
only way she had of determining if the teachers were receptive to the 
proi.ct was by observing if the teachers were using the strategics in the 
classroom. The trainer said she did not get much direct feedback from the 
teachers but felt this was the norm for the District; 

WHAT IS NEEDED FOR PROJECT PASS TO BE SUCCESSFUL ON A CAMPUS? 

Three trainers said the support of the principal was very important. Other 
suggestions included: 

ri Required teacher participation. .. _ 

• Thorough understanding of the project by the principal. ... 

• The development of a sequential training plan. 

• Regular meetings among the principals and teachers at the 
preferred schools to compare notes and share plans . 

DID YOU EXPERIENCE ANY DISAPPOINTMENTS WITH THE PROJECT? 

One- trainer said she was surprised at the negative reception she received 
She felt this reception could be epitomized by the statement I 11 pretend 
you are hot here and maybe you'll go away." The trainer said she didnt 
realize teachers had such a fear of others coming into their classrooms. 
Se teachers thought the trainers were saying, "You don't know how to teach 
Black students," Instead of "We are here to offer you some new ideas. 

A second trainer also expressed surprise at the rejection Ue projec t -ceived 
from the teachers. Tnis trainer said the word ' Blac k °« °^ ld 

teachers, and it was necessary to constantly repeat that the strategies wouia 
help any child. 

A third trainer said she was not disappointed with the project but W disap- 
pointed with the lack of professionalism shown by the_teachers. This trailer 
said the teachers knew little about research and its relationship "ins true 
Son and were suspicious of the research findings :_ that she ^-ed The trainer 
said she was disappointed in the planning teachers did and their delivery 
instruction. 

The fourth trainer stated that it had been a pretty good year for a new proj- 
ect. The only disappointment that she had was that all the needs could not 
be identified before the project was implemented. 

HOW MUCH TIME SHOULD A TRAINER BE ON CAMPUS DURING A WEEK? 

All the trainers agreed a half day a week was sufficient to be on campus, 
although some flexibility in scheduling might be required. 
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IS A TRAINER NEEDED ON A CAMPUS FOR MORE THAN ONE YEAR? 

All the trainers agreed that a trainer was needed on _ a campus for a seconds . 
year to reinforce and build upon what was accomplished the first year. 

ON THE BASIS OF YOUR EXPERIENCES THIS YEAR, 
WOULD YOU LIKE TO SEE ANY CHANGES MADE IN THE PROJECT FOR NEXT YEAR? 

The following suggestions were made by the trainers: 

More staff time is needed for curriculum development. 

• The development of sequential training plans with princi- 
pals should be encouraged. 

• The trainers should develop instructional plans for stu- 
dents that take into consideration all the teachers 

(classroom, Chapter 1, resource, etc.) , that the students 
come into contact with. 

• The orientation session for teachers should be conducted 
within the first two weeks of school. 

• All planning with principals and teachers for the year 
should be completed during the first week of school. 
Trainers should be on campuses for consecutive days. 

• Teacher participation in the project services should be 
required. ' 

• The location and size of schools should be taken into 
consideration in making school assignments for trainers. 
More structure should be added to the project on the bas is 
of what was learned the first year. 

•. Classroom teachers should be required to incorporate a 

Project PASS activity into their lesson plans- The activity 
could then be observed by the trainer who would provide feed- 
back. 

WHAT TYPES OF THINGS DID YOU TALK TO TEACHERS ABOUT 
WITH REGARD TO BLACK STUDENTS AND RETENTION? 

The role of the trainer is to help the teacher analyze the situation to make 
sure everything has been done- to assist the student in learning. Typical, 
questions asked of the teacher are, "Have you considered changing your ins true 
tional style? Have you asked for help? What instruction have you provided fo 
the retained student that hasn't been provided before? n 
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Project PASS Teacher Trainer Interview 

1. What are the major objectives of the project? 

2. How did the teachers react to the initial presentation of the project? 



3. How did you go about getting acquainted with the principal, the school, 
and the staff? 



4. What is your schedule like? 



5. What type of relationship do- you have with the teachers? What things 
facilitated or hindered this relationship? ; 

6; Are follow-up activities used, with the teachers? Have you been satis- 
fied with the type and amount of follow-up you have been able to provide? 



7. Soire teachers say that Project PASS is not teaching anything new— that 
the strategies being advocated have been used for years. What is your 
feeling about this? 



8. Some -teachers say the instructional strategies Project PASS promotes are 
good for all students and not just Black students. What is your response 
to this? 

f 

9. Do you believe the Project PASS trainers should work on a one-to-one 
basis with students? 

10. What types of things do you talk to teachers about? 
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Attachment F-l 
(Continued, Page 2 o 



ii. What type of relationship do you have with the principals? Did princi- 
pals give feedback about how_they felt the project was doing on campus? 
Did teachers give feedback of this nature? 



12. What is needed for Project PASS to be successful on a campus' 



13. Did you experience any disappointments with the project? 



14. How much time should a trained be on campus during a week? 



15. Is a trainer needed on a campus for more than one' year? 



16. On the basis of your experiences this year, would you like to see any 
changes made in the project for next year? 



17. What types of things did you talk to teachers about with regard to Black 
students and retention? 
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instrument Description": Adm inistrator Survey -- - '— .— ■ - 

3ri«i iiscrlaticn -.■>-* the ir.scr-^ar.:: : 

The "Questions for Administrators'* survey included 62 question 5 ^ Some questions on this 
annual survey were_alsp includedon the "Questions for Teachers" survey toallowcomparl- 
sons— rothers were asked only of administrators. .The survey was_cqnputer^seherated during 
1982-33 for the first CtBUS, with administrators asked only about topics applicable, tc.^ 
them, information- related to accreditation, staff development, retention, .discipline, 
bus monitors, achievement, insurance, administrator evaluation, Project PASS, school 
resources, gifted/ talented programs, and counselors was collected. 

^9-wh bn was -£h^B-^aa>ruseac acnlr.is tsrsd? 

All District administrators were surveyed (N-315) . Administrators _ received _only questions 
which applied to them. The" number of questions received varied from 10 questions for 
some central administrators to 33 questions for some elementary school administrators. 



gov i* ryr tire s - was- *h c— las cruses t afei-n iVa ^eradr ? 

Once. Surveys were first sent out February 14 with a reminder s^nt February 28. 



J- 



Vhes, *a5 the iris cruses* ^idsaVa 



February/ 15, 1983 with a reminder survey February 28. 
' ^iare vas -s h e ir.scr'. ^enc ^aduisis tcr ad ? 

Through the school mail to administrators' building addresses. 



3 ».b administered t he-ir^ — 



Self-administered. 



C^a-g -t^r alr.iag di d-the adair.is era tors nava? : 



M/A . 



ir.s truest ,ac^^3 tared under a tandarditgd conditions 7 



Mb, although instructions were the same Co everyone. 



''•"era there srsblass with the instr^rrerxc c: 



Lcior. rr.a: 



None that are known. 



Vr.o develc 



District Priorities' ^valuator finalized questions submitted by Office of Research and 



Evaluation (ORE) and. ether AISD statf* 
Vr.at: r ilia's i-li-y r and validi^r data a r 



2 3.val-ao^£ 



ISs tree's 



No ne . 



lata avai-aSIs fgT 



Responses for some questions are available from last year's survey, 
can be co^Jared to those of teachers on their survey; 



Some item responses 
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ADMINISTRATOR SURVEY 



i Purpose 

The Administrator Survey is designed to collect information on issues of " 
importance districtwide . This. year's survey included questions on accredi- 
tation, 'staff development, health insurance, administrator evaluation, 
Project PASS, school resources, gifted/ talented programs, and counselors. 
The responses administrators gave to fhe Project PASS questions are pro- 
vided in this appendix.' This information was collected to provide 
data relevant to the following decision and evaluation questions: 

Decision Question i : Should Project PASS be continued in 1983-84? 

Evaluation Question Dl-5 : To what extent did the staff in 
the schools receiving preferred services feel the Project 
PASS materials., instructional methods, and consultation 
services were profitable? 

The information received for the other items on the Administrator Survey are 
reported in SYSTEMWIDE EVALUATION: 1982-83 Technical Report Volume IV, Sur- 
veys and Records (ORE Publication No. 82. 55) . 



Procedure 

In the 'fall of 1982 the Office of Research and Evaluation staff and other 
central administrators were asked if they had any questions for central or 
school administrators. A District evaluator and evaluation assistant worked 
with those submitting questions to finalize the.questions and samples. A 
draft of the survey was^ produced in January 1983 and distribured to ORE and 
other key administrative staff for review. Some minor .changes were made and 
the final survey consisted of 62 questions, including four questions concern- 
ing Project PASS . Two of these four questions were submitted by the Project 
PASS evaluator, and two were submitted by the Project PASS instructional 
coordinator. 

This year's survey included over twice as many questions as last year's 
survey. To save time, therefore, this year's survey was computer-generated 
and administrators answered only questions applicable to them. Some questions 
applied to all administrators— these were answered by all central administra- 
tors and a random half of the elementary and secondary principals. Other 
questions that applied to elementary or- secondary school administrators only 
were randomly given to half the group. Finally, some project-specific ques- 
tions were given **fco all applicable administrators. 
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The questions submitted by the Project PASS evaluatbr (numbers 10:. and 11) 
were completed by the administrators at 15 of the schools receiving pre- 
ferred services; Met z was omitted because it was not known. that Metz was 

in the project at the* time the surveys were . administered. Five of the 

schools receiving preferred services have .; assistant principals, and their 
responses were included in the suryey results. 

The questions submitted by the Project PASS instructional coordinator 
(numbers 46 and 47) were completed by the administrators of paired schools 
who were not receiving Project PASS services. ^ 

The surveys were keypunched and ..verified at the Southwest Educational Devei 
opment Laboratory. Descriptive statistics were obtained for each question. 



Results ■ (i ) - 

The responses to questions 10 and 11 are shown in Figure G-l . The data - 
suggest the following observations: 

• Few of the administrators' took a neutral or uncertain 

position toward the project. Most administrators - * 

either agree or disagree on the value of Project PASS. 

The extreme categories (strongly agree and strongly 

disagree) were marked by almost the same number of _ ; 

respondents, indicating some very strong, yet very 

different reactions from the administrators. 

. Slightly over half (55%) of the administrators 

believed participation in Project PASS was a worth- 
while activity. However^ this finding must be ■ 
tempered by the fact that a large minority (40%) 
did not feel their participation was worthwhile. 
These results indicate the response to Project 
PASS was. more positive than negative* ( but not by 
a very wide margin. 1 

• A total of 60% of. the administrators agreed that 
Project PASS services should be made available to 
campuses in 1983-84, while 25% disagreed. 

The responses to questions 46 and 47 are shown in Figure G-2 . Of those 
administrators who returned surveys from the paired schools not receiving 
Project PASS preferred services, only one administrator was interested in 
receiving services/from a Project PASS trainer in 1983-84. This was an 
unexpected finding. While marly of these- schools have, a low Mack enroll- 
ment, some have a Black population of over. 30% (e.g., Blanton, Oak Springs , 
Pecan Springs, Read, and Walnut Creek), and could be expected to have a 
greater interest in the project. ; , 
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10. Participation in Project PASS Was . 


N 


5 


6 


. 1 


4 


4 


0 


a worthwhile activity for my school. 
















N = 20 


% 


25% 


30% 


5% 


20% 


20% 


0% 


11. The Project PASS services should be 


N 


5 


7- 


2 


1 


4 


1 1 


made available to campuses during 
















the 1983-84 school year. N = 20 


% 


25% 


35% 


10% 


5% 


20% 


5% 



Figure G-l. RESPONSES TO QUESTIONS 10 AND 11 GIVEN BY ADMINIS- 
TRATORS AT SCHOOLS RECEIVING PROJECT PASS PREFERRED 
SERVICES. 



YES NO 



46l I would like to have a teacher trainer frpm 
Project PASS visit my school to conduct 
demonstrations, make observations, and pro- 
vide suggestions for increasing the reading/ 
mathematics performance of Black pupils. 
N = 17 » ; • 


N 

;%;; 


•i 

5.9% 

.) •. 


16 
94 .1% 


47. I would like to have a Project PASS teacher 

trainer visit my school to conduct demonstra- 
tions, make observations, and provide- sugges- 
tions for improving classroom discipline and 
motivation relative to Black pupils. N = 16 


N 
% • 


i 

6.3"% 


15 

93.8% 

5 



Figure 6-2. RESPONSES TO QUESTIONS 46 AND 47 GIVEN BY ADMINISTRA- 
TORS AT PAIRED SCHOOLS NOT RECEIVING PROJECT PASS 
PREFERRED SERVICES. 1 
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Project PASS 
Appendix H 
TEACHER SURVEY- 



Br^i^e-acriacioh of the instrument: 



A cotnpu car-genera ced questionnaire, vtch a_ unique assorrmenc of abouc .15 .quescipns per 
caacher from an_ teem pool of 102 icems. There were specific teems cor some, programs 
and che remaining quescions were randomly assigned. 



To whom was che lascrument^sdaiivls^are^r ? 

All Mlgranc Program teachers, ail_ceachers who did noc receive Teacher .Surveys lasc 
year (exeepc random_50Z samples from Crocketc and Martin who all received surveys 
lasc year), and a 5CZ random sample of all new teachers. 



Hcv ranv cimes was che instrument 



Once, wich cne reminder nocice. 



yHea-^/as che instrument admir.lscecsd ? 

Initial mailing was February 16, 1983, wich i reminder senc on March 2, 1983. 
closing date for data processing was April 6, 1982. 



Ihe 



VHe^ 



: ^^-^~-r.eric admi:ilscered? 



To che teachers in their s-hools. 



Vh o administered "he-ln 



Self-adminis cered - 



•Vhac training did che admlniscrjcars have? 



n/a. 




e^ -^s^j^s^d under standardized -cr.dLztzr.s ? 



»ere— cr. e ra 



g -^^o^a^a-^^h »he i.hstru^eric or :h* admire is C racier, cha; r.Lz_ ~z 
vallaic^ af- c n e data ? 



Unknown . 

Who deve loped :hc instrument ? 
The Office of Research and Evaluacion. 

What reliability ar.d vali^i^^d^rta 



iaMabA*- on che If. a ethane? 



Hone. 



Are theta r.an daca ivailao.e :ar tr.ccr^rsc 



Some iceais are comparable co ictms from previous surveys: 
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TEACHER SURVEY 



Purpose 

The Teacher Survey is designed to collect information on issues of importance 
districtwide. This year's survey included questions 'pertaining to Chapter 1 
Migrant, Chapter 2 Formula, Project PASS, Gifted and Talented, staff develop- 
ment, counseling, and District Priorities evaluation. 

The responses teachers gave to the Project PASS questions are provided in 
this appendix. The survey information was collected to provide data rele- 
vant to the following decision and evaluation questions: 

juestion 1 : Should Project PASS be continued in 1983-84? 

Evaluation Question Dl-2 : What services were provided by the 
Project PASS staff to the schools receiving concentrated serv- 
ices? 

Evaluation Question Dl-3 : Did anything interfere with the 
implementation of the Project PASS activities in the schools 
receiving concentrated services? 

Evaluation Question Dl-4: To what extent did the teachers in 
the schools receiving concentrated services use the Project ; 
PASS materials and/or instructional methods in the classroom? 

Evaluation- Question Di-5 : : To what extent did the staff in the 
schools receiving concentrated services feel the Project PASS 
materials, instructional methods, and consultation services 
were profitable? . 

The information received for the other questions on the Teacher Survey are 
reported in SYSTEMWIDE EVALUATION: 1982-83 Technical Report Volume IV, 
Surveys and Records (ORE Publication No. 82.55). 

Procedure 

Multiple unique forms of the Teacher Survey were generated on the District's 
IBM computer. The total item pool consisted of 102 items. (Attachment H-l). 
The sample was taken from the personnel/teacher file in the following steps: 

1. Include all teachers excluded in 1982. 

2. Include 50% of ail teachers with location codes for Crockett 
High School and Martin Junior High School (all were sampled 
last year) . 
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3. Include all teachers listed as participating in Chapter 1 
Migrant. 

4. Exclude elementary teachers who had- already received reten- 
tion surveys. 

The total sample was 1614 teachers. 

Attachment H-2 shows how questions were assigned to teachers. Form length 
varied from 12 to 16 items. Attachment H-3 shows how many surveys were 
assigned each item. 

The Administrator Survey to principals told them their teachers would be 
getting surveys. The 1614 surveys were mailed through school mail on 
February 16, 1983. Each survey included a sequence number to allow the 
returns to be checked in. A second survey was sent on March 2, 1983 to any 
teachers who had not returned their first surveys. The return rate before 
the second mailing was 69.9%. The final return when the forms were sent 
out for keypunching was 1363, or 84.4%. Return rates varied by question, 
ranging from 56% to 92%. The response rate«for each question is shown to 
the left of the question on Attachment H-4, where responses from the total 
group are shown. The survey forms were keypunched at Southwest Educational 
Development Laboratories, and the data were analyzed on the District s com- 
puter. 

Eleven questions pertaining to Project PASS were submitted for the Teacher 
Survey. The questions were developed by the Project PASS evaluator and 
reviewed by the Project PASS instructional coordinator. 



Results 

The results for items 37-43 are presented in Figure H-l. The number and 
percent of teachers giving the various responses for each item are shown. 
Figure H-2 presents the same data in a summarized fashion to facilitate its 
^interpretation. The "strongly agree" and "agree" columns have been combined 
and the "disagree" and "strongly disagree" columns have been combined. The 
data in Figure H-2 have been used in making the following observations: 

. when asked if Project PASS had improved their ability to 
meet the instructional, motivational, and discipline 
needs of Black children (items 37, 38, 39, and 41) over 
two-thirds of the respondents gave a neutral or negative 
response. 
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• A total of 37; 8% of the respondents indicated they use 
* the Project PASS recommended materials and or. ins true-. 

tidnal .strategies ir{ their classrooms (item 40) .. On the 
Project PASS Teacher Survey^ (page 1-12, items 17-18), 
56% of the respondents stated they have used the. recom- 
mended strategies in their classrooms, while 30.9% indicated 
they use the strategies on a regular basis. Overall, these 
data suggest approximately 37-56% of the teachers in the 
preferred schools have used the Project PASS instructional 
strategies to some extent during the 1982-83 school year. 

The findings for item 42 indicate .there is no consensus 
among the respondents as to whether Project PASS should be 
available to campuses during 1983-84 . On the Project PASS 
Teacher Survey (page 1-12, item 16), more teachers disagreed 
than agreed that Project PASS should be refunded for the 
1983-84 school year. These results indicate a mixed reac- 
tion to the issue, with a leaning toward a negative response. 

The responses to item 43 reveal the respondents had adequate 
access to the teacher trainers. However, there is some indi- 
cation in the Project PASS Teacher Survey results (page 1-11, 
item eight; page 1-16, paragraph three) that more follow-up 
would be appreciated by some teachers.. 

The results for items 99-102 are presented in Figure .H-3. The results indi- 
cate the following: . . 

• Attendance at workshops was the most frequently cited involve- 
ment with Project PASS.: 

• Less than 50% of the teachers had observations conducted in 
their classrooms, attended a student demonstration, or 
requested information from a Project PASS staff person. 
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Don't Know 


99. I attended a workshop (s) conducted by 
a Project PASS staff member. N = 162 


N 

% 


141 
87.0% 


18 
11.1% 


3 

1.9% 


166. A Project PASS staff member conducted ^ 
an observation (s) in my classroom. 
N = 157 


N 

% 


75 
47.8% 


79 
50.3% 


3 

1.9% 


101. I attended a student demons tr at ion (s) 
: conducted by a Project PASS staff mem- 
ber ±n my classroom or elsewhej^a.-^ — — - 

n = 152 . .^><:r.-lj 


N 

--%--:■ 


57 

• 37.5% " 


91 
59.9% ' 


4 

2.6% 


102. I requested information from a Project 
PASS staff member. N = 166 


N 

-- °L : 


72 

45.0% 


85 
53. 1% 


3 

1.9% 



H-3. RESPONSES TO ITEMS 99-102 BY TEACHERS IN SCHOOLS 
RECEIVING PROJECT PASS PREFERRED SERVICES. 
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. » AUSTIN INDEPENDENT SCHOOL OISTR.ICT 

QUESTIONS FOR TEACHERS ^FICE OF RESEARCH ANO EVALUATION 



DISTRICT DECISION MAKING. - 

uAST YEAR WE USED A NEW PROCEDURE SO HE COULD INCLUDE MORE QUESTIONS AND ASSIGN 
SPECIFIC QUESTIONS TO TEACHERS IN CERTAIN SCHOOLS OR PROGRAMS* AGAIN THIS YEAR 
K SB COLTER GENERATING A UNIQUE StmV6Y..MB» FOR EACH T|ACH|£ IN THE RANDOM 
SAMPLE. YOUR IT EM- NUMBERS MILL NOT 3E S EQUENTIAL— THEY REPRESENT THE TOTAL- -IX|M 
P COL OF 102 ITEMS, AND ALLOW US TO KEYPUNCH THE RESPONSES CORRECTLY. THE NUMBER 
AT THE TCP OF E4CH FCRM ALLOWS US TO SEND YOU THE RIGHT FORM, MONITOR THE RETURN: 
RATE ♦ AND CODE DESCRIPTIVE DATA* ALL RESPONSES WjtL 3E -CQNF IDENT IAL . 

PLEASE COMPLETE THE SURVEY AS SOON AS POSSIBLE AND' RETURN THROUGH CAMPUS MAIL 
TCS OFFICE OF RESEARCH ANO EVALUATION 
ADMINISTRATION 3L0G* BOX 79 

ELAINE JACKSON ' m 

FOR EACH OF THE~OLLOWING ITEMS PLEASE RATE YOUR LEVEL OF AGREEMENT WITH THE 
STATEMENT BY CIRCLING THE NUMBER BELOW, ACCORDING TO THIS SCALE^ 

I ~ STRONGLY AGREE 3 - NEUTRAL 5 - STRONGLY 01 S AbRS c 

o ^ T«« l. , 01 S AGREE 6 * DON'T KNOW 



; 2 « AGREE <* ' OISAGRES 

IT" THE DISTRICT'S EMPHASIS ON SASIC SKILLS CV5R 
THE PAST FEW YEARS HAS BEEN EFFECTIVE IN IN- 
CREASING STUDENT PERFORMANCE IN THE BASIC 
SKILLS AREAS. 

2. THERE IS AC EQUATE COORDINATION AMONG 
SPECIAL EDUCATION, 3 I LINGUAL EDUCATION, 
AND "REGULAR" EDUCATION. 

3. THE DISTRICT'S EMPHASIS ON- THE IMPROVED 

ACADEMIC PERFORMANCE CF-tOW SOCIQ-ECCNOMIC- 
STATUS ANO MINORITY STUDENTS HAS 3EEN EFFEC- 
TIVE IN INCREASING THE PERFORMANCE L EVEL OF 

THESE STUOENTSi 



4. DISTRICTWtOc STAFF DEVELOPMENT ACTIVITIES 
HAVE CONTRIBUTED TO THE IMPROVEMENT OF - 
TEACHER COMPETENCIES. * 



5; THE SCHOOL CISTRICT ADEQUATELY EMPHASIZES 12 3 

VOLUNTEER SERVICES. 

6. THE OVERALL LEVEL CF ScLF-OI SCIPLINE OF 12 3 
STUDENTS AT MY SCHOOL IS GOOD . = ~— 

JPi§^ei«^ DISCIPLINE, AT MY _ . 12 3 

SCHOOL IS GCCDi . . .. r " 

-3. GCOD TEACHING IS RECOGNIZED 3Y AI SO.- 

9m CENTRAL OFFICE ACM IN IS TR A TORS ARE 
INTERESTED IN TEACHERS' IOEAS. 



12 3*56 
1 2 3 > 5 6 



'h-9 



82.47 



tup t t/2 DAYS CP LOCAL CAMPUS STAFF DEVELOPMENT 
ACT! VI TIES I ATTENDED 1 PLANNED BY MY PRINCIPAL AND 
- REPRESENT ATI VE TEACHgR SM _ 

ToT" MET MY TRAINING" NEEDS. 

Hi HAD RELEVANT/APPROPRIATE ACTIVITIES. 

12. HAD ReuEVANT/APPROPRI ATE MATERIALS. 

13 HAD WELL-PREPARcD PRESENTERS. 

1«. HAO KNOWLEDGE ABLE PRESENTERS. " . 

15. INCREASED MY KNOWLEDGE IN THE AREA. ., 



THP 1 1/2 DAYS OF DISTRICTWIDE 3TAFE _ DEVELOPMENT 
ISnVITlls I ATTENC2D THIS YEAR (PREPARED BY CcNTRAL 
OFFI C E/ PROGRAM ADMI NISTRATORS): 

71" MET MY TRAINING NEEDS. .„„ 

if HAO RELEVANT/APPROPRIATE ACTIVITIES. 

{J: HAD RELEVANT /APPRO PS I AIE^MATER I ALS • 

IS HAO WELL-PREPARED PREScNTcSS. 

ill HAO KNOWLEDGEABLE PRESENTERS. 

21* INCREASEO MY KNOWLEDGE IN THE AREA. 



nc SELF— SELECTED STAFF DEVELOPMENT 
I"hICHJOULD_BE SUBSTITUTED FOR -COMP TIM^AYSli 

W HAD ReL=V^,NT/APPROPRI ATE ACTIVITIES. 

II' HAD flELlvANT/APPROPRIATE MATERIALS. 

25* HAD WELL-PREPAREO PRESENTERS. 

26.* HAO-KNCWLEOGEABLE PRESENTERS. 

rt. INCREASED HY KNOWLEDGE IN THE AREA. 

2 o HOST DISCIPLINE AT MY SCHOOL IS HANDLEO 
BY COUNSELORS AND ADMINISTRATORS. 

29 MOST DISCIPLINE SHOULD BE HANDLED BY 
COUNSELORS AND' ADMINISTRATORS. 

, 0 THE MINIMUM COMPETENCY REQUIREMENTS IN 
3 haIh AND READING HAVE IMPROVED GRADUATES' 

PERFORMANCE IN THESE BASIC SKILLS AREAS. 

TPSCHERS ARE ADEQUATELY PREPARED TO FOSTER 
LEARNING IN STUDENTS WHO HAVE BEEN RETAINED 



3 1. 



IN A GRADE. 




3*V 



R=T=NTION OF STUDENTS Wl TH SERIOUS ACHIEVE- 
MENT DEFICIENCIES IS BENEFICIAL. 

•I .AM. FAMILIAR WITH THE BUS MONITOR SERVICE 
ON BUSSES TO SCHOOLS WITH GRAOES 1-3. . 

-BUS MONITOR SERV ICS - IS IMPORTANT TO PARENTS 
OF MY STUDENTS WHO RIOE 8USSSS. 



It is IMPORTANT TG ME THAT BUS MONITOR 
SERVICE BE CONTINUED FOR MY STUDENTS. 
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36T USE OF THE TABS PR6-AS56SS^€NT T|STS^IN 
TK c -FA£t_HEtPED ME PLAN MORfc cFFECTIVE 
INSTRUCT ION TO IMPROVE TAB SCORES. 

37. THE INFORMATION I 08TAIN50 FROM THE- PROJECT 
PASS STAFF HAS IMPROVED MY ABILITY. TO MEET 
• THE READING/MATH NEEDS OF BLACK STUOENTS- 

38; THE INFORMATION I OBTAINED FROM THE PROJECT 
PASS STAFF HAS IMPROVED MY A8ILITY TO 
MOTIVATE BLACK STUDENTS- 

39 i THE INFORMATION I OBTAINED FROM PROJECT PASS 
STAFF HAS IMPROVED MY ABILITY TQ AOORESS THE 
OISCIPLlNc NEEDS CF BLACK STUDENTS- 

40" I USE THE PROJECT PASS RECOMMENOEO MATERIALS 
ANO/CR INSTRUCTIONAL STRATEGIES IN MY 
CLASSROOM. 

41. THE INFORMATION I OBTAINED FROM THE PROJECT PASS 
STAFF HAS HELPED !"E - 1 N_ DEC IOING I F A STUOENT 
SHOULO 8E RECOMMENDED FOR SPECIAL EDUC ATI ON. 

42 THE PROJECT PASS SERVICES SHOULO 9E AVAILABLE 
TO CAMPUSES DURING THE 1983-34 ' SCHOOL YEAR. 

43. I HAVE ADEQUATE ACCESS TO PROJECT PASS 
STAFF MEMBERS. 

44. SPONSORSHIP OF THE 'PEER ASSISTANCE- ANO 
LEADERSHIP (PAL) PROGRAM USES LARGc 
AMOUNTS OF~TIME AND ENERGY. 

45. THE PAL PROGRAM SEEMS FEASIBLE AS AN ON- 
GOING SCHOOL PROGRAM. 

4fe. THE PAL PROGRAM HAS BENEFITED THE STUOENTS 
INVCLVEO AS LEAOERS. 



43- 



Z7nN~~ITcF 1 - 5, HOW WOULD YQU RATE THE CURRENT PROFESS IONAL PERSONNEL 
^VALUATION SYSTEM? 

v c RY J " GENERALLY -VERY 

INAOECUATE INADEQUATE ADEQUATE AOSQUATS AOEQUATE 

I 2 3 * . 1 



uru~nPTPW~HAVP YCU USED "NEWS CRUISE 1 ' WHICH APPEARS IN THE AMERICAN 

Statin o^edneso^ a!S Thursdays (paqe b-|) in ^our classroom? 

ALMOST ALWAYS FREQUENTLY SOMETIMES . NOT AT ALL 

u 3 2 1 



49. how have you used "news cruise-? 
extra credit 

in a.ptannco lesson for all stuoents 

cther ' 



SOT AT ALL 



5 0. 



ThTch FORM OF "NEWS CRUISE" HAS .BEEN MOST EFFECTIVE FOR YOUR CLASS? 
SEDNESOAY SCAVENGER HUNT THROUGH ?A?cR 

Thursday newspaper activities t 

both 

NEITHER — & 



H-ii 



121 



82.47 



Attachment H-l 
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5U WOULO YOU USE "NESS CRUISE" IF IT WERE IN THE PAPER OTHER DAYS BES T DES 
WEDNESDAY _ AND THURSDAY? ■ 

YES NO - - DON'T KNOW 



52. HOW MUCH ARE VOLUNTEERS NOW INVOLVED IN YGUk CtASSROQM? 



PERSON HOURS 
PER WEEK 



53. THIS CAMPUS HAS A SATISFACTORY tEVSt OF VOLUNTEER 
ACTIVITY. __- 



YES „ 



MO 



54. I WANT TO HAVE VOLUNTEERS INVOLVED IN MY 
CLASSROOM. 



YES 



NO 



FOR EACH OF THE FCLLCttlNG ITEMS PLEASE RATE YOUR LEVEL OF AGREEMENT WITH THE „ 

STATEMENT BY CIRCLING _THE NUMBER « BELGWv ACCORDING TO THIS SCALE. . . ^ 

• i « STRONGLY AGREE 3 * NEUTRAt- c ' 3 - ^ROI^GLY DISAGREE 

2 « AGREE * * DISAGREE 6 * NOT APPLICABLE ■__ 



55. 
56. 



I AM SATISFIED WITH MY S tUE _C ROSS COVER AGE. 
I AM SATISFIED W I TH M Y^RUC AR E COVERAGE . 



Z 



ST. 



IF YOU T 
THE FCLL 
L — 
2i _ 

3. _ 

4. 

5- _ 
6'. _ 

7. — 

8. _ 



EACH A SPECIALCLASS FOR GIFTED STUDENTS »• PLEASE INDICATE WHICH OF 
OWING TECHNIQUES YOU USE: 
USE MORE. AQVANCEO MATERIALS _ . 
MOVE MORE RAPIDLY THROUGH THE CURRICULUM 
GIVE 'MORE INDEPENDENT ASSIGNMENTS 
ASSIGN MORE WRITING 
ASSIGN GUTS IOE READINGS 
HAVE MORE CLASS OISCUSSIONS 
ASK MORE OISCUSSICN QUESTIONS ON TESTS 

OTHER {SPECIFY): ~ ■ — — - 



53. 



"in"VOUR - CPINICN,~HY OON'T MORE TEACHERS IMPLEMENT ACTIVITIES FOR GIFTEO 
STUDENTS? PLEASE CHECK ALL THAT ARE APPROPRIATE. 



I. 

2. 
3. 

5. 
6. 



LACK CP FUNOS AND RESOURCES AT THE SCHOOL 
LACK OF PERSONAL INTEREST 
LACK OF RECOMPENSE FOR TEACHERS 
LACK Q? TRAINING IN THE AREA 
LACK OF SUPPORT SY THE DISTRICT 
OTHER (SPECIFY|;: ,_ = ^ - 



59. 



PLEASE INDICATE THE TWO-AREAS IN 

TEACHING A Gl FTEO/TAL ENTSD CLASS 

U MATH 

2. LANGUAGE- ARTS 

3. _ SCC'IAL STUOIES 

SCIENCE 

5. FOREIGN LANGUAGE 

6. MUSIC 

7. ART 



WHICH YCU WOULD 3c MOST INTERESTED IN 



3- 
'9. 

10. 

II- 

12. 

13* 



PERFORMING ARTS. ... 

COMPUTE R^C ITER AC Y 

INTERDISCIPLINARY CLASSES 
FUTURE PROBLEM SOLVING 
HIGH— tEVEt THINKING 
LEADERSHIP-SKILLS 
PSYCHOMOTOR (P. S.J 



60. 



INSERVICS TRAINING WHICH YOU WOULD L IKS TO 



PLEASE CHECK THE TOPICS FOR 
ATTENOt j oentif ICAT t ON PROCEDURES FCR^ GIFTSD/TALENTED STUDENTS 

2* ACTIVITIES FOR GIFTED/ TALENTED STUDENTS 

3* ~ ~ ~ DIFFERENTIATING CURRICULUM FOR GIFTED/TALENTED STUOeNTS 

* c TQ T c ACH HIGH-LEVEL THINKING. 

.}; MEETING TH6 NEEDS OF GI FTEO/TAL ENTED STUDENTS IN THE -CULAR 

CLASSRCCM 
6. NONE 
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Attachment H-l 
(Continued, Page 5 of 7) 



AISO SHOULO RAVE A CSNTRALIZSO VOLUNTEER PROGRAM TO: 

6 1. TRAIN. VOLUNTEERS TC SORR IN SCHOOCS Y-S ' m~ 

62. PROVIDE SPEAKERS -ANQ ROLE .MODELS FOR 



CLASSROOM PRESENTATIONS 

6 3. FOSTER SCHOOL/BUSINESS P ROGR AMS 



3. 



CC>*MITTE e SEND ME .SOMEONE WHO CAN 00 I±« ..... 
HAVE A VOLUNTEER SENT » DECIDE WHAT I NEED DONE > AND TRAIN THE 



VOLUNTEER MYSELF. 



PLEASE USE Th7!cALe"3EL0W TO RATE YOUR LEVEL OF AGREEMENT "W ITH THE FOLLOWING 
jllf- *™ I I nTS AGREE i I ^Tp^lgl^f 55 COMMENTS 



65. THE COORDINATION THAT I HAVE HAD WITH 
THE REGULAR CLASSROOM TEACHERS THIS 
SCHOOL YEAR HAS SEEN WHAT WAS NEEDED. 

66. THE INSTRUCTIONAL -SUPERVISION THAT I 
RECE1V80_. THIS SCHOOL YEAR HAS Be EN 
WHAT WAS NEEDEO. a 

67. THE HEALTH_CARE_ ScRV ICES PROVIDED 3Y 
THE MIGRANT- PROGRAM- NURSE THIS SCHOOL 
YEAR HAVE MET THE NEEDS OB STUDENTS- 

68. THE SERVICES PROVIDED BY THE COMMUNITY 
REPRESENTATIVE! S) THIS SCHOOL YEAR 
HAVE BEEN WHAT WAS N!:53ED. 



•^QUESTIONS 69-72 3 slew , PLEASE CIRCLE THE NUMSeR OF THE RESPONSE THAT MOST 

.CLEARLY REFLECTS YCUR S I T U A T I jl . ■ 

' j jjTpa a MT I MOSTLY THE I 1 MOSTLY THE I CLASSROOM 



69. DETERMINES REPORT 

CARD GRADES I S AREAS 
WITH MIGRANT. IN5TR.7 

7C. SELECTS MATERIALS 
AND SKILLS FCS. 
MIGRANT. PROGRAM ' _ 
TEACHERS TO -ADORES S? 

71. WRITESLESSCNS AND 
PLANS WHICH ThE 

MIGRANT PROGRAM 

TEACHER WILL FOLLOW? 

72. WRITESLESSCNS ANO 
PLANS WHICH THE 
CLASSROOM TEACHER 
WILL FOLLOW?. 



IT uhICH COUNSELOR FUNCTIONS DO YOU FEEL ARE MOST IMPORTANT? PICK ; YQOR TCP 
73m Fiji AND RANK ^ROM PlRST IN IMPORTANCE ( 1 ) TO F IFT H IN IMPORTANCE (5 

t rhiiM*i=tTMG STUDENTS ABOUT THEIR CURRENT PERSONAL PROBLEMS-- ... 

2— cSselIng stents on Adjusting to school and societal requirements 

|— tIlL I NG STUDENTS ABOUT HIGH SCHOOL VOCATIONAL TRAINING DP PQRTUNl TIE: 
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Attachment H-l 
(Continued -, Page 6 of 7 



HEWING STUDENTS WITH SCHEDULING ^{jj|jj|gS . R/ Eauc aT IQN _PL AtlS 

e iB8%oiOT wilt «!««■« 

CQORDINSTING TH| SCHQQU T^T N6 JSOSftg i0VISING 

SC^EPULING E SP EC! AL 5 0UCAT ION^ S^ OTHERS WITH SPECIAL NEEOS 
PARTICIPATING IN ARO/LST MEETINGS 
' PARTICIPATING IN LPAC MEETINGS 



74. 



6.. 

a.. 

9.. 
10.. 
11.. 
12.. 
13.. 
14. 
15. 

^i^r^riNo"" XNStRUCtidN P^TlOEO St TH^TRANSlTlONAL INGUAt 
EoScATlON (TBE) TEACHER IS) AT YOUR SCHOOL ^R C : jq TH c STUDENTS 

U _ EXTREMELY VALUABLE f AM MOT AWARi: .OR 00 NOT HAVE 

2. ■> /■ SOMEWHAT VALUABLE 5. AN OPINION ABOUT THE TBE PROGRAM 

3. A WASTE OF TIME — — 



HOW SERIOUS A 



NOT 



75. 
76. 
77* 
78. 
79. 

32. 
83. 
8 4. 

3 5. 



4 
4 

4 
4 
4 
4 
4 
4 



2 
2 
2 
2 
2 
2 
2 
2 
2 
2 



AT 

1 

1 

1 

1 

1 

t 

1 

1 

1 

1 



ALL 



do. 



"pRCSLEM IS EACH OF THE FOLLOWING Wjg J-SC HQQUj R 

4 3 

fTUDENT E USl OF DRUGS OR ALCOHOL 

CLASS CUTTING nnnQ _ Ty 

VANDAL! SM CF SCHOOL PROPrRTY 

ROBBERY OR tHEFT 

VERBAL ABUSE Cr. TEACHERS 

STUDENT POSSESSION OF-WEAPONS 

RAPE OR ATTEMPTED RAPE _ -— -~ L .. — — 

INSTRUCTIONAL S ERV ICES THAT WER- uiwckhi^ MOSTLY FALSE 

CC^PLETELY TRUE — — " ca MPL=TELY FALSE 

|- — SSSJtS" TRUE/PARTIAU^FALSE 

'-^AS^i^nO^"HAOE. BY. TH I1r IT I NG LAS INSTRUCTCR T^ YOUR CL ASS ES 

npspi _• 

i. " EXTREMELY __HELPFUL - 

2 VERY HELPFUL \* - 

3 * SCNEWHAT HELPFUL ©• . 



NOT VERY HELPFUL 

A WASTE OF TIME 

HE/SHE OIO-NQT MAKE ANY _ 
PRESENTATIONS TO MY CLASSEj^ 



87. 



88. 



iHr^^n^INSTRUCTci^ELpio HE PREPARE CLASS ASSIGNMENTS, TESTS, 

ANO/CR INSTRUCTIONAL JUTcRUtS. , Es 3. -NEVE? 

i_. MANY TIHES 2 - - 

— CLASSRCCM OBSERVATION 

~ LSt/ARO COMMITTED MEETINGS 

TESTtNG/ INTERPRETING -TESI RESULTS 

— SSiSti«d"«TH T SAC HER CR PRINCIPAL 
~ CONSULTATION WITH PARENTS 



i. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 



/ 
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71. WHICH OF THE THREE VIDEOTAPES ON INSTRUCTIONAL IDEAS FOR RETAINERS DID YOU 

t! E THIS OIAGNOSIS 3. DIRECT INSTRUCTION 

2. SELF-CGNCEPT NONE 



94. 



95. 



96. 



97. 



98. 





HOW WOULD YCU RATE 


THE HELPFULNESS OF THE 


TAPES YOU 


SAW IN DEALING 
i 


WITH 




RETAIN6ES? 








NOT 






VERT 


SOMEWHAT 


A LITTLE 


DID NOT 






HELPFUL 


HELPFUL 


HELPFUL 


HELPFUL 


SEE 


9C. 


DIAGNOSIS 


5 


4 


3 


2 


X 


9 I. 


SELF-CCNCEPT 


5 


4 


3 


2 


I 


92. 


DIRECT INSTRUCTION 


5 


4 


3 


2 


1 



93. HOW MANY YEARS HAVE YOU BEEN TEACHING? 

1. THIS IS MY-FIRST YEAR 3. 

2. L - 5 YEARS 



6 - 10 YEARS 
OVER 10 YEARS 



FOR THE SCc STUDENTS IN YOUR CLASS, WHO IS PRIMARILY RESPONSIBLE FOR THE. 
INSTRUCTION AND GRADES IN THE AREAS TAUGHT BY THE SCE TEACHER? _ 

,- ___ riNLY YCU MOSTLY THE SCE TEACHER 

2* ; MOSTLY YCU 5. THE SCE TEACHER ONLY 

3^ " BOTH , YOU AND THE SCE TEACHER _ 



THE SERVICES PROVIDED BY THE SCE TEACHER IN YOUR SCHOOL ARE: 

t EXTREMELY VALUABLE * WASTE OF. TIMS — 

2* SOMEWHAT VALUABLE _ 5. OETR IMENTAL TO STUDENTS 

3* ^ZZZ I AM NOT AWARE OR CO NOT HAVE AN OPINION ABOUT THE SCE PRO G RAM 

"hovTsatTsfied ARE YOU WITH THE PERFORMANCE OF BUS MONITORS? 

1. VERY SATISFIED 3. DISSATISFIED 

2. SATISFIED VERY DISSATISFIED 

5. DON'T KNOW 



HOW SATISFIED WITH BUS MONITORS ARE PARENTS OF YOUR STUDENTS? 
" VER.Y SATISFIED 3. - DISSATISFIED _ 

4. VERY_DISSATISFIEO 

5. DON'T KNOW 



SATI SPIED 



THE BEST WAY TO IMPROVE THE BUS MONITORING PRCCESS MIGHT BE TO: 



INDICATE YCUR PARTICIPATION IN PROJECT PASS 
ACTIVITIES BY CIRCtING RESPONSES FOR ITEMS 
BELCW: 

99. I ATTENDED A WORKSHQP(S) CONDUCTED 
BY A PROJECT PASS STAFF MEM3cH*__ _ 

100. A PROJECT PASS' STAFF MEMBER CONDUCTED 
AN CBSERVAT ICN ( S ) IN MY CLASSROOM. 

101. I ATTENDED A STUDENT DEMONSTRATIONS) 
CONDUCTED BY A PROJECT PASS- STAFF. 
MEMBER IN MY CLASSROOM OR ELSEWHERE. 

102; I REQUESTED I .NFCRMAT ION FROM A 

PROJECT PASS STAFF MEMBER. 



YES 
1 
t 
1 



NO 
2 
2 
2 



DON'T 
KNOW 

3 

3 

3 
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Teacher Survey Item Distribution 



ERIC 



SETS: 

SECONDARY: 



ELEMENTARY: 



A (5 of 1-9, 28, 29, 30, if 6 then 7, if 7 then 6 ) 

B (4 of 47, 52, 53, 54, 57, 58, 60, 64, 48-51 , 6,-63 ) 

C (1 of 10-15 , 16-21 , 22-27 ) 

D (1 of 55, 56, 73, 75-84 ) 

E (Random 1/2 of High School #36) 

M (5 of 1-9, 28, 29, 31, 32 if 6 then 7, if 7 then 6 ) 
N (5 of 47, 52, 53, 54, 57, 58, 59, 60, 64, 48-51 , 

: .6.1-63 , 82-93 ) 
Q (1 of 10-15 , 16-21 , . 22-27 ) 
P (1 of 55, 56, 88) > 
Q (All of grades 3 and 5 #36) 
R ( 99-102 , 4 of 37-43 ) 



TEACHERS : 

ELEMENTARY SCHOOLS 



PASS 

N0N-SCE " 103, 144, 158 

BUS 

TABS (3) 

/ PASS 

N0N-SCE 113, 117, 161, 167 
TABS (3, 5) 



PASS 
BUS 

TABS (3) 150 



110,1 116, 135, 139 



111, 152, 157 



ELEMENTARY ITEMS 

96-98, 33-35, (94, 95 to all but SCE tchr.), 
SETS: R, M, N, 0, P, Q • 



(94, 95 to all but SCE tchr.), 
SETS: . R, M, N, 0, P, Q 



96-98, 33-35 , SETS: R, M, N, 0, P, Q 
SETS :' R, M, N, 0, P, Q 



PASS 105, 
TABS (3, 5) 

NON-SCE 106, 118, 120, 131, 140, (94, 95 to all but SCE tchr) , 
TABS (3, 5) 146, 149, 159, 160, SETS: M, N, 0, P, Q 
168 

3US 101, 107, 112, 124, 33-35, 96-98, SETS: M, N, 0, P, Q 

TABS (3, 5) 125, 127, 129, 138, 
142, 151 



Other Elem. 

i 

All Migrant - l-i6 

i 

MIGRANT K, pre-Kj 



SETS: M, N, 0, P, Q 
65-72, SETS M, N, 0, P 
65-68, SETS M, N, 0, P 
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Secondary .Teachers (at schools) Secondary Items 

PAL at 005/008 44,45, 46, SETS: A, B 

PAL at 007/009 .. 44, 45, 46, 85, 86, 87, SETS: A, B 

sample at 43 . 74, SETS: A, B, C, D 

ENG. SS, SCI at 48, 51 * 74, 85, 86, 87, SETS: A, B, C, D 

Others at 48, 51 74, SETS: A, B, C, D 

Eng. SS, Sci at 2, 3, 6, 6, 9, 85, 86, 87, SETS: A, 3, C, D, E 

10, 46, 49, 54, 55 

Others at 2, 3, 6, 7, 9, 10, -SETS: A, B, C, D, E 

46, 49, 54, 55 

Sample at 4, 5, 8, 265, 47, SETS: A, B, C, D, E 

52, 45., Kealing 

All Migrant 7-12 65-72,' SETS: A, B, D 

KEY: 

PASS = Teachers in schools with Project PASS 

NON-SCE = All teachers in schools with SCE teachers except SCE teachers 
BUS = Teachers in paired i-3 schools ; 
TABS = Teachers at the indicated grade level ( 3 or 5) 

PAL.= Four teachers serving as sponsors for the Peer Assistance & Leadership 
Program 

Other Eiem. = Elementary teachers not already included or excluded 
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FREQUENCY OISTR I3UTI0N Of QUESTIONS 



□ UESTfl**- 
QOESIION 
QUEST ION 
QUESTION 


* I 

# 2 
¥ 3 


-FREQ- 
FREG* 
FREQ* 
FREQi 


691 
640 
669 
644 




— — 




- - 




QUEST ION 
QUESTION 
OUESTtCN 


4 5 

* 6 

* 7 


FREQ* 
FREQ- 
FREQ* 


690 
572 
5 72 


QUESTION 
QUEST ION 


460 

^6V 


* FREQ- 

WrQi- 


695 
660 




QUESTION 
QUESTION 
nnccTfnN 


4 8 

49 ■ 

i 1 O 


FREG* 
• FREQ- 
FRE3* 


6 36 
705 


QUESTION 
QUESTION 


462 
463 
¥64 


- FREQ- 
ESEQa 
FREQ* 


0 
0 

646 




QUESTION 41L 
QUESTION ¥12 
CUESTICN 413 


FREQ* 
FREG* 


3 
0 




QUEST IGN 
QUESTION 
- ' QUEST ICN 


465 
466 
467 


FREQ» 
FREG* 
FREQ- 


24 
24 





QUHSTION *14 
QUESTION ¥15 


EREQ* 
FREQ* 
FREQ* 


Q 
0 


QUESTION 
QUESTION 
QUESTION 


468 
4 69 
47Q 


FREQ« 
FREQ- 
FREQ- 


24 
21 

21 




QUESTION 
QUESTION 
: QUESTION 


«17 
4t3 
M I Q 


FREQ- 
FRFQ» 
FREQ» 


d 

0 
3 


QUESTION 
QUESTION 
QUESTION 


*7l 
472 

474 — 


F R E Q a 
FREQ* 

P-R€^i— 


2 1 
21 

447 




QUESTION 
GUEST ION 
QUESTION 


420 
421 
422 


FREQ- 
FP.E3- 
FRE3- 


0 
0 

554 


QUESTION 
QUESTION 
QUESTION 


*I4 
475 

-476 


F R EQ a 
FREG- 
FREO- 


84 
171 
0 




QUESTION 
* QUHSTION 
QUEST I CN 


423 
42V 
425 


FREG» 
FREQa 

-F^»- 


0 
0 

rj - 


QUESTION 
QUESTION 
QUESTION 


477 

478 
479 


FR £Q* 
FREQ* 
FREG 3 


0 
0 

0 





QUESTION 
QUESTION 
QUESTION 


¥26 
¥27 

4 28 — 


FREG- 
FRSQ* 
FREQ* 


0 - 
0 

632 ' 


QUESTION 
QUESTION 
QUESTION 


480 
481 
482 


FREQ** 
FREQ- 
FREQ- 


' u 
0 

Oh 




QUESTION 
QUESTION 
• QUEST ION 


429 
¥30 
431 


FREQ- 
FREQ- 
FRE-D» 


642 
295 
3X3 


QUESTION 483 
QUESTION ¥34 
QUESTION -4*5 — 


FREQ- 
FREC= 


0 
0 

- L49 




QUESTION 
QUESTION 
QUESTION 


432 
433 
434 


FREQ=* 
FREO* 
FR EQ»- 


332 
220 

220 : 


QUESTION 486 
QUESTION 437 
— QUESTION 48 8 


FRE5 3 
FREQ~ 
FREQ^ 


149 
149 
296 




QUESTION 
QUESTtON 
QUESTION 


435 
43 b 
437 


FREQi 

— F R^r^=— 


220 
425 

13 L 


QUESTION 
QUESTION 
QUESTION 


¥3 9 
¥90 
¥9 1 


FR EG" 
FREO* 

FREO = 


350 
0 
0 


-.. 


QUESTION 
QUESTION 
CUESTICN 


433 — 
4 39 

-4*3 


FSEQ= 
FREQ* 


It? -; 
r r 7 

121 


QUEST-ION 
QUESTION 
QUESTION 


-49 2 
493 
¥94 


- FREG*~ 
FREQ" 
FREQ- 


0 

2 5^ 




QUESTION 
QUESTION 
QUEST ION 


4 42 

¥43 


FKEQ- 
FREQ-* 
FR£G= 


L23 
12Q 
133 


QUESTION 
QUESTION 
. QUESTICN 


¥95 
496 


FREG- 
FREQ* 


254 
220 
2 20 




QUESTION 
QUESTION 
QUESTION 


¥4^ 

• 45 

• 46 


FREQ* 
FREQ* 
FSEQ* 


4 

4 — 


QUEST ION 
QUESTION 
QUESTION 


498 
499 


FREG" 
FREQ = 
FREG= 


220 
216 
2L6 




qUESTI UN 
QUESTION 


Ih7 
443 

¥*9 


FREQ* 
FREQ» 
FREQa 


562 
6-59 
3 


QUESTION 
QUESTION 




FRcG = 
FREG* 


2Lo 
216 




CUESTICN 
QUESTION 
QUESTION 
QUESTION 


4§0 
451 

^442- 


FREQ- 
FREQ 3 
FREG= 


0 
0 

531 












QUESTION 
QUESTION 
QUESTION 


*53 

*54 
¥55 


F R E 0 * 
F*EQ=» 
FRS2» 


638 
631 
4flfi 












QUEST ICN 
QUESTION 
QUESTION 


¥56 
457 
*53 


FREO^ 
FREQ-a 
FREQ» 


452 
662 

692 












•^UcST ICN 


*59 


F3.EG* 


35d 
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Project PASS 
Appendix I 
PROJECT PASS TEACHER SURVEY 



/ 120 

ERIC 




- #rif g descriocion of the instrument; 



The inacrumenc. consists of 1.9_sCaCem«riCs and a space for cbmmencs or cohcerh9. Teachers 
were asked _Co_ indicate how much chey agreed or. disagreed vich 16 of che scacemencs by 
using che following responsesi . strongly, agree ; agrees neucrsl, disagree, . sergngly_disa- 
gree, dbri'c know, and noC applicable; These statements dealt with che value of che 
Project PASS acCivicies and requesCed inpuC on some possible modifications. Three ques- 
Cions (wich "yes," "no;" and "don^CJ&noWi" responses) asked abouC Che respondene's use 
of the Project PASS recommended strategies in che classroom. 



To whom was the Instrument administered ? 

To each, teacher in che 16" elementary schools receiving Project PASS preferred services 
who had not received a distTictvide Teacher Survey^ 



How many times was che Instru m e nt ad ministered ? 
Once with one fotlow^u^., 

ghen vas the Instrument administered ? 

The surveys' were mailed on March 28 » 1983. 

The follow*mp surveys were mailed on April 13 4 1983. 

Where was the instrument administered ? 

The teachers received the surveys at their schools. 



Who administered the instrument ? 
Sel f -vadmin f:a t ered , 




Not applicable, 



Vas che Instrument administered under standardized conditions ? 
No , 



9 

ERLC 



Vera chere aroolams with the instrument or the adminis tratio n -c4w— 
a-f^ec^-the ^ /aliditv -o-c tr.e data ? 

None have been identified. 
Vno developed "he instrument ? 
The Project PASS evaluator, 

ghat reliability and validity data are available on — he instr^me^t ? 
Mone. 

Are there norm data available for interpreting :hc results? ; 
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PROJECT PASS TEACHER > SURVEY 



Purpose 



A Project PASS Teacher Survey* provided information relevant to the follow- 
ing decision and evaluation questions: 

Decision Question L: Should Project PASS be continued in 1983-84? 

Evaluation Question Dl-5: To what extent did the staff in 
the schools receiving preferred services feel the Project. 
PASS -materials, instructional methods, and consultation 
services were profitable? 

Decision Question Z i If Project PASS is continued in 1983-84, 
should any changes be made in its implementation? 

E valuation Question D2-3: Are any changes recommended by 
the principals and teachers in the schools .receiving pre- 
ferred services? : 



Procedure 



A d-aft copy of the Project PASS Teacher Survey was developed on the basis 
of the evaluation questions in the Project PASS Evaluation Design and the 
initial input received from principals in the principal interviews (see 

Appendix D, Principal Interview) . On Tabruary 23 the evaluator met with 

three classroom teachers and One principal from a school receiving preferred 
services. The principal and teachers reviewed the draft i^rument and 
their suggestions were incorporated into i second draff. The second draft 
instrument was reviewed by the Project PASS coordinator and staff as^well as 
the Assistant Superintendent of Elementary Education and the gJ9g*?| 
Elementary School Curriculum. Their suggestions were used in developing a 
third and final draft. ; 

The principals "oTthe Preferred schools were mailed an explanatory memo 
(Attachment 1-1) and a" copy of the survey on March 28. Teachers were also 
mailed a copy of the survey on March 28. Teachers who failed to return 
their surveys within i2 school days were mailed a follow-up memo (Attachment 
1-2) and a second survey on April 13, 

* The Project PASS Teacher Survey replaces the level-of-use teacher inter- 
views originally planned in the Project PASS Evaluation Design. A survey 
was used so as to sample a greater number of teachers. 
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A total of :2il surveys were sent in the first mailing. This represents* 
52.3% of the classroom teachers in »the schools receiving preferred ser;xces 
(art, physical education, band, and music teachers were excluded from the 
sample). A total of 175 surveys were received, resulting in a return rate 
of' 82.9%. Overall, completed surveys were received from approximately 43.4% 
of the classroom teachers in the schools receiving preferred services . 

The data were keypunched and^erified at the Southwest Educational Develop- 
ment Laboratory using the format shown in Attachment 1-3; A frequency dis- 
tribution was obtained for each item. 



Results 

The results for items 1-19 are presented in Attachment 1-4. ^e niamber and 
percent of teachers giving the various responses for each item are shown. 
The total N for each item is 175. When the N across responses does not sum 
to 175 the difference represents missing data (e.g. the number of teachers 
who did not respond or give a measurable response for the item) . 

Attachment 1-5 presents the same data in a summarized fashion to facilitate 
its interpretation. The "strongly agree" and "agree"_columns have been com- 
bined and the "disagree" and "strongly disagree" columns have been combined. 
The data in Attachment 1-5 have been used in making the observations below. 

A high percentage of teachers (35-47%) gave a response of "not applicable" 
to items 2-4. This high percentage of "not applicable" responses consider- 
ably reduces the number of teachers who evaluated the benefit of the Project 
PASS services. Of those teachers who evaluated the services , however, more 
teachers agreed than disagreed that the workshops, classroom observations, 
and personal discussions conducted by Project PASS staff were beneficial. 
At the same time, more teachers were against the refunding of Project PASS 
than were for it (item 16). These findings suggest' that while the respon- 
dents see a value in the Project PASS services^ they do not feel the services 
are of sufficient benefit to warrant the refunding of the project. 

Agreement by 50% or more of the respondents was reached on only four items 
(items 6, 7, 9, and 10) . The findings for items six and seven indicate 
teachers are interested in obtaining more written information on the exer- 
cises and instructional strategies recommended by Project PASS . 

_ ; ' - _ \_ 1 _ _ * ' 

The results for item nine indicate-- the respondents would like Project PASS to 
offer more assistance to parents .-The need; for greater assistance to parents 
has been observed by the Project PASS staff, in that the Project PASS interim 
report recommends the employment of a half- time parent assistant to work with 
parents. 
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The findings for item .10 reveal the respondents would like Project PASS staff 
to work more on a one-to-one basis with students; The idea that Project PASS 
staff should work on a one-to-one basis with students seems to be in conflict 
with the project's intended goai; According to the project coordinator, the 
purpose of the project is to impact students by training teachers^ it is 
felt that working with teachers will cause mors* students to be influenced 
than would be if the .project staff devoted themselves to individual pupils. 

While over half of the respondents have used the instructional strategies 
recommended by Project PASS (item 17), less than one-third of the respondents 
stated they used the strategies on a regular basis (item 18); This confirms 
statements made by the Project PASS trainers. The trainers said although 
teachers had known about some of 'the recommended activities previously , the 
teachers weren't using the strategies in a consistent manner. 

The responses given for item 20 are provided in Attachment 1-6; The comments 
can be categorized as follows: praise for the Program (page 1), reasons why 
the respondent did not participate in the project activities (pages 1-2), 
suggestions (page 2) , r and areas. for improvement (pages 3-5). 
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82,47 " . AUSTIN INDEPENDENT SCHOOL DISTRICT 

: - -Office of Research and Evaluation 

/ March 28, 1983 



TO: Principals of Schools Receiving Preferred Project PASS Services 

FROM: Patsy Totusek ; 

SUBJECT: Project PASS Teacher Survey 



Attached is a copy of the Project PASS Teacher Survey, that one half of your 
classroom teachers will be receiving this week through the school mail. 
This survey is being sent to each priacipal for informational purposes. 
Only teachers, not principals, are requested to complete it. 

The Project PASS Teacher Survey is being sent to those teachers who did not 
complete a teacher survey for ORE earlier this year . This is being done to 
decrease as much as possible the amount of paperwork required of our class- 
room ceachers. 

Teacher input is very important in the evaluation of Project PASS. We appre- 
ciate your cooperation in encouraging the teachers to return their completed 
surveys. Thank you for your assistance. 

PTrrrf 
Attachment 



Approved*/ 



Approved: 




DirectorT) Office of TResear.ch axfi Evaluation 

V - yU 

/"S, 

Assistant Superintendent, Elementary Education 





cc * Timy Baranoff 
Etta Rollins 



/ 
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Attachment 1-2 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation. 

April J3, 1983 



Classroom Teachers 



TO: 

FROM: Patsy Totusek 

SUBJECT: Reminder to Complete Project PASS Teacher Survey 



Recently you received a Project PASS Teacher Survey. At this point, 
we /have not received your completed form. Knowing how busy you must 
be/, we really hate to pester you about this thing. However, at the 
same time, we feel your input is extremely valuable in evaluating the 
Project PASS services. 

Could you take a few minutes to complete the survey and return it to 
u]s? Another survey is attached for you in case you misplaced the first 
Bf you have already returned your survey, you:can disregard this memo. 

Thanks for your assistance! You're great to help us out like this! 

?T:rrf _> 
attachment 



Approved: J> 



Approved: 




Assistant Superintendent, Elementary Education 
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PROGRAM: District Prior 
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Attachment 1-6 ; 
(Continued, Page 5 of 5) 



"I felt the recommendations I received from Project PASS for my class were 
inappropriate." ' (Two teachers) 

"The Project PASS staff person in my school did not follow up on items we 
discussed. She did not show up for two conferences we had scheduled, and 
on several occasions .we discussed specific materials that she offered to 
send me that I never received or received too late to use in my curriculum 
plan this year." 

"The Black students Project PASS discussed were very unlike the Black students 
I am teaching," 

"If Project PASS is drily for, or primarily for, Black students, the trainers 
should work one-to-one with them." 
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Attachment 1-6 
(Continued, Page 4 of 5) 



"I have hot used the services_of Project PASS this year. I teach In a special 
education resource room and I see the possible need for services from Project 
PASS but I have not taken the time or effort to call upon the trainerVs • 
assistance. I did not receive enough information on the Project to keep me 
interested enough to contact them, and they don't seem readily accessible;" 

"I feel classroom teachers are' very capable of adjusting motivational strate- 
gies to obtain the most positive results from children of all colors." 

ff My request for help resulted! in" a classroom observation with no follow-through 
whatsoever !" (Six teachers) - 

"In my opinion, the choral reading is not an effective approach to reading 
instruction. " 

"I do. not see a distinction in learning styles based on race alone." (Two 
teachers) 

"Suggestions given to me did not seem geared for Black students any more than 
other ethnic groups." 

"I feel there is a strong need for Project PASS. However, I feel that there 
was a difference in what the first workshop said Project PASS would be and 
what we received." 

"The Project PASS objectives apply to all children and not just Black children. 1 

"Contacts from referrals were not made until a considerable lapse of time 

(months). By that time I had already worked but what problem \needed solving!" 

"The goals of the project need to be spelled out more clearly." (Three 
teachers) ■ • .* \ 

"The implication is that Blacks are incapable of learning and therefore are 
inferior and need a lot of "special" considerations. As aNBlack, I resent 
this implication. Project PASS is a wonderful idea but a i&t of resentment 
of this project is evident. at_ my school. For it to succeed Something must 
be done/ I suggest that Black Ind White parents have an openNmeeting to 
discuss these concerns." \ 

"As a teacher I feel I need more help with the few retainees and such in my 
class and not with the whole class." 

"The observations and comments made on a bi-semester basis are not realistic 
to "what a teacher has to dkal with daily." 

"One of the teacher trainers made teachers feel very defensive. She made a 
teacher feel like it was all the teacher's fault if a child didn't do well. 
I feel she made teachers angry and not as willing to listen to what the pro- 
gram had to offer by doitjg this." : 



I-J6 13 Q 



82,47 



Attachment 1-6 
(Continued , Page 3 of 5) 



"One concern is that children that may qualify for special education are not 
even being referred to LST (the first discussion stage) because of th# .. 
Project PASS statement. goal to have less (taken as ho ) Blacks in special 
education. 11 (Two teachers) 



"The trainer came for visits during instructional. time and interrupted my 




"I didn't like the way Project PASS was presented to our faculty. 11 (Two 
teachers) 

"I had been using the instructional strategies recommended by Project PASS 
before Project PASS was conceived. I learned little or nothing that was 
new." (Eight teachers) 

"Sometimes I felt like the trainer was not listening to me and what I was 
saying , She would twist my statements to fit what she wanted. 11 

"I do not like "the idea of assisting only Black students— Project PASS should 
be for all students who need learning assistance. 11 (Two teachers) 

"Project PASS came on too strong at our school and the faculty resented this. 

"The Project PASS person and I were supposed to meet to discuss a child but 
she never followed through." (Four teachers) 

"I fee* that all children should be treated alike. That is, the child's- 
needs~should be addressed with the method that works best. 11 (Two teachers) 

"Project PASS never identified anything specific that one would do with the 
Black child differently than with any other child." (Three teachers) 

"I feel the funds for Project PASS should be used to hire more teachers to 
lower the pupil-teacher ratio. 11 

"The project should be followed up by stronger, more qualified staff." (Two 
teachers) 

"Much of the time the Project PASS people displayed a superior, critical atti- 
tude that I felt was .unwarranted, We heard a lot of criticism but received 
little positive help. 11 (Two teachers) 

"I feel Project PASS has not met its objective because of the poor organiza- 
tion and planning of its staff member." 

"The activities the trainer did in my class were good but only met the needs 
of the average learner and left out the needs of the Black students with 
problems* ," 
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* ■ (Continued* Page 2 of 5) 

"Except for the one workshop at the beginning of the school year* p haven't 
heard or seen any personnel or seen any instructional strategies." 

"I feel^that once a week for half a day is not enough time to effectively work 
with the students and provide feedback to the teachers More staff persons 
and time in the schools is needed in order to get better cooperation from 
faculty members," (Two teachers) 

a 2. 

"I- would like to see some sort of kit (games) developed that students could 
take home and get parents to play with them. At the end a report could, be 
obtained from the parents and a participation award could be given to the 
children." " 

"I wish Project PASS could have had a tutoring program to have helped the _ 
academically deficient. Each neighborhood could have used their school for_ 
after-school tutoring. ehoral reading is not going to help them academically 
although I am very fond of hearing it;" 

"I feel that this project should be presented to our parents. There is a lot 
in the project that 1 feel our parents would benefit from and could use as 
follow-up material at home. If attendance is a problem, the importance of 
school could be impressed upon the parents." (Three teachers) 

"I feel Project PASS should work with individual students having problems. I 
feel that students that are far below grade level need their individual atten- 
tion." (Three teachers) 

"I would like the trainers to work more with grade levels or groups of teachers 
in training sessions." 

"I am a special education teacher and. I would like to see some information on 
Black special education children. I adapted some of the Project PASS sugges- 
tions for my classroom. The suggestions were very helpful." 

"Project PASS services to parents should be offered at the high school lev^l." 

"It is a useful project in the sense that it does provide one-to-one instruc- 
tion for some students. Perhaps this aspect can continue as a tutorial 
service, provided by teachers rather than an instructional coordinator." 

"We need to hear of more specific strategies." 

"I believe the ideas and strategies provided by Project PASS have been of 
assistance to me as a teacher. The information I have used, I've obtained 
from inservice programs. I do not feel the presence of Project PASS in the 
school is necessary." ./' 

"I talked to the Project PASS person about, several children.. She observed one 
time (but one child was absent) , I have had no follow-up since then. I 
haven't gotten any help on ways to help these children, other than the choral 
reading demonstration. I use choral reading now, especially with my lower - 
children. I like it, but I'd like other ideas, I don't want to see more 
written information: I want more help personally, or in a small group." 
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Attachment i-6 
(Page 1 of 5) . 

TEACHER COMMENTS * 

"I support any program that will help teachers understand and more effectively 
teach minority children; M ; ; 

"For the first year, I feel the project is off to a good start 

"The activities for Black History Month were well done— especially the program 
on the Black Texas eowboy. " 

"I have thoroughly enjoyed the services provided by my trainer. It would be a 
shame if the project were not refunded. Any teacher ( who has not used the 
services is cheating his/her students." 

"It was beneficial for my Black and White students to have demonstrations by 
such a good Black teacher. For White students, since they may hear otherwise 
at home, and for Black students, who do not see so many Black teachers. 

"My trainer was a big help! I appreciated the advice I received. 11 

"I am an integrated special education teacher who has done a lot with oral 
language already. The workshop I attended did offer some enlightenment I 
enjoyed it!" 

"I would like to learn more about the project." (Two teachers) 

"My whole class enjoyed the presentation very much and all have continued 
reading the Bill Martin books on their own." 

"I did not use the services of Project PASS. I have no Black students in my 
classroom." (Two teachers) 

"Since I am a special education teacher, Project PASS does not apply to me." 
(Three teachers) 

"I have had very little contact with the Project PASS staff." (Two -teachers) 

"The Project PAS 5 services were not offered to the kindergarten teachers. 
* There were no students retained at this grade level." (Tw 9 teachers) 

"I did not use the assistance of Project, PASS because the Black students in 
my classroom are not retainees." 

"I am a pre-K teacher. I haven't Had the chance to use the strategies because 
I only have two Black students and pre-reading, pre-writing, etc., are the 
skills which are our main focus. I do believe Project PASS should be re- 
funded . If I get assigned to a higher grade next year, I would surely appre- 
ciate their help." 
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13. The presence of the' Project r.«S_staff 
person at ray school has had: a positive 
Impact upon the Black students. 

14. Th^presahce of the Project PASS staff 
person at my school has_had a positive 
Impact on the Black parents . 

15. The presence of the Project PASS staff 
person at my school has had a positive 
Impact on the faculty. 

16. In light of the service*- it provides, 

I ft-1 ProiectPASS.should be refunded, 
far the 1983-84 school year. 

for the following Items J _c1rcle_the_ number 
to the Hgfct that Indicates .your responsa. 

17. I have used the Instructional strategies 
reconraended by Project PASS In my class- 
room. 

13. I use the Instructional .strategies 
recommended :by Project PASS 1n my 
classroom on a regular basis. 
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13. At this tirae*_I feel_I_need more. assistance 
' In applying the. Instructional strategies _^ 
recommended by Project PASS. ' 7 

20. Please use this space to mafce any other comments or exprtss any concerns about Project 
PASS. 
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Project PASS Teacher Survey 



Attachment 1-5 
(Page 1 of 2) 



This. year AISO offered Project PASS service* to the paired elementary schools.^ 

Your responses to this survey Will help us evaluate the .effectiveness of the project. 

All Individual responses Will be kept confidential . The number on _the back of this form 
wilt be used only to monitor the return rate. Thank you for your time. We really appre- 
ciate your helpt 



for the following Items please circle the number, 
to the right that Indicates how such you agree or 
disagree with the Item* 



I. 



2. 



3. 



5. 



10. 



II. 



IZ. 



The workshops provided by the Project PASS 
staff were beneficial to me. 



9^ 



The classroom dencnstratlons _conducted_by the 
Project PASS staff were beneficial U> me. ^ 



The classroom observations conducted by the 
Project PASS staff Were beneficial to me. ^ 



The personal discussions I've had with Project 
PASS staff about students were beneficial to 
me. 



_ _ .. N* 

The Pro jsct PASS teacher trainer needs_to_be 
more available and accessible to classroom 
teachers. G? a := 

I would lfke_to see sample scripts developed 
and distributed for choral reading exercises .^o. 

I would like to see_fnare_^1tten_i^ 

made available on the instructional .strategies 

reccnroended by the Project PASS staff v 

. '. - njz 

I_wculd like to see thejroject PASS teacher' 
trainers use more follow-up with teachers 
who are trying the reconmended strategies. 

_ _ - ju? 

I would like to. see the_?rgject_?ASS st^ff 
offer more assistance to parents. /^o. 



I would like to sse the Project PASS st37 
work aiore on a one-to-one basis with stuoents^a 

Project PASS has made me more a wars of the 
learning and behavioral needs of 31acfc students^ 

A-j- 

The instructional strategies recommended by 
Project PASS are different than_the:_instruc« 
clonal strategies I have used before with QO^ 
31acfc students. \ 
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The presence of the Project PA5S_St|ff 
person at ay .school has had a positive 
impact upon the alack students. 

thi presence of.the Project PASS staff 
person at my school has had a positive 
Impact on the 31ack parents* • 

The presence of the Project PASS staff 
person at my school has. had a positive 
impact on the faculty . 



IS. In light of the services ft provides, ^ 
I feel Project PASS should be refunded, 
for the 1983-34 school year. 

Fbf the fallowing items; circle the .number 
tn the right that indicates your response- 

17 I have used the instructional strategies 
' recommended by Project PASS in my class- 
room. 



N* 
qo. 



13. 



.13. 



23. 



I use the instructional strategies 
recaniaended by Project PASS in my c 
classroom on a regular basis. 

At this time. I fael I need sore assistance 
in applying the instructional strategies < 
reessssended by Project PASS. 
?1ease use this space to zzks any other comments or express sny concerns about Project 
PASS. 
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Attachment 1-4 
(Page 1 of 2) 



Project PASS Teacher Survey 



9 

ERIC 



0£frt£& a J ZzAmzdi and evaluation 

>*«ffSS 7 -^ / ^^ ?s 

This year AISO offered Project PASS services to the paired elementary schools. 7? 

Your responses' to this survey will help as evaluate the effectiveness of the project. ^. 

All individual_respbnses will be kept confidential. The number ori the back of this fori! 
will be used only to monitor the r a turn rate. Thank you for your time. We really appre- 
ciate your helpl 



far the fbl ] owing Items please circle the number 
to the right. that Indicates how much you agree or 
disagree with the itan. 

, /Ur 

1. The workshops provided by the Project PASS 

staff were beneficial to .He. ^r 0 _ 

\2. The classroom dend nitrations conducted by the 
Project PASS staff were beneficial to re. ^ 



3. 



4. 



6. 



5. 



10. 



12. 



The classrooin_observat1ons conducted by the 
Project PASS staff were beneficial to me. ^ 

The personal discussions I've had with Project 
PASS staff about students were beneficial to ^ 

me. \ 

The.Pnaject -PASS teacher trainer needs to be 
more aval table and accessible to classroom 
teachers. 1 \ q>d» 

. . ! \:_ __: 7ws 

I would like to see sample scripts developed 
and distributed for, choral reading exercises.^ 

1 _ \ ■ fj z 

I *oUld like to see more writtan information 
made. avaijl able oh the instructional strategies 
recommended by the Project PASS staff. qo^ 

. 1 .... - N' 

l would ly<e to see. the Project _?ASS_taacher 
trainers, use more follow-up with teachers 
Who are trying the recommended strategies 



I would Hkp to see the Project PASS staff 
offer ,T>ore assistance to parents. 



I >ould lijce to see, the Project PASS stafi 
work more pn a one-to-one basis with students 



11. Project PASS has.made.me.more aware.qf the v 



Hi* 



1 earn 1 no- a'nd behavioral needs of Hack students . 

7 \ W 

The -instructional strategies recommend ed_ by 
Project PASS are different than the ins true- \ 
tional strategies I have used before with _v 
31ack students. * j A ~ *~~^*r 
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